Parental

engagement

A training toolkit full
of useful resources
for supporting parents
with complex needs
Delivered by School-Home Support Services UK

SHS - Brief history
School–Home Support (SHS) was established in 1984, in a single school in east London
where Bridget Cramp, an ex-Education Welfare Officer, Terry Farrell, Head of Year 7
and Peter Andrews, Head Teacher, did whatever was necessary to help many of the
disadvantaged and vulnerable pupils make the most of their education.
This often meant visiting pupils outside school
hours to build bridges between a difficult home life
and school. Bridget, Terry and Peter soon saw that
many schools needed this service. With tenacity and
determination they approached charitable funders
and were able to make the benefits of the SHS
service available to other schools.
Today SHS is the leading independent provider
of school-home support services which
offer practical and emotional support for
disadvantaged children and young people,
and their families, across the country.

The SHS Training and Consultancy Service allows
SHS to share with other agencies its 28 years
of experience and good practice within the
field of school-home support services.
For more information on SHS visit:

www.shs.org.uk
If you have any queries regarding this
toolkit please email: training@shs.org.uk
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Introduction

i

The ‘Parental engagement – training toolkit’
is a resource that has been developed for
staff responsible for professional
development within schools.
It provides them with interactive
training materials to support and
encourage parents to engage
effectively with their child’s learning
within their school community.

SHS - A brief history

Parental Involvement and Engagement
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The toolkit is divided into seven sections:
Section 1

Parental involvement
and engagement

1

Section

Parental involvement and engagement

Aim
To develop an increased understanding of
parental involvement and engagement for
staff and volunteers working with schools.

1

Recognise the differences between parental
‘involvement’ and parental ‘engagement’.

2

Identify the significance and importance
of involving and engaging parents.

3

Explore the range of opportunities to support
parental involvement and engagement in school.

4

Examine the barriers to parental
involvement and engagement.

5

Develop strategies to support and maintain
effective parental engagement.

3

Page
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Develop strategies to support increased
parental engagement in their child’s
learning attendance.

Objectives
1

Review the significance and importance of
promoting and supporting good attendance
for learning.

2

Identify and examine the barriers to parental
engagement to improve attendance.

3

Explore and share strategies to improve
attendance for learning.

3
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6

Aim: to inform, identify and explore parental attitudes to
attendance for learning. Develop strategies to support
increased parental engagement in their child’s learning
attendance.

1

Identify the purpose of effective communication.

2

Recognise the different features that support
effective communication.

3

Understand the barriers.

4

Examine current forms of communication
and ways to improve.

5

Develop next steps.

3
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Aim: to help schools understand and explore a
number of different aspects and features for effective
communication.

4

Section

Page
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Section 4

Managing transfer and transition
(Changes in school and in the home)

Objectives

Introduction

4

Examine the different partnership models when
working with parents and the implications of
them upon relationships that are formed.

5

Develop strategies to improve parent
consultation within the school community.

Page
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Section 6

Strategies for engagement

Strategies for engagement

1

Identify the key principles underlying
effective parental engagement.

2

Identify barriers that may prevent parents
and families from engaging.

3

Explore effective engagement strategies
with parents from a practitioner perspective.

4

Develop a plan for sustaining parental
engagement work within the school.

3
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Section

7

Aim: gain practical skills and ideas to assist learners’
parental engagement work at a practitioner level
and whole-school approach level.
Page
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Section 7

Evaluation

Evaluation

Aim
To examine the current level of parental
engagement activity within the school
community against OFSTED’s criteria and
enable the facilitator to monitor progress
and record actions/strategies for further
development.

Objectives

3

Aim: to understand the importance of working
with parents in partnership and to gain some
practical ideas as to how to move this work
forward within your setting.

1

Raise awareness of the Ofsted requirement on
parental engagement.

2

Collect valuable data to identify the current skills,
knowledge and experience within the school
community on parental engagement.

3

Devise a school action plan to improve parental
engagement within the school community.
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The final section of the toolkit contains evaluation and
action planning resources. These help the teacher
examine the current level of parental engagement
activity within the school community against Ofsted’s
criteria. They also enable the teacher to monitor
progress and record actions/strategies for further
development.

Managing transfer and transition

Aim
To provide an overview of good practice
principles for effective responses to children
and young people’s multiple transition
issues relating to their education and
learning environments.

3

Identify the barriers to parental participation
and explore strategies to overcome them.

Objectives

Aim

Objectives

Review the significance/importance of
‘parents as partners’.

3

Aim

Effective communication
To help schools understand and explore a
number of different aspects and features
for effective communication.

Recognise the principles of partnership working

2

Gain practical skills and ideas to assist
learners’ parental engagement work at
a practitioner level and whole-school
approach level.

Section 3

Effective
communication

1
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Section

Raising achievement

Aim
To inform, identify and explore parental
attitudes to attendance for learning.

Section

Objectives

Section 2

Raising achievement

Parents as partners

Aim

5

9

Section 5

Parents as partners

To understand the importance of working
with parents in partnership and to gain some
practical ideas as to how to move this work
forward within your setting.

Aim: develop an increased understanding of parental
involvement and engagement for staff and volunteers
working with schools.

Objectives

Section

5

Section

1

Identify barriers to effective transition.

2

Reflect on social issues and additional support
needs affecting transition.

3

Understand multiple transition terms and issues.

4

Examine case studies to implement good
practice principles.
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Aim: to provide an overview of good practice principles
for effective responses to children and young people’s
multiple transition issues relating to their education and
learning environments.

Parental engagement
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How to use this toolkit
Each section of the toolkit contains:

Know the group

Timings

Resources – including video clips, PowerPoint
slides, handouts and resource templates.

You will need to consider the range of experience,
skills, knowledge, understanding, qualifications
and confidence in the group and make every effort
to adjust and differentiate delivery to meet the
needs of all participants.

Timings for slides and exercises are only suggested
you may choose to allocate more or less time. However,
you should ensure you are managing time carefully
and can cover the learning objectives in the time you
have available.

Background reading.

Setting ground rules

Case studies – both local and national.

Even if your group members are familiar with each
other, it is still important to establish ground rules for
your training to ensure you have created an effective
learning environment, where each member of staff
feels comfortable to learn and contribute within the
session. Ground rules should cover all areas necessary
to run the training in an efficient and effective way.
Here are some examples:

Each module is based on a 1.5-hour session. However,
extension activities have been included in case you
wish to develop the activity further.

Session plan – containing interactive activities
exploring the theme of parental engagement.

Useful resources – signposting to additional
resources, websites and other agencies.

Who the toolkit is for
The toolkit is designed to be used by any professional
involved in training staff to improve and support
parental engagement within an educational setting.
Within the toolkit there are practical methods and
good practice guides about how to develop effective
partnerships with parents to engage with their
child’s learning.

Delivering the training

Listen, talk and discuss in a way that respects
each individual.
What is said in the room stays in the room.
Everyone has a responsibility and a right to
contribute.

For each activity the suggested grouping is
illustrated. If you are planning a full day session,
do not simply leave participants in one place
all day, sitting with those they know best. Take the
opportunity to mix participants up and move them
around for different activities. This gives them the
opportunity to get to know others and to learn
from different experiences and ways of working.

Introduction

i

Parental engagement

Materials needed
Each section of the toolkit highlights the materials
and equipment needed within each activity. For most
sections you will need access to:
Laptop and projector.

Each section includes background reading
information, structured session plans, resources
and evaluation material.
Grouping

Each session can be facilitated in succession for whole
day inset training, or can be completed independently.
However, we suggest you begin with Section 1:
parental involvement and engagement, as this gives
the participants the underpinning knowledge to
support and examine the other sections within the
toolkit.

Screen to project onto.
Flip chart pads and pens.

For further ideas and support please refer
to the Setting ground rules resource.

Note paper, pens and Post-it notes.

Setting ground rules
It is vitally important that
co-operative learning teams establish
ground rules for working together.
There are several effective ways to create
ground rules. If time is an issue, as it tends to
be in short workshops, it may be necessary
for you simply to list the ground rules for
the group, asking them to agree or disagree
where necessary.
However, if you do have time we have
suggest four possible methods to develop
ground rules within your educational setting.
Agreeing ground rules
The objectives for all four methods are the
same. Participants should be able to:
Establish an agreed set of ground rules
for the team.

Method 1:
Learning from previous
experiences

Resources required
Flip chart paper and pens.
With learners working in their co-operative
learning teams, ask them to consider the
following points.

1

Think about the best groups or teams
they have been involved in. What made
these groups or teams so satisfying?

2

Think about the worst groups or teams
they have been involved in. What made
these so unsatisfactory?

3

Discuss what groups can do to prevent
bad experiences and promote good
experiences.

4

Draft a set of ground rules which the
whole team agrees with.

Explore the value of having ground rules.

Introduction

i
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Session plan analysis

How to use this toolkit

Activity number

2

Activity

Activity type/level
Some activities will
have additional or
advanced variations.

Identify the significance and importance
of involving and engaging parents

Introduction

Basic activity

10 MINS

15-20 MINS

WHOLE GROUP

TEACHING ACTIVITY:

15-20 MINS

SMALL GROUPS

if further information

Facilitate feedback to the whole group.

LEARNING ACTIVITY

Learners identify where the impact might be in
terms of

Learners identify the bene ts for

Learners share initial thoughts and feelings raised
by PowerPoint Slide .

a
b
c

a hild.
b Parent.
c School.

Learners share ideas raised by andout .

Suggested
group size

omplete the asic activity left , but extended
to include impact on attendance, behaviour
and attainment.

LEARNING ACTIVITY

LEARNING ACTIVITY

SMALL GROUPS

TEACHING ACTIVITY:

Introduce the activity using one or two of the
scenarios from andout
ene ts scenario
cards . ighlight what are the potential bene ts
for child, parent or school.

isplay and read the quote on PowerPoint Slide .
irculate andout
is required.

Suggested time to
complete activity

Advanced activity

TEACHING ACTIVITY:

se information on andout Setting the scene
to introduce this part of the activity.

Activity instructions
for the teacher
Activity instructions
for the learner

Activity title

ttendance.
ehaviour.
ttainment.

Learners feedback to whole group.

Learners feedback to whole group.
Setting the scene...
✁

Resources required
The appropriate
resources required
for the activity
(PDF document,
PowerPoint slide or
video clip).

In recent years, schools have increasingly recognised
the importance of involving parents in their children’s
learning. This has been supported by developments
such as the emergence of online technology and
parent support advisors. Since September 2009
Ofsted has been considering how effectively schools
engage with parents. The focus has been on building
positive relationships with parents, the quality of
communications, reporting to parents on progress,
and the mechanisms for helping parents to support
their children’s learning.

A parental engagement strategy should be integrated into a ‘whole-school’ approach to
parental engagement.

more parents are engaged in

Evidence from Ofsted suggests that a critical dimension
of effective teaching and learning is the relationship
between the teacher, their pupils and their parents.
Just as the quality of teaching and leadership in schools
is the key determinant of educational attainment, so the
degree and quality of engagement that parents have
with their child’s learning is a crucial factor outside the
school environment.

Schools that improve and sustain improvement engage
the community and build strong links with parents.
here schools build positive relationships with parents
and work actively to embrace racial, religious, and ethnic
and language differences, evidence of sustained school
improvement can be found.

Goodall, J. and Vorhaus, J. (2011), review of best practice
in parental engagement, Research Report DfE-RR156.
Institute of Education, London

Goodall, J., Vorhaus, J. (2011), review of best practice in parental engagement,
Research Report DfE-RR156. Institute of Education, London
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Benefits scenario cards - key messages

i

Parental engagement

Impact in terms of:

Child

Attendance

Parent

Behaviour

School

Attainment

A parental engagement strategy should be integrated into a ‘whole-school’ approach to
parental engagement.

Benefits for:

Impact in terms of:

Child

Attendance

Interventions should be informed by an ongoing parental needs assessment in the context
of a school improvement strategy.

Benefits for:
Parent

Behaviour

Child

School

Attainment

Parent

Impact in terms of:
Attendance

Behaviour

School

Handout 5 – Page 1 of 1

1
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Attainment

2
Interventions should be informed by an ongoing parental needs assessment in the context
of a school improvement strategy.

Handout 5

Setting the scene

PowerPoint

Slide 2

Benefits for:

Impact in terms of:

Child

Attendance

Parent

Behaviour

School

Attainment

1

2

Handout 6 – Page 1 of 7
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Handout 6

Benefits scenario cards

Benefits scenario cards

Section

1

Parental involvement and engagement

Section number and title

Introduction

Benefits for:

2

more likely their children are to
succeed in the education system.
School improvement and school
effectiveness research consistently
shows that parental engagement is
one of the key factors
higher student achievement.

The more parents are engaged in the education of their
children, the more likely their children are to succeed in
the education system. School improvement and school
effectiveness research consistently shows that parental
engagement is one of the key factors in securing higher
student achievement.

1

Benefits scenario cards - key messages
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How to use this toolkit

PowerPoint slides

Handouts

File format: Adobe PDF
Printable handouts required to complete each
activity. These include worksheets, case studies,
checklists, further reading material for learners
and guidance notes for teachers.
Each handout is clearly labelled at the bottom,
indicating the section and activity it is linked to.

✁

Resource materials

File format: Microsoft PowerPoint

Parents are
invited to attend
celebration events
and performances
held in school.

When taking
children out of school,
a number of parents are
included as additional
helpers. Parents are invited
to take part in a number of
planned outings e.g. Visits
to local museums
and galleries.

Parents organise a
‘walking bus’, so that
children are safe when
travelling to and from
school. Parents have
also organised a car
sharing scheme.

Section

Introduction

1

1

Activity

i

File format: MP4

Presentation material containing information to
support you when delivering the training.

Designed to present information clearly and provide
a greater level of stimulation for learners.

Each slide is clearly labelled with the section and
activity number along the bottom and slide number
on the top right.

A web link to download the required video content
can be found under the relevant activity. The videos
are supplied within a compressed .zip file and will
need to be extracted. Most computers will have
software already installed for you to view the video
clips, if you experience problems contact your IT
department for further help.

A projector is recommended to display the content
at a reasonable size for everyone to see.

Involvement

The skills parents
have are utilised in
school, for example
IT skills or drama
sessions for staff
and children.

Video clips

The more parents are engaged in
the education of their children, the
more likely their children are to
succeed in the education system.
School improvement and school
effectiveness research consistently
shows that parental engagement is
one of the key factors in securing
higher student achievement.

2

The file size for each video clip can be quite large, it
may take a few minutes to completely download the
file depending on your internet connection speed.

Goodall, J. and Vorhaus, J. (2011), review of best practice
in parental engagement, Research Report DfE-RR156.
Institute of Education, London

1

2

Handout 3 – Page 3 of 7
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1

Section

Parental involvement
and engagement
Aim
To develop an increased understanding of
parental involvement and engagement for
staff and volunteers working with schools.

Objectives

3

1

Recognise the differences between parental
‘involvement’ and parental ‘engagement’.

2

Identify the significance and importance
of involving and engaging parents.

3

Explore the range of opportunities to support
parental involvement and engagement in school.

4

Examine the barriers to parental
involvement and engagement.

5

Develop strategies to support and maintain
effective parental engagement.

Delivered by SHS - www.shs.org.uk

Page

9

Introduction to parental engagement
Parents, carers and family members are by far the most important
influences in their children’s lives. They mould how young people
think about education, their future and society.
Therefore, their support for schools and engagement
in learning are powerfully significant if the learning
outcomes for each child in each school are to be more
than just aspirations.
Parental engagement can be defined in a variety of
ways. It can include the idea of parental involvement.
However, parents can be involved in school activities
without being engaged in their children’s learning. It is
parental engagement in their children’s learning that
brings about significant gains in achievement.
There are three main ways that parents can actively
support their children’s learning:
1

Parental engagement for learning. This occurs
when the school takes specific steps to connect
parents to classroom learning.

2

Parental engagement through learning. This occurs
through parental study groups or parenting classes
which are held by schools.

3

Parental engagement about learning. This is where
parents actively engage with teachers and students
more about the process of learning and are made
aware of the range of meta-cognitive strategies
that can improve learning outcomes.

To maximise these three areas, six elements must be
promoted by schools:
1

Communication between home and school has to
be regular, two way and meaningful.

2

Responsible parenting must be promoted and
supported. The family plays a key role in the child’s
educational upbringing, so a school must support
positive parenting by respecting and affirming the
strengths and skills needed by the parent to fulfil
their role.

3

Parents playing an integral role in assisting student
learning. Students’ achievement increases when
parents are actively involved in the learning
process. Parents must be given the tools and means
effectively to support their children’s educational
needs, including promoting certain behaviours (e.g.
regular attendance).

4

5

6

Section

1

Parental involvement and engagement

Parents welcomed as volunteers in schools and
therefore able to obtain a better understanding of
learning processes.
Parents as full partners in the decisions that affect
their children. Schools should actively enlist parent
participation to represent a diverse student group
in decision making.

Key quotes
“Parents being engaged with their children’s
learning in the form of ‘at home good
parenting’ has a significant positive effect on
children’s achievement and adjustment even
after all other factors shaping attainment
have been taken out of the equation.”
(Desforges, C., Abouchaar A., 2003)

“Parents, carers and family members are
by far the most important influence on
their children’s lives. They influence how
young people think about education,
their future and society. Therefore their
support for schools and engagement in
learning is crucial.”
(Harris, Andrew-Power and Goodhall, 2008)

“Parental engagement is heavily linked to
socio-economic status, as well as parental
experience of education. Parents of certain
ethnic and social groups are less likely to
engage with the school.
Schools that offer bespoke forms of support
to these parents (i.e. literacy classes,
parenting skills support) are more likely to
engage them in their children’s learning.”
(Harris, Andrew-Power and Goodhall, 2008)

Parents, school and community must collaborate in
order to enhance student learning, strengthen
families and improve schools.

Delivered by SHS - www.shs.org.uk
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What are the benefits of parental engagement?

For children:

For parents:

For schools:

Increased school attendance.

Increased support for the school.

Improved attainment and achievement.

Increased confidence and skills.

Increased motivation.

Shared understanding of education.

Higher levels of confidence and self-esteem.

Raised aspirations.

Higher pupil achievement.

If we have the attitude that it doesn’t matter,
why should they bother?

Improved behaviour.

(A parent)

Strategies for engagement
Reassure parents who may not
perceive themselves to be ‘clever
enough’ to help their children
with their school work, and who
may feel defeated about becoming
more involved, that they are doing
the right thing for their children.

Section

1

Behaviour and attendance improves.
Improved teacher morale.

Better social skills.

1

Schools can access parents’ skills to
complement teaching and learning.

2

Provide additional support and
guidance for parents in helping
their children learn, particularly
those parents who may have a
‘let them get on with it’ attitude,
especially once children are in
secondary education.

Parental involvement and engagement

Improved relationships between the school
and local community.
Better communication between school and home.

3

Inform parents about their child’s
care and education so that they
can support the child, even though
the assumption may be that the
child is ‘coping fine’ on their own.

4

Provide information to all parents,
even those that live separately from
the child. This is paramount and
ensures that the parents are included.

5

Think about how to involve
grandparents and other significant
family members who may also
have a ‘parenting’ function.

6

Identify the barriers preventing
parents from engaging and what
the school can do to break down
these barriers (See Section 6:
Strategies for engagement).

Delivered by SHS - www.shs.org.uk
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Welcome and ice breaker quiz
How important is it that parents are engaged in their children’s learning?

Introduction
10 MINS

Ice breaker quiz
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

PAIRS

TEACHING ACTIVITY:

arry out standard housekeeping.
gree group ground rules and refer to learning
agreement as necessary. Record on flip chart.
elcome and facilitate introductions name, ob
role, and one expectation from today. Record on
flip chart.
Introduce aim and ob ectives of session and
outline of day.
LEARNING ACTIVITY

Learners contribute to agreeing group ground rules.

Introduce the qui and explain how to complete
Handout 1 (Ice breaker quiz).
Explain to the participants that they are about to
read statements based on the findings of research
into parental involvement and engagement.
Give the participants the answers and discuss.
LEARNING ACTIVITY

Learners look at each statement with a partner.
Using their experience within this field, which of
the statements are likely to be true?

General resources required for this Section:
Flip chart and paper
Pens
Post-it notes
Blu-Tack or masking tape
Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Notes

Learners introduce themselves.
Learners listen and ask questions.

Ice breaker quiz:

How important is it that parents are
engaged in their own children’s learning?
The following statements are based on evidence in a review of studies on
parental involvement and engagement. Read them through and tick one
answer for each question.

1 As a primary teacher you …
… should take the role of parents into consideration, as their contribution to their
children’s learning is equal to that of the school.

a)
b)

… don’t need to worry about parental involvement – their impact on children’s
learning at that age is negligible.

c)

… should focus primarily on what children do in the classroom – this does more
for their learning than anything they do at home.

d)

… should take parental involvement really seriously – parents of children that age
have more impact on their learning than teachers do.

2 As a secondary teacher you can expect parental involvement to …
… enhance students’ academic progress but not have a lot of effect on
their aspirations.

a)
b)

… enhance students’ aspirations but not have a lot of effect on their
academic progress.

c)

… have not much impact on their adolescent children.
… enhance students’ aspirations and academic progress.

d)

3 If you don’t want to overwhelm parents with suggestions for supporting their
children’s learning, you might have to limit the advice you give them to the one
thing that should make the most difference. Would you …
a)

… suggest they spend more time talking with their children?

b)

… encourage them to become school governors?

c)

… encourage them to come into school to support teachers in some activities?

d)

… ask them to spend more time monitoring their children’s homework?

Section

1

Activity

i

Handout 1 – Page 1 of 3
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Handout 1

Ice breaker quiz

Section

1

Parental involvement and engagement
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1

Activity

Recognise the differences between parental
‘involvement’ and parental ‘engagement’

Introduction

Basic activity

10 MINS

15-20 MINS

PAIRS

TEACHING ACTIVITY:

Advanced activity

TEACHING ACTIVITY:

Introduce the session, summarising the key
messages from the introduction.

Introduce second part of the activity, each group
to prioritise top three and say why.

Guidance notes for teacher .

e aware of the variety of de nitions of parental
engagement and ensure there is a shared
definition within the group.

PAIRS OR GROUP

TEACHING ACTIVITY:

Introduce the rst part of the activity, sorting
statements under ‘parental involvement’
or ‘parental engagement’.

Show PowerPoint Slide .
efer to andout

15-20 MINS

PAIRS OR GROUP

Introduce andout
e ning the di erence
scenario cards). Five case studies to consider
about parental involvement and/or engagement.
LEARNING ACTIVITY

Learners read the scenarios and discuss
LEARNING ACTIVITY

(a) Where is there ‘involvement’?
(b) Where is there ‘engagement’?
(c) Do we need to differentiate?
If so, how do we ensure schools and parents
understand the difference?

Learners sort the statements from andout
(Statements for involvement/engagement).

LEARNING ACTIVITY

Learners select the top three that are the most
important and which offer the best opportunities
for (a) children and young people, (b) parents.

Learners read the two quotes and answer the
question ‘why?’.
hole group share feedback.

Feedback to whole group.
Defining the difference
scenario cards

1 Bankside Primary

✁

Guidance notes for teacher
Difference between parental
engagement and parental involvement
Parental engagement is defined
as parental engagement in
learning, as opposed to parental
involvement in schooling
(Harris and Goodall, 2007).

1

The definition was made to ensure that
practitioners and policy makers were
not confusing the objective of getting
parents involved with school life (e.g.
attending parents’ evenings, which is
seen as reactive to the school) and the
objective of engaging parents with their
child’s learning (seen as pro-active).

Parental involvement in the form of
‘at home good parenting’ has a
significant positive effect on children’s
achievement and adjustment, even after
all other factors shaping attainment have
been taken out of the equation.

However, much of the research
literature and policy refer to ‘parental
involvement’, referring to both parental
engagement and parental involvement.

Following a recent Ofsted inspection
in which the school was judged to be
‘satisfactory’, the school leadership team
and governors have developed an action
plan to encourage more support from
parents. Historically, it has been difficult
to get parents to come in to school and
a number of different approaches have
been tried, for example setting up a parent
teacher association (PTA), offering family
learning and a once-a-week coffee morning,
all of which attracted only
minimal response.

Involvement

Statements for
involvement/engagement

Parents are
invited to attend
celebration events
and performances
held in school.

Card sort activity

Involvement

Parent governors are elected by parents.
Parents volunteer to listen to readers
in school.

Note for teacher: the statements are
suitable for both primary and secondary;
be selective according to the group.

The skills parents
have are utilised in
school, for example
IT skills or drama
sessions for staff
and children.

Parents are invited to attend celebration
events and performances held in school.

Parents organise a ‘walking bus’, so that
children are safe when travelling to and
from school. Parents have also organised
a car sharing scheme.

s part of a centenary celebration,
parents organised a ‘make-over’ for
The skills parents have are utilised in
When
thetaking
school garden.
school, for example IT skills or drama
sessions for staff and children.
children out
of school,
‘buddy’ system has been set up, so that Parents organise a
a number of
newparents
parents canare
meet and chat to parents‘walking bus’, so that
hen taking children out of school,
whose
children have been at school for
a number of parents are included as
included as
additional
children are safe when
over a year.
additional helpers. Parents are invited
helpers. Parents are invited
to take part in a number of planned
travelling to and from
outings e.g. Visits to local museums
to take part in a number of
school. Parents have
and galleries.

planned outings e.g. Visits
to local museums
and galleries.

also organised a car
sharing scheme.

Desforges, Professor C. (2003), Impact of involvement, parental support and family education
on pupil achievement and adjustment
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1

1
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PowerPoint

Activity

1
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Handout 2

Slide 1

Section

1

Guidance notes for teacher

1

Parental involvement and engagement

Section

1

Activity

1

1

Activity

1

Families will be invited to help with weeding,
sowing seeds and general maintenance, and in
return will be able to take produce home with
a set of top tips for preparation and cooking.
Each class teacher will also be developing their
own action plans in line with the curriculum,
for example Year 5 children will be given
homework tasks that directly relate to finding
out more about the local community, and
each child will be supplied with a ‘research kit’
that will include an interview with a member
of the family or an interview with a local
tradesperson. Guidance will be included that
ensures a parent or other responsible adult is
with the child and supports the discussion e.g.
with a local shopkeeper or community leader.)
Year 2 will offer parents more information
about the transition from KS1 to KS2. Years 3
and 4 will be working on a joint ‘celebration
of culture’ day which will include all aspects
of the local culture, including food, clothes
and special days. This project will depend
on the involvement of parents, as well as
providing opportunities for shared learning.
Other activities and short programmes are in
the planning stage and a review will take
place in May.

In the spring, a new gardening project will
be offered to promote healthy eating, as
this extends the work already undertaken
to develop the school vegetable plot.

number of parents support the school
by organising fundraising events.
Parents attend information sessions
about their child’s progress.

The action plan includes ensuring all staff
have access to continuous professional
development P that is appropriate to
engaging parents, and a small working group
has been set up to facilitate some activities.
The autumn term will focus on promoting a
new ‘ eading for Pleasure’ scheme whereby
parents can come in to school and listen
to children read, as well as bring their own
chosen reading material (book, magazine or
newspaper to share with the children. o ee
mornings will continue, but will be open from
8.30 – 12.30 to fit in with dropping off and
picking up from Nursery.
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Activity

Identify the significance and importance
of involving and engaging parents

Introduction

Basic activity

10 MINS

15-20 MINS

WHOLE GROUP

TEACHING ACTIVITY:

Advanced activity

TEACHING ACTIVITY:

se information on andout Setting the scene
to introduce this part of the activity.
if further information

Facilitate feedback to the whole group.

omplete the asic activity left , but extended
to include impact on attendance, behaviour
and attainment.
LEARNING ACTIVITY

Learners identify where the impact might be in
terms of:

LEARNING ACTIVITY

LEARNING ACTIVITY

Learners identify the bene ts for

Learners share initial thoughts and feelings raised
by PowerPoint Slide 2.

(a) Attendance.
(b) Behaviour.
(c) Attainment.

(a) Child.
(b) Parent.
(c) School.

Learners share ideas raised by andout .

SMALL GROUPS

TEACHING ACTIVITY:

Introduce the activity using one or two of the
scenarios from Handout 6 (Benefits scenario
cards). Highlight what are the potential benefits
for child, parent or school.

isplay and read the quote on PowerPoint Slide .
irculate andout
is required.

15-20 MINS

SMALL GROUPS

Learners feedback to whole group.

Learners feedback to whole group.
Setting the scene...
✁
In recent years, schools have increasingly recognised
the importance of involving parents in their children’s
learning. This has been supported by developments
such as the emergence of online technology and
parent support advisors. Since September 2009
Ofsted has been considering how effectively schools
engage with parents. The focus has been on building
positive relationships with parents, the quality of
communications, reporting to parents on progress,
and the mechanisms for helping parents to support
their children’s learning.

A parental engagement strategy should be integrated into a ‘whole-school’ approach to
parental engagement.

The more parents are engaged in
the education of their children, the
more likely their children are to
succeed in the education system.
School improvement and school
effectiveness research consistently
shows that parental engagement is
one of the key factors in securing
higher student achievement.

Evidence from Ofsted suggests that a critical dimension
of effective teaching and learning is the relationship
between the teacher, their pupils and their parents.
Just as the quality of teaching and leadership in schools
is the key determinant of educational attainment, so the
degree and quality of engagement that parents have
with their child’s learning is a crucial factor outside the
school environment.
The more parents are engaged in the education of their
children, the more likely their children are to succeed in
the education system. School improvement and school
effectiveness research consistently shows that parental
engagement is one of the key factors in securing higher
student achievement.
Schools that improve and sustain improvement engage
the community and build strong links with parents.
here schools build positive relationships with parents
and work actively to embrace racial, religious, and ethnic
and language differences, evidence of sustained school
improvement can be found.

Goodall, J. and Vorhaus, J. (2011), review of best practice
in parental engagement, Research Report DfE-RR156.
Institute of Education, London

Goodall, J., Vorhaus, J. (2011), review of best practice in parental engagement,
Research Report DfE-RR156. Institute of Education, London

Section
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Activity
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Benefits scenario cards - key messages

Benefits for:

Impact in terms of:

Child

Attendance

Parent

Behaviour

School

Attainment

2

✁

Benefits scenario cards - key messages
A parental engagement strategy should be integrated into a ‘whole-school’ approach to
parental engagement.

Benefits for:

Impact in terms of:

Child

Attendance

Interventions should be informed by an ongoing parental needs assessment in the context
of a school improvement strategy.

Benefits for:

Impact in terms of:

Parent

Behaviour

Child

Attendance

School

Attainment

Parent

Behaviour

School

Handout 5 – Page 1 of 1
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Attainment

2
Interventions should be informed by an ongoing parental needs assessment in the context
of a school improvement strategy.

Handout 5

Setting the scene

PowerPoint

Slide 2

Benefits for:

Impact in terms of:

Child

Attendance

Parent

Behaviour

School

Section

1

Attainment

Activity

2
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Benefits scenario cards

Benefits scenario cards
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3

Activity

Explore the range of opportunities to support
parental involvement and engagement in school

Introduction
10 MINS

Basic activity
15 MINS

WHOLE GROUP

TEACHING ACTIVITY:

Advanced activity
WHOLE GROUP

TEACHING ACTIVITY:

ntroduce ideo lip Parents views from
the London Borough of Tower Hamlets).
his illustrates the parent s perspective for
disengagement.
LEARNING ACTIVITY

Discuss the video for a few minutes
ead discussion with uestions
hat was the key message in terms of how
the school had achieved increased parental
engagement?
ntroduce andout
audit checklist).

Parent friendly

LEARNING ACTIVITY

earners discuss what they have seen and
respond to questions.

Video clip 1

Parents’ views from the London
Borough of Tower Hamlets

WHOLE GROUP

TEACHING ACTIVITY:

Q. How does this work in your school?

atch video

15 MINS

earners complete andout

Spend a few minutes reflecting on the video with
initial observations from learners.
ntroduce the activity
nsure feedback is shared across the group
LEARNING ACTIVITY

ith reference to the video learners highlight
examples of partnership working.
earners share e amples of partnership working
from their own experience.
earners consider what might have happened had
the partnership not worked or what else they can
put in place to strengthen the partnership.

Parent friendly audit checklist
Physical environment

Yes / No

Are there signs showing how to enter the school?

DOWNLOAD VIDEO .zip (26MB)

Is there somewhere to sit while they wait?




Click the above link to save
Video clip 1 to your computer.

Section

1

Parental involvement and engagement













Yes / No

Is there someone to greet parents as they arrive?

ip





People

ideo









Is there access for wheelchairs and buggies?
Are there posters and leaflets giving information on accessibility?
Are there pictures and displays of work?
Are the chairs suitable for people of all ages and those with disabilities?

S/Section





Do you have a private space to talk to parents?
Do you have an area for younger siblings?

Do parents have access to the home-school/PSA?

www shstraining org uk/



Does the entrance look welcoming to families?
Do you have a parents’ room or space?





Do you have regular meetings to discuss progress?





Do you have a parents’ information directory available?





Do you have a parents’ library available?





Are staff trained and supported in working with parents?





Do staff regularly spend time chatting informally with parents?





Section

1

Activity

3
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4

Activity

Examine the barriers to parental
involvement and engagement

Introduction
5 MINS

Basic activity
PAIRS

TEACHING ACTIVITY:

efer to andout
hallenges to
parental engagement) to prompt discussion.
LEARNING ACTIVITY

ecord points made on ip chart paper or
Post-it notes.
Challenges to parental engagement

Marital status

Employment

Language

Family pressures

How long child has
been at school

Whether there
are other children
at the school

Parent’s apparent
hostility to
intervention and/
or support

Parent’s own
educational
experience

Teacher’s
personality

Changes in
family life

Children with
additional/
special needs

Section

1

Activity

4

LEARNING ACTIVITY:

rie y discuss the factors that impact on parents’
ability to engage using Handout 8 (Challenges
to parental engagement).

Learners read and discuss the full
set of cards from Handout 8.
Learners choose which issues are the most
prominent within their school community.

ivide learners into groups of four and ve, ideally
made up of people from different departments/schools.

Learners place the cards in order of importance
onto the diamond template from Handout 9.

Set the following questions

Learners discuss barriers to engagement.

Q. What do you consider to be the key barriers to
parental engagement with children’s learning
within your school community?

Each group feeds back their top three issues
within their diamond. They should be prepared to
give the reasons behind their decisions.

Q. What are the biggest issues in your
department/school?

Learners contribute to discussion.

Introduce Handout 9 (Diamond template). Give each
of the groups a full set of cards. Within the pack are
a few blank cards enabling participants to add
additional barriers.

Handout 8 – Page 1 of 2
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Handout 8

Challenges to parental engagement

->

SMALL GROUPS

TEACHING ACTIVITY:

Introduce the session with a discussion on
barriers to engagement.

✁

20 MINS

Continue to Advanced activity

Each group will decide their top three issues that
cause barriers. They then share with the whole
group, explaining how they reached their decisions
and how they prioritised one issue over another.
isplay PowerPoint Slides

✁

Challenges to parental engagement

1
Marital status

Employment

Language

Family pressures

How long child has
been at school

Whether there
are other children
at the school

2

Parent’s apparent
hostility to
intervention and/
or support

Parent’s own
educational
experience

Changes in
family life

Children with
additional/
special needs

Section

1

Activity

4

Sustainability: in particular retaining committed and
inspiring senior leaders, high levels of commitment
across staff teams, and access to the funding streams
and resources that successful programmes require.

3

4

5

6

Teacher’s
personality

7

8

9

Handout 8 – Page 1 of 2
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Handout 8

Challenges to
parental engagement

1

Activity

4

Handout 9

iamond template – Page

of

– Enlarge to

4

3
Reaching and
involving parentsofwho have chosen
Challenges to the successful
implementation
not to strategy
engage either
with their children’s school or
a parental engagement
include:
with their children’s learning.
Parents perceiving schools as presenting obstacles
Lack
of staff experience
knowledge of working
in the form of lack
of encouragement,
notand
informing
to support
in engaging
parents of what they
can do,parents
and having
too littlewith their children’s
learning.
scope for fitting around
busy working and family lives.
Goodall, J. and Vorhaus, J. (2011), review of best practice in parental engagement,
Parents facing
numerous
barriers
toofengagement,
Research
Report DfE-RR156.
Institute
Education, London.
including costs, time and transportation, language
(for some parents for whom English is not a first
language), low levels of literacy and numeracy,
and a lack of confidence in supporting children’s
1
4
learning or engaging with a school.

1

4
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Handout 9

Diamond
template

PowerPoint

Slides 3 - 4

and .

Facilitate a whole group discussion to identify the
key issues affecting their school community.

Section

1

Parental involvement and engagement
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4

Examine the barriers to parental
involvement and engagement (cont.)

Activity

Advanced activity
10 MINS

PAIRS OR SMALL GROUPS

Notes

TEACHING ACTIVITY:

Introduce the activity and andout

hallenges to parental engagement .

Facilitate feedback and capture key points on ip chart.

LEARNING ACTIVITY:

Learners take one of the challenges and share related
experiences, then focus on possible solutions.
Learners feedback to the whole group.
hole group are asked for any alternative solutions to challenges discussed.

✁

Challenges to parental engagement

Marital status

Employment

Language

Family pressures

How long child has
been at school

Whether there
are other children
at the school

Parent’s apparent
hostility to
intervention and/
or support

Parent’s own
educational
experience

Teacher’s
personality

Changes in
family life

Children with
additional/
special needs

Section

1

Activity

4
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Activity

5

Plenary

Plenary activity
15-20 MINS

SMALL GROUPS

Notes

TEACHING ACTIVITY:

Summarise learning from today.
Identify good practice for engaging parents and areas for development.
istribute Plenary

ction planning template .

LEARNING ACTIVITY:

Identify the next steps post training, alongside any individual learning needs.
Learners use the Plenary to stimulate discussion.

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also to identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.
lso identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Action plan

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 1.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

1

Activity

5

Plenary –

Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. here possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. gain
where possible, please include resources,
time and estimated costs for completing
this activity.

ction planning template – Page

Reference/further reading: Section 1

of
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Plenary

Action planning template

Alma Harris, Kirstie Andrew-Power, Janet Goodall (2008),
Do Parents Know they Matter – Raising achievement through
parental engagement. Network Continuum Education, London
Desforges, C., Abouchaar, A. (2003), The Impact of Parental
Involvement, Parental Support and Family Education on Pupil
Achievement and Adjustment. Department for Education and Skills

Section

1

Parental involvement and engagement

Delivered by SHS - www.shs.org.uk

Page

18

2

Section

Raising achievement

Aim
To inform, identify and explore parental
attitudes to attendance for learning.
Develop strategies to support increased
parental engagement in their child’s
learning attendance.

Objectives

3

1

Review the significance and importance of
promoting and supporting good attendance
for learning.

2

Identify and examine the barriers to parental
engagement to improve attendance.

3

Explore and share strategies to improve
attendance for learning.

Delivered by SHS - www.shs.org.uk
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Engaging parents to raise achievement
through attendance
There is never one reason why a child or young person’s attendance at school is poor.
But there is irrefutable research evidence to suggest that the more time they spend in school,
the better the learning outcomes are for that child or young person.
Children and young people with good attendance
significantly outperform those with poor attendance at
all ages and stages of learning.
By law, all children of compulsory school age (5-16)
must receive a suitable full-time education. Full-time
education is 25 hours of direct teaching and learning
per week.
It is a parent’s legal responsibility to ensure that their
child receives a suitable full-time education. This usually
means registering their child at a school, but parents can
make alternative arrangements e.g. home schooling.

Ensuring good attendance at school is an integral
part of all schools’ and local authorities’ work,
on the basis that good attendance:
Promotes children’s welfare and safety.
Ensures every child has access to their statutory
entitlement to full-time education.
Ensures successful learning outcomes for children
and young people.
Ensures access to the widest possible range of
opportunities on leaving school.

Attendance and behaviour policy
All schools are required to have an Attendance and
Behaviour policy. The guidance as to what is to be
included in such a policy is set out by the Department
for Education (DFE). It is the responsibility of the
Head Teacher and school governors to ensure that the
policy is available to all parents on registering their
child at a school. Parents must be regularly informed
of any revisions or updates that could impact on
their role as parents to support good attendance and
behaviour at school.

Section

2

Raising achievement

Setting targets
All schools set targets to reduce persistent absence.
Every child or young person is expected to attend
school for at least 95% of the academic year.
Children and young people’s attendance is recorded
twice daily, usually at the beginning of the learning
session each morning and afternoon. It is recorded
as 10 sessions i.e. attending school for five full days.
hildren and young people attend school for
weeks
a year (an academic year). To support good attendance,
many schools have systems that can report absence
by lesson or session, giving parents daily feedback on
their child’s attendance, should it be required.
If a child or young person’s attendance at school is
deemed to be a cause for concern or below target, the
school will offer a range of support and intervention
programmes to enable the child or young person and
their parent/s to improve attendance.
The following training session offers an opportunity
to share and develop ideas to deliver coherent and
effective early intervention programmes that support
children and their parents in achieving good attendance.
If the intervention programmes are not successful,
schools and local authorities are required to follow
a legal process to address the situation. This could
ultimately lead to a parent being summoned to court.

Delivered by SHS - www.shs.org.uk
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Activity

Welcome and introductions

i

Introduction
10 MINS

Ice breaker
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

PAIRS

General resources required for this section:

TEACHING ACTIVITY:

arry out standard housekeeping.
gree group ground rules and refer to learning
agreement as necessary. Record on flip chart.
isplay PowerPoint Slide .
Introduce aim and ob ectives of session
and outline of day.

isplay PowerPoint Slide
amusing excuses.

and talk through the

sk learners to introduce themselves to the
person next to them and share a funny or unusual
excuse they have heard from children, parents,
staff or friends with regards to attendance.
LEARNING ACTIVITY

LEARNING ACTIVITY

Learners contribute to agreeing group ground rules.
Learners listen and ask questions.

Learners listen and ask questions.
Learners introduce themselves to their partners
by stating:
1. Name.
2. Role within educational setting.

1

Welcome
The aim of the training session is to
explore the issues of engaging
parents to improve attendance
and raise achievement.

2

White board
Flip chart and paper
Pens
Post-it notes
Blu-Tack or masking tape
Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Notes

. Funniest or most unusual attendance excuse
they have heard.

i

PowerPoint

Slide 1

Excuses to make you smile

2

	
  

Dear School…
Please ekcuse John being absent on Jan 28,29,30,31,32 and also 33
Sally wont be in school a week on Friday we have to attend her funeral
Please excuse Jimmy for being off. It was his fathers fault.
All genuine!
Share the best you have heard on our board during the session!

2

i

PowerPoint

Slide 2

Section

2

Raising achievement
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1

Activity

Did you know?

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

Introduce PowerPoint Slides
Handout 1 (Did you know?)

and

and distribute

Explain that poor attendance has a
significant impact on a child/young person’s
learning and subsequent attainment. Therefore:
1. It is a parent’s legal, and therefore statutory
responsibility, to provide a suitable education
for their child.
2. It is a LA’s responsibility to ensure there are
sufficient school places to meet the needs of
school-age (5-6) children.
. It is a school’s statutory responsibility to record
children’s attendance at school.

Learners share initial thoughts based on
1. The correlation between attendance and
attainment.
2 The responsibilities placed on parents, schools
and local authorities.
. The signi cance placed by
engagement.

fsted on parental

Top tip
The Ofsted framework for 2012 will make
judgements separately on behaviour
and attendance, with particular focus
on parents not traditionally engaged in
school life.

Did you know?

Did you know?	
  

4

It is a parent’s legal, and therefore statutory responsibility
to provide a suitable education for their child.
It is a LA’s responsibility to ensure there are sufficient school
places to meet the needs of school–age (5–16) children.
It is a school’s statutory responsibility to record children’s
attendance at school.

What the Department for
Education (DfE) says...
Local authorities should note that they are
no longer required to set targets for
persistent absence and overall attendance...
The DfE however remains firmly of the view
that unnecessary absence is unacceptable
and must be prevented and tackled by
schools. The DfE therefore expects all
schools and local authorities to continue
focusing on reducing overall absence,
particularly unauthorised absences and
persistent absence.
Absence will continue to be monitored closely
via the pupil level school census and Secretary
of State’s power to require an individual
school to set targets where a school absence
record is of particular concern.
DfE 2011

The law
By law, all children of compulsory school
age (5-16) must receive a suitable full-time
education.
A parent has the legal responsibility to
make sure this happens.

2

1

My child in school, school attendance a practical guide to parents legal
rights. www.Directgov.co.uk

Ofsted
Inspectors should focus on how effectively
leaders and managers at all levels enable
pupils to overcome specific barriers to
learning and promote improvements for
all groups of pupils in the context of the
individual school. These are likely to include:
How relentlessly the leaders, managers
and governors pursue a vision for
excellence, for example through the rigour
with which absence is followed up.
Ofsted will give greater consideration to
the views of parents, pupils and staff as
important evidence.

Leadership and management
Inspectors will look at whether schools:
Engage with parents and carers in
supporting children’s achievement,
behaviour and safety and their spiritual,
moral, social and cultural development.
The extent to which staff, pupils, parents
and carers are engaged by contributing
to the vision and ambition of leaders,
managers and governors.

An outstanding school
The school has highly successful strategies
for engaging with parents and carers to the
obvious benefit of pupils, including those
who might traditionally find working with
school difficult.
Outline Guidance for Inspectors 2012

Facilitate thought sharing and discussion, capturing
key points on flip chart.

Section

2

Raising achievement

Section

PowerPoint

Slides 3 - 4

2

Activity

1
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2

Activity

Exploring the role

Activity
20 MINS

PAIRS

TEACHING ACTIVITY:

LEARNING ACTIVITY:

ivide the group into pairs and ask learners to
explain to their partner what they do to support
attendance within their setting, concentrating on:
1. Supporting learning.
2. Engaging with parents.
Each learner listens to their partner for two minutes.
Invite learners to explore the range of roles/
activities within the group that supports improving
and maintaining good attendance levels.
Facilitate whole group feedback.

Learners tell their partner, what they do to
support attendance in their educational setting.

Notes

Learners discuss how their role speci cally
supports the areas discussed in Handout 1 (Did
you know?), as explored in Activity 1.
Learners feedback to the whole group.

Did you know?
What the Department for
Education (DfE) says...
Local authorities should note that they are
no longer required to set targets for
persistent absence and overall attendance...
The DfE however remains firmly of the view
that unnecessary absence is unacceptable
and must be prevented and tackled by
schools. The DfE therefore expects all
schools and local authorities to continue
focusing on reducing overall absence,
particularly unauthorised absences and
persistent absence.
Absence will continue to be monitored closely
via the pupil level school census and Secretary
of State’s power to require an individual
school to set targets where a school absence
record is of particular concern.
DfE 2011

The law
By law, all children of compulsory school
age (5-16) must receive a suitable full-time
education.
A parent has the legal responsibility to
make sure this happens.
My child in school, school attendance a practical guide to parents legal
rights. www.Directgov.co.uk

Ofsted
Inspectors should focus on how effectively
leaders and managers at all levels enable
pupils to overcome specific barriers to
learning and promote improvements for
all groups of pupils in the context of the
individual school. These are likely to include:
How relentlessly the leaders, managers
and governors pursue a vision for
excellence, for example through the rigour
with which absence is followed up.
Ofsted will give greater consideration to
the views of parents, pupils and staff as
important evidence.

Leadership and management
Inspectors will look at whether schools:
Engage with parents and carers in
supporting children’s achievement,
behaviour and safety and their spiritual,
moral, social and cultural development.
The extent to which staff, pupils, parents
and carers are engaged by contributing
to the vision and ambition of leaders,
managers and governors.

An outstanding school
The school has highly successful strategies
for engaging with parents and carers to the
obvious benefit of pupils, including those
who might traditionally find working with
school difficult.
Outline Guidance for Inspectors 2012

Section

2

Activity

1

Handout 1 – Did you know? – Page 1 of 1
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Did you know?
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3

Activity

Identifying barriers to parental
engagement – reasons for absence

Activity
30 MINS

SMALL GROUPS

TEACHING ACTIVITY:

LEARNING ACTIVITY:

isplay PowerPoint Slide

Learners respond to the question by writing
ideas on a Post-it note and placing on a sheet of
flip chart paper.

.

ivide learners into small groups. Set the question
Q. What are the key reasons children and young
people do not attend school?

Notes

Learners walk around the room, reading the other
group’s answers, taking note of any ideas that
they have not recorded within their own group.

n completion of the task, learners take note of the
other group’s responses.

Learners place Post it notes onto the relevant
segment of the enn diagram, discussing the
rationale for each decision.

ighlight any ideas they have not discussed.
isplay PowerPoint Slide and distribute andout
(Exploring reasons for absence).

Nominated learner feedbacks to whole group.
Learners read andout
discussion.

Set the task of re arranging the Post it notes.

and then contribute to

sk one member of the group to feedback the key
points from completing this activity.
Introduce andout
bsence from school
and summarise key findings of research.
Facilitate discussion, comparing each group’s
answers with the research findings.

Section

2

Raising achievement

a study of its causes and effects in seven LEAs

Executive summary taken from research
report 424 by Heather Malcolm, Valerie
Wilson, Julia Davidson and Susan Kirk (The
SCRE Centre, University of Glasgow, 2003).

6

Introduction

Child/
young person
Family

Child/young person.
What do you think are the key reasons children/
young people doParent/carer.
not attend school?
Teacher, FSW,your
ASW,
LM, PSA.
On your table, ‘thought-storm’
ideas
on Post-it notes
	
   and place on sheet provided.
Be prepared to share your ideas!
	
  
2

2

Identifying the di erences and similarities in
responses and suggest reasons for the differences
referring back to the learners own educational settings.

Absence from school:

Exploring reasons for absence

Exploring reasons
for absence
5
Exploring
reasons
Using your ideas from the ‘thought-storming’ exercise revisit
Task 1 and reorganise your responses into those reasons from:
for absence

School staff

The issue of school attendance is
currently the focus of intense activity
in schools and LEAs in England. It is
also a high priority policy concern
(DfES, 1999; DfES, 2002) for which
the Government has set a target to
reduce levels of non-attendance by
one third by 2002.
Despite these efforts, pupils’ absence remains
a puzzling and complex problem. This report
presents results from a 12-month study of
absence from school. The study explored the
views of younger pupils, parents, teachers,
and others working closely with pupils about
the causes of absence, the roles parents play
in non-attendance, and the measures taken
by LEAs and schools to reduce absence levels.
Information was gathered from 13 primary
schools and 14 secondary schools in seven
LEAs in various parts of England. In all, 143
education professionals, five police service
representatives and 528 secondary school
pupils were interviewed, and 662 primary
school pupils and 373 parents completed
questionnaires.

3

3

PowerPoint

Slides 5 - 6

Section

2

Activity

3

Handout 2 – Venn diagram – Enlarge to A3
Parental engagement toolkit – Delivered by www.shs.org.uk

Handout 2
Exploring reasons
for absence

Section

2

Activity

3

Key findings
All LEAs and teachers believed that
attendance was important because it
was related to attainment, disruptive
behaviour and children’s safety.
Several LEAs thought that schools were
over-ready to accept the reasons given
for absence and also authorised too
many absences because they were under
pressure to reduce unauthorised absence.
Most parents thought it was very
important for children to attend school
regularly. They associated regular
attendance with children doing well
in schoolwork.
Parents perceived the main cause of
truancy to be bullying, problems with
teachers and peer pressure to stay away
from school.
Parents of children with attendance
problems perceived regular school
attendance to be less important than
did parents of children who do not have
attendance problems.
27% of primary school children said they
had truanted without the collusion of
their parents. This creates a cycle of poor
attendance, which is hard to break. In 17%
of these cases, the child was able to leave
school without being detected.

Handout 3 – Page 1 of 7
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Handout 3
Absence from school
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Identifying barriers to parental
engagement – The parent’s perspective

4

Activity

Activity
20 MINS

WHOLE GROUP

LEARNING ACTIVITY:

TEACHING ACTIVITY:

Introduce PowerPoint Slides

Learners listen and re ect on ndings of
research on parents’ and carers’ attitudes towards
school attendance and how they relate to their
own educational setting.

and .

istribute andout Parents’ and carers’ attitudes
towards school attendance).
ivide the learners into four groups. llocate one
of the following areas to each group:
1. Good communication.
2. School based support and initiatives.
. oined up working – parental contracts/

F.

Notes

In groups learners discuss:
1. Current strategies/initiatives used within setting
to support this area.
2. How successful the implementation has been of
the initiative/strategy.
Nominated learner feedbacks to the whole group.

. Multi agency working.
sk a member of each group to feedback the key
strategies from the discussion.
Summarise and record key strategies identi ed to
support each of the four areas.

Parents’ and carers’ attitudes
towards school attendance
Executive summary taken from research
report 618 by Douglas Dalziel and Kirsty
Henthorne (TNS Social Research, 2005).

Barriers to engagement
In the research document ‘Parents’ and carers’ attitudes towards
school attendance’, the following areas were identified
7 as crucial
to positive engagement:
Good communication.
Raising
achievement
School based support and initiatives.

Parental engagement
children’s
Joined-up working – with
parenting
contracts/CAF.
learning is
effectively supported when
Multi-agency working.
parents receive clear, specific and
targeted information from schools..
A review of best practice in parental engagement, July 2011

2

2

4

4

PowerPoint

Slides 7 - 8

Section

2

Raising achievement

8

.
Background

Increasing pupil attendance and reducing
unauthorised absence are key factors in the
Government’s strategy to raise educational
standards.
Local Education Authorities (LEAs) are
required to set targets for overall absence.
The Department for Education and Skills
(DfES) publishes annual attendance statistics
to monitor progress and the new Public
Service Agreement target for school absence
is to reduce the 2003 level of school absence
by 8% by 2008.
This report presents the findings of a
study of parents’/carers’ attitudes towards
pupil attendance at school. The study was
carried out by TNS Social Research between
September 2003 and June 2004.
The main aim of this study was to examine
the attitudes of parents/carers towards pupil
attendance, with particular emphasis on
determining how the attitudes of parents/
carers whose children are persistent poor
attenders differ from those of parents/carers
whose children have rarely or never missed
school. The study also examined the views
of parents/carers towards the support they
received to improve their child’s attendance.
An additional aim was to examine how the
parents/carers of children who are poor
attenders can most effectively be persuaded
to meet their responsibilities in ensuring their
child’s regular attendance at school.

Section

2

Activity

4

Key findings
The key findings from the research are
presented below. The first set of findings
relate to parents/carers of children drawn
from the general population that took part
in a telephone interview, and whose children
generally had good levels of attendance.
The second set of findings relate to parents/
carers of children with poor attendance
who were currently receiving help from the
Education Welfare Service that took part in
a qualitative interview.

Parents/carers of children who
are good attenders
It is clear from the findings from the telephone
survey that parents’/carers’ attitudes towards
education were generally very positive, with
the majority (97%) agreeing that a good
education would help their child to get ahead
in life. Similarly, almost all respondents (96%)
agreed that parents/carers should encourage
their children to get the best grades in exams
that they can. Parents/carers agreed that
gaining qualifications would help their child
get a better job (93%) and 90% also agreed
that children learn important life skills
at school.
Overall parents/carers were broadly confident
about their role as parents/carers. Almost nine
in ten parents/carers (89%) agreed that they
were confident in their abilities to bring up
their child, while 86% agreed that they enjoy
the challenges of raising their child.

Handout 4 – Page 1 of 8
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Handout 4
Parents’ and carers’ attitudes
towards school attendance.
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Identifying barriers to parental
engagement – Strategies and solutions

5

Activity

Advanced activity
20 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

Introduce andout

ase study .

sk learners individually to record their
observations using the four areas explored in the
last activity.
Facilitate whole group discussion.

Learners read andout

and make a note of

Notes

1. The successful strategies that engage parents.
2. Any missed opportunities, referring to the four
areas of best practice.
Learners contribute to the discussion, sharing the
key learning points.

Raising achievement – attendance
A family of four children, one in Year
7, one in Year 6 and then two younger
children in Year 2 and Nursery.
The children were not being monitored for
attendance. However punctuality to school
had been an issue.
The Attendance Support Worker (ATW) had
developed a good relationship with Mum
and punctuality had been discussed. Mum
was having difficulty managing to get all the
children organised and to school on time
when her partner was on the ‘early shift’.
Various support solutions had been discussed,
including the ‘walking bus’. However it was
agreed that on the two mornings a week
when Mum worked, the younger children
would access the breakfast club. The offer
was made available for all the children but
the older siblings chose not to attend.
Punctuality significantly improved for
all the children in the second half of the
autumn term.
During the spring term the ASW noticed the
children had stopped attending breakfast club
and a pattern of non-attendance at school
was emerging.
The ASW tried to contact Mum, but the
telephone calls were not returned. A letter was
sent home with the older child to invite Mum
into school.

Section

2

Activity

5

The ASW contacted the secondary school to
check the attendance of the Year 7 child to
be informed that there had been a recent
deterioration in punctuality and attendance,
and letters had been sent home.
The ASW went on a home visit to find
Grandma at the house, looking after the two
younger children. Grandma explained she had
health issues and had difficulty walking, and
on her ‘bad days’ could not get the younger
children to school, but as they were little felt
that they would not be missing much anyway.
The child in secondary school had been taking
the younger children to school, but Grandma
was not aware that he had been missing
school himself. Grandma expressed concern
for her daughters well-being since her partner
was currently working away from home
during the week.
Following the home visit, Mum contacted the
ASW and a meeting was arranged. Grandma
was invited as well as the Secondary ASW.
Mum explained that the family circumstances
had significantly changed. She had taken on
extra hours and then her partner had been
sent to work on a site in Wales and could not
afford the travel, so stayed with mates in the
week. Mum had not realised that the younger
children had so much time off but had
received letters from the secondary
school about her elder child.

Handout 5 – Page 1 of 2
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Handout 5
Case study
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Activity

6

Plenary

Plenary activity
15-20 MINS

SMALL GROUPS

Notes

TEACHING ACTIVITY:

Summarise learning from today.
Identify good practice for engaging parents to support attendance and
areas for development.
istribute Plenary

ction planning template .

LEARNING ACTIVITY:

Identify the next steps post training alongside any individual learning needs.
Learners use the Plenary to stimulate discussion.

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Use this sheet to capture the key
messages that have occurred during
today’s training session.

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Prioritising recommendations

Action plan

Key messages

Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 2.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

2

Activity

5

Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Reference/further reading: Section 2

Plenary – Action planning template – Page 1 of 4
Parental engagement toolkit – Delivered by www.shs.org.uk

Plenary

Action planning template

Section
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Raising achievement

Parents’ and carers’ attitudes towards school attendance
Improving attendance - action points for schools and LAs
Effective attendance practice in schools – an overview
Absence from school: a study of its cause and effects in seven LAs
www.education.gov.uk/schools/pupilsupport
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3

Section

Effective
communication
Aim
To help schools understand and explore a
number of different aspects and features
for effective communication.

Objectives

3

1

Identify the purpose of effective communication.

2

Recognise the different features that support
effective communication.

3

Understand the barriers.

4

Examine current forms of communication
and ways to improve.

5

Develop next steps.

Delivered by SHS - www.shs.org.uk
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What is communication?
In its simplest form it is an exchange of
information between two people, the
process of sending messages that often
require a response or which inform.

+

This can be done in an ever increasing number of
different ways, for example through speech and body
language, letters and phone calls or more advanced
social media, including email, texting and Twitter.

+

A variety of formal and informal methods of
communication are established in schools to inform
parents about general information, events and
the child’s academic performance, attendance and
behaviour, as well as information relating to the school’s
overall standards and performance.
However, research has confirmed that positive
relationships and effective methods of communication
greatly enhance and support a child’s learning and
development potential.
The Children’s Workforce Development Council (2008)
highlights effective communication and engagement
as one of the six common core areas of skills and
knowledge for the children’s workforce:
Effective communication and engagement
Good communication is central to working with
children, young people and their families. It involves
listening, questioning, understanding and
responding to children, young people and those
caring for them.

The importance of effective communication

Skills

Listening and building empathy.
Summarising and explaining.
Consulting and negotiating.

Knowledge
How communication works.
Confidentiality and ethics.
Sources of support.
Importance of respect.

Section

3

Effective communication

Communication plays a major role in the
relationship between school and families.
Home-school communication is among the most
important factors in developing strong
relationships between teachers and families.
(Epstein, J. (1996). Family/school/community
partnerships: caring for the children we share)
Information from school is the primary means
parents have to understand their children’s level of
success or failure in school.
(Helling, M. K. (1996). School-home communication
and parental expectations. School Community journal)

Delivered by SHS - www.shs.org.uk
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Understanding communication
The purpose of effective communication

Features that support effective communication

There is a significant amount of research to support
the principle that positive communication with parents
supports children’s learning in school:

The capacity to communicate is at the heart of human
experience and we use language, thought, feelings,
creativity and movement to let others know about
ourselves. Through communication we also develop
our capacity to understand others and to understand
the emotion behind the communication, which in turn
helps to build positive relationships, resolve potential
difficulties and create a shared understanding.

Parents and teachers consider communication the
number one factor to increase trust.
(Adams, K. C. & Christenson, S. L. (2000). Trust and the
family-school relationship. Examination of parent-teacher
differences in elementary and secondary grades. Journal
of School Psychology)
Strong communication can also encourage higher
and realistic parental expectations. When teachers
and parents are on the “same page” they can
engage in more individual and concrete discussion
around student progress and develop realistic
goals and plans of action that are linked to student
achievement.
(Drake, D. D. (2000). Parents and families as partners in
the education process: collaboration for the success of
students in public schools. ERS Spectrum)
(James, D. W., Jurich, S. & Estes, S. (2001). Raising minority
academic achievement: compendium of education
programs and practices. Washington, DC: American Youth
Policy Forum)

It is inevitable that communication includes emotions,
and it is important to recognise the impact that various
approaches, attitudes and behaviours may have.
Effective listening is at the heart.

Tips for effective listening

Effective communication

Parents may have poor memories of school. Their
children may not want them to be visible in school. It may
be assumed that parents only get involved when there
is a problem. They can’t access the right person or can’t
physically get to school. These are just a selection of the
kinds of barriers that practitioners and parents may face
and which impact on the ability to communicate.

Ways to improve communication.

Avoid interrupting or making it personal to
you. Allow the person to express fully what
they want to say.

In order to facilitate change it is helpful to review and
reflect on what is already in place and then to decide if
something needs to be changed or new ways of working
introduced. It is therefore necessary to Identify what
forms of communication are working well and then
establish what can be changed according to priorities in
the school. For example, parents engaging in children’s
learning, parents as volunteers, ensuring communication
methods are inclusive and accessible, and so on.

Avoid judgements.

3

Communication can be complex and difficult and
what is presented cannot be assumed to be the issue
(or the cause).

Focus on what the person is saying (speech,
body language and other non-verbal cues).

Reflect back so that the person knows you
have listened and provide a brief summary
of what you have heard.

Section

Understand the barriers
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Activity

i

Welcome and introductions

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

arry out standard housekeeping.
gree group ground rules and refer to learning
agreement as necessary. Record on flip chart.
elcome learners and facilitate introductions
name, job role and one expectation from today.
Record on flip chart.
Introduce aims and ob ectives of session.
Use Handout 1 (Session introduction) to
support session introduction.

Learners contribute to agreeing group
ground rules.
Learners introduce themselves and
share expectations.
Learners listen and ask questions.

General resources required for this section:
Flip chart and paper
Pens
Post-it notes
Blu-Tack or masking tape
Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Session introduction

Notes

Building a positive relationship with the
main parent/carer is essential in order to
create an effective working relationship
between the school and the child’s family.
Parents are the first and most important
educators in a child’s life. Effective
communication will build confidence
between parent and staff and this will
allow for sharing of information to flow
more freely.
Schools are increasingly using different and
new forms of communication which do not
always meet the needs of all parents.
When working with children and young
people with complex needs or families
that have complex needs, effective
communication is the critical enabler in
supporting and developing relationships.

Section

3

Activity

i
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Session introduction
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Identify the purpose of
effective communication

1

Activity

Introduction

Basic activity

10 MINS

15-20 MINS

PAIRS

TEACHING ACTIVITY:

Advanced activity
15-20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

PAIRS OR TRIOS

TEACHING ACTIVITY:

Introduce the session.

Divide the group into As and Bs.

Divide learners into pairs or trios.

Show PowerPoint Slide 1.

Show PowerPoint Slide 2.

Introduce Handout 2 (Statements).

Ask learners to discuss the statement in pairs
and feedback as a group.

Ask each group to consider the question
and record key points and top three answers
on flip chart.

Facilitate whole group feedback and
summarise key points to emphasise the
purpose of effective communication.

Summarise key ideas on flip chart.
LEARNING ACTIVITY

Learners discuss the statement ‘Good
communication is when…’
hole group shares feedback.

1

Facilitate whole group feedback and identify
the similarities and differences from the
responses given.
LEARNING ACTIVITY

Learners work in groups to discuss either
question, record key points and feedback to
whole group.

LEARNING ACTIVITY

Learners read the
statements, exemplify what
the statement means (e.g. in practice) and decide
which are the three or four most important.

Statements
1 Communication begins with internal
processing of information or feelings you
want to share with someone else.
Most important?

Learners identify the top three answers.

Most important?

process that includes listening. Successful
listening requires eye contact, objective
processing and feedback to the speaker.

hole group shares feedback.

1

PowerPoint

8 The Compact Oxford English Dictionary
defines communicating as ‘the sharing
or exchanging of information and ideas’.
Almost everything that happens in our
lives involves communication in one
form or another.
Most important?

9 Effective communication skills have a
positive impact on self-esteem.

Most important?

Most important?

4 Effective communication extends the
concept that transmitted content is
received and understood by someone
in the way it was intended.
Most important?

bk Patience is an important communication
tool, as not everyone communicates in
the same way.
Most important?

5 The goals of effective communication
include one or more of the following:
creating a common perception, changing
behaviours or acquiring information.
Most important?

3

expressing your ideas and opinions, but
also includes the ability to listen to what
another person is saying.
Most important?

communication improves its effectiveness.
Context should include age, region, sex
and intellectual abilities of the recipient.

3 Effective communication is a two-way

Good
communication
is when…

7 Effective communication not only involves

2 Understanding the context of

bl Planning what you want to say and
when you say it are important
considerations when thinking about
effective communication.
Most important?

6 Speaking clearly and developing good

bm Remember that, in order to communicate

listening skills are important components
of effective communication.

effectively, you can’t hear if you do all
the talking!

Most important?

Most important?

3

1
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Handout 2

Slide 1

2

Group A
What do schools need parents to know so
that they can best support their children?

Statements

(Discuss from a school staff’s perspective.)

What do parents need to know so that
they can best support their children?
(Discuss from a parent’s perspective.)

3

1

PowerPoint

Slide 2

Section

3

Effective communication
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2

Activity

Recognise the different features
that support effective communication

Introduction
10 MINS

Basic activity
15-20 MINS

WHOLE GROUP

TEACHING ACTIVITY:

Continue to Advanced activity
WHOLE GROUP

TEACHING ACTIVITY:

Specify the links between this section and the
previous activities.
If appropriate, review key learning so far.

Recap on the top three answers recorded on flip
chart from Activity 1 - Basic Activity (PowerPoint
Slide 2).
Introduce andout

LEARNING ACTIVITY

Learners listen and ask questions.

->

Notes

Features for e ective listening .

Facilitate whole group discussion. Check the
‘reality’; how do we manage when not all of these
are possible?
LEARNING ACTIVITY

Learners look at the pre populated list on
andout and add any additional features.
Learners state why these are important and how
they support effective communication.
hole group feedback.

Features for effective listening
Additional features

Good listening skills
Timely response
Building trust
Use of language
Concise and relevant information
Regular checking/reviewing
Different ways of communicating
Use of different methods/approaches
Being empathetic
Summarising key points
Agreeing next steps
Being realistic
Detached but not disinterested
Professionalism

Section

3

Activity

2
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Effective communication
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Recognise the different features
that support effective communication

2

Activity

Advanced activity
15-20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

LEARNING ACTIVITY

Generate a list of ‘key features’ for effective
communication and state why, for example:
Good listening skills: to understand fully the
issues or concerns.
Timely response: to ensure the recipient feels
that they have been taken seriously or that
someone is supporting them.

In small groups, learners rst generate own list
of ‘key features’ and/or what makes
communication effective and then state why.
efering to andout and , whole group share
experience and feedback.

Using questions effectively

Effective listening

Introduce andout

E ective listening

What is effective listening?

The listening process:

Listening is the process whereby we receive and
interpret the messages transmitted by others during
the communication process.

Step 1 receive
Step 2 understand
Step 3 check
Step 4 absorb
Step 5 transmit

Hearing vs listening
Hearing and listening are not the same thing at all.
The key difference is that hearing is done with the
ears, and listening is done with the mind.
Hearing is an awareness of sound. Listening, on the
other hand, is about understanding the messages
we receive from the outside and converting these
into thought.
Hearing is inherent. You either have it or you don’t.
However, listening ability is acquired.
Words account for only 7% of the message. Tone of
voice accounts for about 13% and a mighty 80% of
the message is conveyed through body language.

With reference to steps 1 to 5 ‘effective listening’
facilitate whole group discussion.
Distibute Handout 5 (Using questions effectively)
and allow time for reading.
Facilitate feedback, enabling learners to draw on
personal experience.

Section

3

Effective communication

Notes

The listener needs to understand the ‘whole’
message ie the words, plus the tone of voice,
gestures, expressions and movements used by
the speaker in putting the message across.
So, effective listening is both hearing and observing.

Section
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Type

Example

Useful for

Not useful for

Open questions
Where more than one word
answers must be given

What, how, why,
when, who?

To get them talking

With a talkative
person, when they are
talking and not getting
anywhere

Closed questions
Where a yes/no is needed

Would you…?
Have you…?

To gain commitment

No information
forthcoming

Leading questions
Where the question leads the
listener to a particular answer

Are you still beating
your wife?

To get them to
admit something to
themselves

Presumes your
interpretation is
accurate

Hypothetical questions
Where a hypothetical picture
is painted for an answer

How might you
set about...?

Where a situation is
new/strange to them

Where the hypothetical
situation is too
far removed from
experience/reality

Probing questions
Where more detail is sought

Tell me more
What next?

Exploring particular
events/possibilities

When further detail
avoids issue/causes pain

Think through questions
Where the questioner helps
or forces the speaker to
think through to possible
consequences

What will that do?
How would X react?

Getting them to identify
consequences for
themselves

Where their experience
is not sufficient to cope
with it

Reflective/paraphrasing
questions
Where the questioner reflects
what the speaker has just said

So you think…?
Five children?

Presenting back to
them their own words/
thoughts

When they have drained
themselves

Either/or questions
Where a simple alternative is
posed for selection

Which would you...?
3 or 4?

Gaining commitment
or a decision

When they haven’t yet
thought it through or
are not ready to commit

Multiple questions
Where two or more questions
are asked together

NEVER

EVER

Non-questions
Where no question is asked
but the speaker is encouraged
to keep talking

Silence, mmm

When encouragement
is needed but they have
not finished

Section
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2

When silence is
hurting and no longer
productive
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Using questions
effectively
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Activity

Understand the barriers

Basic activity
15-20 MINS

Advanced activity
15-20 MINS

PAIRS

TEACHING ACTIVITY:

SMALL GROUPS

Introduce Handout 6 (Barriers to communication
cards) and explain the process of sorting into red,
amber or green.

istribute andout
ase study Li ie or andout
ase study
Sean and Matt) to each group and introduce the activity.
Facilitate whole group feedback and discussion.

Facilitate general feedback discussion.

Support the activity with Handout 9 (Understanding conflict)
and Handout 5 (Using questions effectively). Distribute Handout 10 (Flowchart
of key questions) for supplementary reading after the session.

LEARNING ACTIVITY

Learners refer to andout . Thinking about their
educational settings, they classify the statements
under the appropriate traffic light categories: red,
amber or green.
s a whole group, learners discuss the red
and amber. What were the underlying issues
that prompted them to categorise these as red or
amber? What strategies would they use to break
down the barriers?

eferring to one of the two case studies, learners answer the question
Q. What are the barriers to communication and what other agencies or
services (including statutory and voluntary) might they work with?
s a whole group, learners share the key outcomes of the discussion. If
appropriate, they draw up a list of contacts including local organisations and
agencies.

Lizzie

2
You need a lot of
confidence to make
contact. The whole place
is so intimidating.

I’m by myself
with three kids. How can
I concentrate on what they
are saying about David when
Josh and Ashley are
mucking around?

Low self-esteem

Lone parent

3

They have a new
parent website, but I’m
struggling to pay my bills
and I can’t afford
a computer.

EAL

6

Who do I contact?
There are so many faces and people
with different jobs. I’m not sure
who’s the head teacher and
who’s the caretaker.

Before I even
walk in the door I know
they have already
judged me.

School communication

Lizzie’s parents have refused help in the past.

Understanding conflict

Sean and Matt are twins who are in
Year 8, although in separate form
groups. Sean is bright and eager to
learn, and in particular enjoys all
the science subjects. Matt is more
interested in the vocational aspects
of learning and is very sporty.
Just recently there have been rumours around
school that Sean is gay and you are becoming
increasingly concerned that he may be being
bullied. His form tutor has also expressed
concerns about Sean’s well-being.

The other issue for both Sean and Matt is that
their parents have recently split up and, along
with the fact that they have a younger sister in
Year 5, there are additional concerns around
domestic arrangements and uncertainties
about where the boys are staying. One week
they are with Mum and the next they are
with Dad. This means that sometimes the
boys arrive at school without the necessary
equipment and kit for sports.

Prioritising/communicating

Too much reliance on IT

Resources, responsibilities or other
factors are, or are perceived to be,
unfairly distributed.

1 What the actual problem is.
2 What the effects of this problem are.
3 Why action should be taken.
4 Some of the causes of this problem are...
5 The things we all agree on are...

Type

Example

Useful for

Not useful for

Open questions
Where more than one word
answers must be given

What, how, why,
when, who?

To get them talking

With a talkative
person, when they are
talking and not getting
anywhere

Closed questions
Where a yes/no is needed

Would you…?
Have you…?

To gain commitment

No information
forthcoming

Leading questions
Where the question leads the
listener to a particular answer

Are you still beating
your wife?

To get them to
admit something to
themselves

Presumes your
interpretation is
accurate

Hypothetical questions
Where a hypothetical picture
is painted for an answer

How might you
set about...?

Where a situation is
new/strange to them

Where the hypothetical
situation is too
far removed from
experience/reality

Probing questions
Where more detail is sought

Tell me more
What next?

Exploring particular
events/possibilities

When further detail
avoids issue/causes pain

Think through questions
Where the questioner helps
or forces the speaker to
think through to possible
consequences

What will that do?
How would X react?

Getting them to identify
consequences for
themselves

Where their experience
is not sufficient to cope
with it

Reflective/paraphrasing
questions
Where the questioner reflects
what the speaker has just said

So you think…?
Five children?

Presenting back to
them their own words/
thoughts

When they have drained
themselves

Either/or questions
Where a simple alternative is
posed for selection

Which would you...?
3 or 4?

Gaining commitment
or a decision

When they haven’t yet
thought it through or
are not ready to commit

Multiple questions
Where two or more questions
are asked together

NEVER

EVER

Silence, mmm

When encouragement
is needed but they have
not finished

6 Some of the things I could do to deal
with or help improve the situation are...

7 Things I think other people should or
8 Things we could or should do as a
group are...

9 Things other people could or should
Individuals or groups close ranks against,
or make assumptions about, the opinions
or actions of those seen as different or
‘outsiders’.

do are...

bk The first three steps to deal with this
problem are...

Unwillingness to change opinion or to
review decisions.

Handout 6 – Barriers to communication cards – Page 1 of 4
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You are asked to or wish to share information

Is there clear and legitimate purpose
for sharing information?

No

Yes

Yes

Does the information enable a person to be identified?

Yes

Is the information confidential?

Yes

Do you have consent?

Yes
Not
sure

Seek
advice

Yes

No
You can
share

Yes

Is their sufficient public interest to share?

No

Do not
share

Share information:
Identify how much information needs to be shared.
istinguish fact from opinion.
Ensure that you are giving the right information to
the right person.
Ensure you are sharing the information securely.

Non-questions
Where no question is asked
but the speaker is encouraged
to keep talking

Section
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Individuals or groups have different or
unclear standards for action, behaviour
or services.

Flowchart of key questions
for information sharing

Using questions effectively

Steps to resolving conflict
In order to resolve conflict, it is important
to understand the following:

Lack of any system for resolving differences
before they become conflicts.

On-line reporting,
SMS messaging, open gateways...
I’m struggling with setting the
timer on the DVD player!

Activity

There is unwillingness to accept the validity
of differing opinion, values or notions of
what is ‘right’ or ‘important’.

could do individually are...

8

Whenever I phone
they are unavailable. I have left so
many messages, but they never
get back to me.

3

Conflict arises when differences
cannot satisfactorily be resolved.
Differences will become conflict if:

Individuals or groups feel that they need
to get their own way, be ‘right’ or have
the power to dominate.

School unwelcome

7

Section

Lizzie’s work is beginning to suffer. You are
concerned about this and need to raise the
issue with her parents. There is also the
possibility that you could refer the parents
for further help and guidance.

Lizzie’s parents don’t often come into school,
and you only see them at parents’ evenings
or on the odd occasion outside school when
they tend to keep their distance. It is difficult
to know what to do as there is very little
time in the school day, and you are incredibly
busy already with a very full workload. Other
colleagues are making additional demands
on you.

Financial

5

Sean and Matt

A parent of a child in school has
recently been made redundant and
is having financial difficulties. You
have heard about this from Lizzie,
who is in Year 4, as she was upset
at morning break. She told you her
mum and dad had been shouting and
getting angry, and it wasn’t very nice
at home because everyone seemed
cross and worried.

4
I speak very
little English and read
none. Sharmina said I don’t
need to go because it isn’t
a proper parents’
evening.

This is a particularly
important area and if
necessary should be
allocated more time.

LEARNING ACTIVITY

Teacher statement cards - including possible issues

1

Top tip

TEACHING ACTIVITY:

Section

3

Activity

2

Inform the person that the information has been
shared if they were not aware of this and it would
not create or increase risk of harm.
When silence is
hurting and no longer
productive

Handout 5 – Page 1 of 1
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Record the information sharing decision and your
reasons, in line with your agency’s or local procedures.
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Handout 7

Handout 6

Barriers to communication cards

Section
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Effective communication

Case study:
Lizzie

Handout 8

Case study:
Sean and Matt

Handout 9

Understanding
conflict

Handout 5

Using questions
effectively

Handout 10

Flowchart of
key questions

Delivered by SHS - www.shs.org.uk

Page

35

Activity

4

Examine current forms of
communication and ways to improve

Basic activity
25-30 MINS

Advanced activity
WHOLE GROUP

TEACHING ACTIVITY:

15-20 MINS

PAIRS OR GROUP

TEACHING ACTIVITY:

Introduce the task, reviewing what is working well
and how to improve.
Be sure to focus on ‘what is working well’, including
how do we know/where is the evidence? Then
focus on what isn’t working so well and what
learners could do to improve.
Include monitoring and evaluation
(evidence of impact).
LEARNING ACTIVITY

Complete Basic activity (left) but focus on complex
needs and multi-agency working.
LEARNING ACTIVITY

Learners discuss what communications
systems and approaches are in place in their
settings/cluster/multi-agency arrangements.
Learners identify how communication could
be improved. This may include discarding some
approaches and piloting new ones.

Top tip
It is useful for schools and
organisations to recognise what is
already in place to support effective
communication, at the same time
reviewing what could be better.
The activities listed here will inform
learners in preparation of a review
of communication approaches in
their settings.

Learners discuss what communications systems
and approaches are in place in their settings
e.g. newsletters, displays, text messaging,
website, homework diaries etc.
Learners identify how communication could
be improved. This may include discarding some
approaches and piloting new ones.

Section

3

Effective communication
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5

Plenary

Plenary activity
15-20 MINS

SMALL GROUPS

Notes

TEACHING ACTIVITY:

Summarise learning from today.
larify understanding of e ective communication with parental work.
istribute Plenary

ction planning template .

LEARNING ACTIVITY:

Identify the next steps post training alongside any individual learning needs.
Learners use the Plenary to stimulate discussion.

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 3.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

3

Activity

5

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Action plan
Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Plenary – Action planning template – Page 1 of 4
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Plenary

Action planing template

Section

3

Effective communication
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Section

Managing transfer and transition
(Changes in school and in the home)

Aim
To provide an overview of good practice
principles for effective responses to children
and young people’s multiple transition
issues relating to their education and
learning environments.

Objectives

3

1

Identify barriers to effective transition.

2

Reflect on social issues and additional support
needs affecting transition.

3

Understand multiple transition terms and issues.

4

Examine case studies to implement good
practice principles.

Delivered by SHS - www.shs.org.uk
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Transition – supporting and working with
changes in school and in the home

There are well over 10 years of well
documented practice and research about
transition, so this section does not set out to
claim to be radically new in introducing or
tackling the issue.

Defining ‘transitions in school and in the home’

Successful transition

Transition and change in the context of school and
home environments affecting education and learning
cover a wide spectrum of issues and experiences in
children and young people’s lives, and those of their
close family/caring environment.

Educational establishments already have transition
policies/procedures in place and many resources to
support transition practice have been developed and
put to good use with excellent outcomes.

The education sector tends to use the term ‘transition’
to refer to when a child moves from pre-school to
primary school and then on to secondary school
and then on to college or university, followed by the
workplace. It is sometimes also referred to as ‘transfer’,
a natural and healthy progression from one key stage
to the next.

Additional planning and provision by, and sometimes
for, parents and educational establishments are
integral to the process of successful ‘transition’. Failure
to implement effective policy and strategy will not only
risk being costly for the child and family, but also for
the educational establishment.

Therefore, this section is not about starting from
scratch but about building onto good foundations,
aiding schools to be more alert and work more
effectively through support and intervention with
children and families.
This section is innovative in that it collates a set of the
most valuable and replicated principles pulled together
from a broad base of practice guidance on transition
relating to children and families with complex support
or multi-faceted support needs.

Section

4

Managing transfer and transition

However, for many children, and for many reasons,
transition is not straightforward and is often affected
by personal matters, misconceptions or poorly
organised transition practice.

Sharpe, C. et al (2006) in their report on successful
transition to Year 1 highlighted that a well considered
and planned induction makes the process easier and
more successful for children, staff and parents. This
induction needs to be supported by a School Transition
Policy, ensuring the staff within the transition process,
and with the full support of the school, are planning
and delivering on strategies to offer effective induction.
Most important to the people interviewed in the report
was continuity and communication; continuity of
routines, teaching styles and behaviour management;
communication of worries and other factors, support
procedures and opportunities.

Delivered by SHS - www.shs.org.uk
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Promoting a 7-point plan
With a transition framework in place the
general transition practice will show good
results for children, families and for schools.
However, there will still be children who may not
successfully navigate or engage with the transition
programme without extra planning and support. In
this case a longer programme of transition might be
required. These children will usually have multiple
transition issues which often means their parents will
also have complex support needs.
Therefore carrying out a ‘multiple-issue check’ with
all children identified as needing some individual
transition programme will prove beneficial. This will
result in having a clearer assessment of the need and
level of transition support required.

Multiple-issue transition
This refers to when several combining issues create
significant barriers and harmful effects on a child/
young person’s wellbeing, learning development and
future outcomes. The intervention is likely to include
plans of engagement and work with the students and
their parents.

Best practice
This is when policy and practice can be presented and
delivered with a well managed and planned approach.
This section aims to offer some insight into multipleissues and o er a point set of principles which act
as a framework for learners to check their transition
package by. This session will promote the seven
principles shown opposite.
Whether learners on this course are involved in
developing policy and practice documents, developing
activities and support packages, facilitating education
or support for children and families, consideration
and implementation of these principles will guide
consistent and effective identification, intervention,
support and positive outcomes.
Rather than encouraging schools only to implement
these principles when coming across complex support
cases, this section will promote these principles as
the starting point for reviewing the whole school and
school partnership transition programme.

The 7-point plan

Key principles for managing transitional
changes in school and in the home:
1

Knowledge and understanding of the
transition issues.

2

Early identification and intervention.

3

Policy and procedures in place to support
planning and activity (including induction).

4

Family support and parent involvement.

5

Inclusion and empowerment of children
and young people.

6

Co-operation and partnership with
other agencies.

7

Monitoring, evaluation, follow-on
and closure.

See andout
point plan for more
information about the point plan.

Principles for successful transition
Eileen Horrocks, in her report ‘How to
Achieve Effective Transition from Year 6 to
Year 7’ (2005), promotes five practice based
principles for successful transition:

1 Pastoral focus
Being mindful of the emotional range, from worry
to trauma, about moving from primary to secondary
school. These emotions can be specifically about
the change in school, from a small to a large
institution and the practicalities attached, or it
could be about their own circumstance (low selfesteem, a disability, SEN, a BMER or LGBT issue,
etc.) or their family circumstance (substance use,
domestic violence, mental health, poverty, etc).
Having a pastoral focussed programme of activity and
support which caters for collective and individualised
need models the best practice of Every Child Matters
principles, and will inevitably facilitate efficient and
happier methods of settling into new key stage levels.

2 Induction focus
The induction programme is two-way in that teachers/
tutors and other staff involved in the programme
of induction are given adequate time to familiarise
themselves with the information about each student
and that the children and young people are given a plan
and timetable of events, support and guidance to help
them familiarise with the new key stage and address
their emotional and practical worries.

3 Curriculum focus
Sometimes children moving from Reception to Year 1
describe the style as moving from play to work, then
from Year 6 to Year 7 as a different education system
where what they learnt prior to Year 7 has no relevance
or use. So one aspect of curriculum focus is to look at
how those connections are made, so secondary staff
make reference to primary learning for example.

Section
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The other aspect of curriculum focus is for a standard
form to be created and completed about each child’s
educational journey, which travels with them though
their school transfers, completed by pre-school, primary
and secondary leads and administered by a transition
co-ordinator. This form includes information about
attendance, attainment, behaviour and results and any
transition issues affecting the child or to be mindful of.

4 Marketing focus
This is about how a school promotes its ethos and
standard of service within the school partnership and
the community around the school. A family of schools
plan together a shared approach to transition and
implement this strategy as part of a school cluster
business meeting, school open day, taster visit,
induction day or other events to do with transition.
This shows pupil and parent that a secondary school
and the family of primary schools have a pro-active
approach to working together to maximise smooth and
successful transition, the secondary school, for example,
concerned for the needs of primary school pupils
coming their way, and the primary school maintaining
interest in ex-pupils progress through secondary school.

5 Outreach focus
If the transition is about the move from Year 6 to
Year 7 for example, the work can start in Year 5 and
continue to Year 8. It can be managed by a transition
co-ordinator and can involve students, parents and
staff in the delivery of events, information sharing
and support. Where more individualised plans are
required, additional external agencies may also
be involved in the transition outreach plan.

Handout 4
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Activity

i

Introductions

Activity
5 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

isplay PowerPoint Slide
for the session.

and introduce the aims

isplay PowerPoint Slide and introduce the
learning objectives for the session.
arry out standard housekeeping.
gree group ethos.

Learners listen and ask questions.

Flip chart and paper

Learners contribute to agreeing group ethos.

Pens
Ball of lace/string
Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Notes

2

Objectives
Aim

General resources required for this Section:

1. Identify barriers to effective transition.
1
2. Reflect on social issues and additional support
needs affecting transition.

To provide
overview multiple
of good transition terms and issues.
3. an
Understand
practice principles for effective
4. Examine case studies to implement good practice
responses to children and young
principles.
people’s multiple transition issues
relating to their education and
learning environments.
4

4

i

i

PowerPoint

Slides 1 - 2

Section
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1

Activity

Identify barriers to effective transition

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

sk the whole group to form a circle around you.
ead out the scenario on andout Tangled web
activity) following the instructions to create a
tangled web.

Notes

Learners form a circle around the trainer and give
examples of barriers to smooth transition relating
to the scenario, passing the ball of material to one
another to create a tangled web.

nravel the web as learners come up with solutions
to the situation.

Learners then find solutions to unravel the web,
letting go of their piece of the web guided by
the teacher.

Facilitate feedback about the e ect of the
exercise and highlight the purpose of the session.

Learners give feedback about the exercise and
ask questions.

Tangled web activity

Barriers to smooth transition –
how to overcome the barriers
Scenario
Ellie is 11, in Year 6 and soon to move up to secondary school. She is frequently absent
from school, is not reaching her potential because of this and problems at home. She
is a caring a lot for both parents. She and her younger brother (James, 6) live with dad
who has a drink problem.
Dad got care of them when their mum left him because of his domestic violence, but the
authorities thought Mum was more unstable. The children see Mum twice a week but
Ellie makes meals and entertains James. But Mum is more interested in their schooling
than Dad.

Instructions

1

Ask the learners to form a human circle
around the teacher in the middle of
the room. The teacher takes on the role
of Ellie. Ellie is holding a ball of lace.
Ellie asks the learners what might prevent
a smooth transition for her?

2

Ellie holds the end of the lace and passes
the ball to one of the learners to give
the first example of a barrier (e.g. Dad’s
drinking). They then hold onto a piece of
the lace as the ball gets passed on to
another learner who gives another
example (e.g. no acknowledgement of
Ellie as a young carer).

3

The teacher as Ellie validates the
examples given by the learners and
guides the direction the lace ball gets
passed on, across the circle rather than
around the circle.

4

Section

Learners hold onto a piece of the lace
and pass the ball on, and the lace
goes crisscrossing the circle until Ellie is
seen tangled in the web of potential
barriers to smooth transition.

4

Activity

1

5

The learners are then asked to come up
with ways to remove these barriers, e.g.
what services can be called on to help
the children and the parents and the
schools, and what can both the schools
do specifically to support Ellie’s transition.
With each way forward one learner lets
go of their piece of the lace, and this goes
on until the entire web is removed and
Ellie can move forward.

6

The teacher takes some brief feedback
about the exercise, for example:

Q. What was learnt from the exercise?
Q. Did it raise new support options you were
not aware of before?
The teacher then explains the purpose of
the session.

Handout 1 – Page 1 of 1
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2

Activity

Reflecting on social issues and additional
support needs affecting transition

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

Introduce andout Statistics and quotes .
Handing out one card to each learner, ask them in
turn to read the information on their card.

Notes

Learners read out their statistics card.
hen all the cards have been read out, learners
respond and ask questions.

sk for comments and questions, e.g
Q. How relevant are these statistics to your school?
16 statistics cards -

cut out and hand one to each learner

✁

Q. How likely are children to disclose some of these
issues at school?
Q. How equipped is your school for responding to
these issues?

Statistics and quotes

Spotlight on issues
Four in 10 disabled young
affecting transition
people live in poverty.

Disabled Children Living in Poverty. The Children’s Society,
London, 2011, www.childrenssociety.org.uk/policy

What we get to know about, the disclosures that are made at or around the school,
are often the tip of the iceberg, for children’s silence and resilience of these issues,
and the common discomfort about raising these issues with children, keeps the
full scale hidden. These statistics serve to highlight the case for increased transition
preparations, and for schools to estimate the level of these issues amongst students
in their school.

Child abuse prevalence

Section

4

Managing transfer and transition

Disability and apecial 34% of children living with

educational needs
“Around one in five children, aged 11-17, (18.6%)
a parent under the age of 25
30%
ofthan
young
have been severely maltreated.
More
one in carers are
“Four in 10 disabled young peoplewere
live in poverty.”
living in severe poverty.
eight (13.4%) experienced aged
severe maltreatment
by a
10 and under.
Disabled Children Living in Poverty. The Children’s Society, London, 2011,
parent or guardian.
Severe Child Poverty: Nationally and Locally. Save the Children,
Children’s Society and ITV1 survey, 2011

One in 20 children aged 11-17 (4.8%) have experienced
contact sexual abuse, and one in 10 children (9.8%)
have experienced severe neglect.
One in four young adults aged 18-24 (25.3%) had
been severely maltreated during childhood. One in
10 had been severely neglected by parents or guardians
in childhood.”

www.childrenssociety.org.uk/policy

2011

“It is estimated that 1 in every 100 young people have
an autistic spectrum disorder”
Keen, D. & Ward, S. (2004), Autistic Spectrum Disorder
Autism, 8 (1) p39-48, available from the NAS information
centre, www.nas.org.uk

Radford, L. et al (2011), Child Abuse and Neglect in the UK Today.
NSPCC download

“80% of child sex offences are carried out by someone
the victim knows.”
How Prevalent is Child Sexual Abuse? Home Office, 2010

4

Section

4

Explain how the next exercise will begin to explore
a framework for developing plans and procedures,
giving out Handout 2 and commenting on a couple
of other points from the handout.

Homeless children miss an
average of 55 school days as
a result of disruption caused
by moves into and between
temporary accommodation.

The information below is a summary of key social issues and circumstances
Temporary Accommodation Survey. Shelter report, 2004
that can have a complex impact on children’s educational transition. It is not
an exhaustive list. There are many more equally challenging issues demanding
children’s resilience. Very often several of these issues and circumstances are
interwoven and rooted around the parents, therefore requiring multi-agency
support and strategic intervention for the whole family.

Activity

2

2
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Activity

Understanding multiple
transition terms and issues

Activity
20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

Notes

LEARNING ACTIVITY:

istribute andout Issues a ecting
transition , show PowerPoint Slide and de ne
school transition.
Show PowerPoint Slide
support needs.
isplay PowerPoint Slide
multiple issues.

Learners follow the presentation and then get into
three small groups to complete andout .
Learners feedback to whole group and
make notes on andout .

and de ne complex

Learners receive andout

for further reading.

and de ne

ivide learners into three smaller groups and
introduce andout Issues a ecting transition .
Each group is given the relevant scenario.

Issues affecting transition potentially escalating problems

Principles for successful transition

The purpose of the handout is not to create an exhaustive list, but to highlight some
examples of transition issues and spend time considering the accompanying questions,
as a way to support reflection, assessment and further improvements to transition practice.

Eileen Horrocks, in her report ‘How to
Achieve Effective Transition from Year 6 to
Year 7’ (2005), promotes five practice based
principles for successful transition:

1 Pastoral focus

School transition
“The point at which pupils pass from one educational
institution to another, reached a certain age and/or
have concluded one phase and are beginning the next.”
Westminster Institute of Education, 2006

Complex support needs

Group 1: transition from home to school and
school to school.

Defined as having four or more of the support
needs explored in Activity 4, Handout 5 and aims to
acknowledge the challenges and difficulties faced by
families. It points out that support services need careful
planning, and highlights that with appropriate support,
families can draw on their own strengths to make
positive changes in their lives. It also aims not to shy
away from the fact that sometimes tough decisions and
interventions may need to happen for the safety and
well-being of individuals and groups within the school
and the family.

Multiple-issue

Section

Group 2: changes in home and community
Environment.
Group 3: vulnerable family situations and other
risk factors.

(multi-faceted transition)

Refers to when there are several combining issues
which can together create significant barriers and
harmful effects on a child/young person’s well-being,
learning development and future outcomes. The
intervention is likely to include plans of engagement
and work with the students and also their parents.

4

Activity

3
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Handout 3
Issues affecting
transition

Being mindful of the emotional range, from worry
to trauma, about moving from primary to secondary
school. These emotions can be specifically about
the change in school, from a small to a large
institution and the practicalities attached, or it
could be about their own circumstance (low selfesteem, a disability, SEN, a BMER or LGBT issue,
etc.) or their family circumstance (substance use,
domestic violence, mental health, poverty, etc).
Having a pastoral focussed programme of activity and
support which caters for collective and individualised
need models the best practice of Every Child Matters
principles, and will inevitably facilitate efficient and
happier methods of settling into new key stage levels.

2 Induction focus
The induction programme is two-way in that teachers/
tutors and other staff involved in the programme
of induction are given adequate time to familiarise
themselves with the information about each student
and that the children and young people are given a plan
and timetable of events, support and guidance to help
them familiarise with the new key stage and address
their emotional and practical worries.

3 Curriculum focus
Sometimes children moving from Reception to Year 1
describe the style as moving from play to work, then
from Year 6 to Year 7 as a different education system
where what they learnt prior to Year 7 has no relevance
or use. So one aspect of curriculum focus is to look at
how those connections are made, so secondary staff
make reference to primary learning for example.

Section

4

Activity

3

5

Multiple-issue or multifaceted transition:

The other aspect of curriculum focus is for a standard
form to be created and completed about each child’s
educational journey, which travels with them though
their school transfers, completed by pre-school, primary
and secondary leads and administered by a transition
co-ordinator. This form includes information about
attendance, attainment, behaviour and results and any
transition issues affecting the child or to be mindful of.

Refers to when there are several combining
issues which can together create significant

person’s well-being, learning development and
Defined as having four or more support needs and
3 aims to
future outcomes.
acknowledge the challenges and difficulties faced by families.
The intervention is likely to include plans of
It points
out that support
need careful planning, and
School
transition:
theservices
point
engagement
and
workat
with the students and
highlights that, with appropriate support, families can draw on
their from
parents.one
whichtheir
pupils
pass
own strengths
to make positive changes in their lives.

This shows pupil and parent that a secondary school
and the family of primary schools have a pro-active
approach to working together to maximise smooth and
successful transition, the secondary school, for example,
concerned for the needs of primary school pupils
coming their way, and the primary school maintaining
interest in ex-pupils progress through secondary school.

educational institution to another,
It also aims not to shy away from the fact that sometimes
reachtough
a certain
and/or have
decisionsage
and interventions
may need to happen for the
safety and
well-being
individuals
concluded
one
phaseof and
are and groups within the
school and the family.
beginning the next.
4
3

5 Outreach focus
If the transition is about the move from Year 6 to
Year 7 for example, the work can start in Year 5 and
continue to Year 8. It can be managed by a transition
co-ordinator and can involve students, parents and
staff in the delivery of events, information sharing
and support. Where more individualised plans are
required, additional external agencies may also
be involved in the transition outreach plan.

Handout 4
Parental engagement toolkit – Delivered by www.shs.org.uk

Handout 4
Principles for
successful
transition

4

Complex support
needs:
barriers
to and harmful effects on a child/young

4 Marketing focus
This is about how a school promotes its ethos and
standard of service within the school partnership and
the community around the school. A family of schools
plan together a shared approach to transition and
implement this strategy as part of a school cluster
business meeting, school open day, taster visit,
induction day or other events to do with transition.

Westminster Institute of Education, 2006
4

4

3

3

PowerPoint

Slides 3 - 5

Support each group if needed.
Facilitate feedback, distribute andout
(Principles for successful transition) and
share some of the points.

Section

4

Managing transfer and transition
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Activity

Examining case studies to implement
good practice principles

Activity
20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

Notes

LEARNING ACTIVITY:

Introduce andout
point plan . Provide a
summary of the seven points.

Learners complete the questions in Handout 6,
guided by the teacher, and Handout 5.

Introduce andout
ase study , read out
the case study and instruct learners to complete
the questions.

Learners get into smaller groups to complete
andout or .

ivide learners into small groups, each taking either
andout or
ase study or . It is ne for
more than one group to do the same case study as
this may bring out different ideas to address the
one issue.
Support each group with their task.

Learners feedback to the whole group the
points they list and issues which arise.
Learners then receive Handout 9, scan through
it and offer additional links and resources that
they know of to the whole group.
7-point plan for managing transition in school and the home
Implementing good practice principles:

Facilitate feedback from each group. Guide the
feedback to avoid repetition of information.

Key principles for managing transitional
changes in school and in the home

Families with complex support
needs are defined as having four
or more of the following:
Living in poverty or with low income
and debt, poor or overcrowded housing.
Experiencing stressful family situations
separation, loss and/or con ict.
Experiencing domestic violence and abuse.
Experiencing substance misuse,
addiction or offending.
Have a disability or have learning difficulties.
Have poor health, including poor
emotional well-being and/or obesity.
Are teenage parents, and/or young carers.

The school should assess the knowledge
and skill base for how staff recognise and
understand issues relating to a broad range
of social issues and how these can impact on
children’s education. An inappropriate comment
or intervention (or non-action) by staff can be
detrimental and costly. Children and young
people have a right to expect school staff to
be informed about social issues, current good
practice and local services. Therefore access to
training and briefings on social issues should be
pro-actively incorporated into staff CPD.

Children involved in street crime, low-level
offending, anti-social or aggressive behaviour.

2

Knowledge and understanding enables early and
effective identification and intervention, a critical
point in getting positive and safe engagement.

Low employability or little formal education.

Introduce andout Links to resources and services .
Highlighting a few of the links and resources from
the handout, ask the group if they know of other
links and resources relevant to share. Allow time for
learners to make notes.

Knowledge and understanding
of the transition issue/issues

Living in fear of crime or harassment.
Experiencing personal or family
isolation/alienation from communities.

Where children and young people are looked
after by older relatives e.g. grandparents.

sk the group if the exercise was bene cial to them
and summarises the purpose of the exercise and
value of the principles.

1

Are newly arrived in the UK.
Have English as an additional
language where this is a barrier.
Living in mobile and/or unsettled
home including refugees, asylum seekers,
homelessness, traveller/gypsy communities.
This list is based on TPA criteria for identifying
young people with complex support needs
(Targeted Positive Activities initiative, Bristol, 2011)

4

Activity

4

3

Early Identification and intervention

Policy and procedures in place to
support planning, induction and activity

Early identification and intervention requires
knowledge of child protection procedures,
Common Assessment Framework, and other
nationally guided assessment procedures such
as DASH (Domestic Abuse, Stalking and Honour
Crime risk assessment form). It also requires
that the school has its own up to date internal
policies and procedures, ensuring clarity of
management and supervision lines, staff and
volunteer recruitment job descriptions, health
and safety, data protection, equalities etc.

Case study 1

Domestic violence case study
for multiple transition
October: Shona is 11. She has a brother,
Connor, aged eight, and a sister Maya,
aged six. Their mother Angela has been
experiencing domestic violence for 11 years.
In ugust ngela and the children ed their
home in Newcastle to a refuge in Nottingham.
Nottingham was not a choice, but where there
was bed space at the time. They do not know
anyone in Nottingham. They have not told family
or friends where they are in order to maintain
safety for themselves and also safety for friends
and other family members. So they are very
much alone in Nottingham. The children’s father,
Leo, is trying to track them down, searching
local authorities, schools, health centres
and taxi firms (he himself is a taxi driver).
It is not clear whether he has directly physically
or sexually abused the children but they have
witnessed him being physically and verbally
abusive to their mum, are frightened of
him and don’t want to see him right now.
But he is very likely to apply for contact
and may even go for ‘main carer’ status
using Angela’s depression in his favour.
There has never been any social care
involvement, but hospital and GP records
will indicate that Angela has medication for
depression and had treatment to injuries.
The police were called to an incident in July
where Leo was violent to Angela in front
of the children and Leo has an injunction
on him to stay away from Angela and the
family home while police investigate further.
But Angela does not want to press charges
now. There has been a police call-out once
several years ago to an incident where he
was physically violent to Angela but no legal
action was taken other than to caution him.

There should be an informed plan and
induction programme listing the activities, the
people, the aims, objectives, and the process
by which to monitor and evaluate the work.

Handout 5 – Page 1 of 2
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Handout 5
7-point plan

Section

The Women’s Aid refuge in Nottingham provides
a support worker for Angela who is helping her
sort out benefit entitlement, registering with
the housing department, health centre and
with schools. The support worker has helped
Angela report to the local police her fears and
the police in Nottingham have taken the case
seriously, collated the case history from health
and police records, and have completed a
DASH risk assessment form. The case is going
to be presented at the next MARAC meeting.

Case study 2

Disability
Peter is a year seven pupil (11 years old), having recently started secondary school.
Peter has Hemiplegia (total paralysis of the arm, leg and trunk on the same side of the
body) which means he can’t participate in PE lessons. He’s also been diagnosed with
Obsessive Compulsive Disorder (OCD). The transition from primary school filled him
with worry, going into a secondary school where he didn’t know what to expect.
Peter did not feel safe moving around the new school on his own and was very anxious
about attending altogether. Sometimes he would simply leave at lunchtime as he didn’t feel
he could cope. Peter’s mother, Jennifer, a single parent, was also finding it very difficult to
cope with his anxieties about attending school and was left not knowing what to do.

Use The 7-point plan to answer the following questions

Q

What should have been in place whilst Peter was at primary school?

Q

What would help the secondary school work effectively in this case, and what other
services would you want involved in the ongoing support plan?

Q

What support could be provided to Peter’s mother?

The Women’s Aid support worker initiated a
CAF with Angela’s agreement on the proviso
that the father is currently not included.
This has been agreed by the panel of
representatives with the support of the police.
The support worker helped Angela complete
schools admission forms and Shona has a
secondary school place. The two youngest
children have places at a catchment primary
school thanks to their ‘temporary admissions’
agreement with the local authority and
Women’s Aid. A Women’s Aid children’s
worker is supporting the children in the
refuge, helping with their school placements
and integration into local activities. The
children will all be starting school in the
first week of November, after half term.

Discuss and complete the 7-point
plan and transition questions.

Handout 6 – Page 1 of 4

4

4

The children have good reports from their
primary school in Newcastle and the school
did not know about the domestic violence.
Their attendance was good but not great –
being late for school was the main issue but
it was never followed up as a problem to
address because the children were behaving
well and doing well with their education.
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Handout 6
Case study 1

Section
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Activity
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Handout 7
Case study 2

Case study 3

Young carer, substance use
and mental ill health
Nisha, a 10-year-old girl, lives with her father, Mitesh, who has a history of alcohol
abuse, as a result of which he has a serious liver illness and is awaiting a liver
transplant. Mitesh came over from India with his then wife just before Nisha was
born. Nisha’s mother died during Nisha’s birth. No other family live in the UK.
Mitesh has been involved in school events and activities. Nisha, normally a happy and lively
child, looked unusually sad in the playground one day. Sandra, the Parent Liaison Officer in the
school, approached Nisha and asked her if she was okay. Nisha told Sandra that she was not
okay because her father was dying, and she did not like to be away from him. She said that she
was scared of returning home to find him dead. Sandra reassured Nisha that she would help.

Use The 7-point plan to answer the following questions

Q

Clearly there should have been much earlier intervention in this case.
But what should happen now and who should be involved?

Q

Nisha is moving up to secondary school after the summer.
So what can be done to support her transition?

Q

What support and intervention should happen with Mitesh?

Links to resources and services
(multiple transition)

Child protection and common assessment framework
www.education.gov.uk/childrenandyoungpeople
www.safeguardingchildrenea.co.uk

Disability and SEN:
www.transitionsupportprogramme.org.uk
Transition for disabled young people.
Working together to improve transition for disabled young people.
www.transitioninfonetwork.org.uk
Alliance of organisations and individuals working to improve disabled
young people’s transition into adulthood.
Information about transition through education and employment.
www.autismeducationtrust.org.uk
Support and services for autistic young people.
Transition through early years, education and employment for autistic young people.
www.mencap.org.uk
For people with learning disabilities, families and carers.
Information sheets and practice guidance for different transition stages.
www.autism.org.uk
The National Autistic Society - Planning for Transition.

Section

4

Activity

4
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Case study 3

Section

4
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Activity

Plenary

Plenary activity
10 MINS

WHOLE GROUP

Notes

TEACHING ACTIVITY:

Summarise learning from today.
Identify good practice for engaging parents and areas for development.
and out Plenary

ction planning template and explain its purpose.

sk learners for questions and take key points from each learner.

LEARNING ACTIVITY:

Identify the next steps post training alongside any individual learning needs.
Learners use Plenary to stimulate discussion.
Learners share one key learning point from the session.
Learners complete relevant evaluation and monitoring forms.

Action Planning Template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 4.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

4

Activity

5

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Action plan
Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Reference/further reading: Section 4

Plenary – Action planning template – Page 1 of 4
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Plenary
Action planning template

Section

4

Managing transfer and transition

Sharpe, C., White, G., Burge, B., Eames, A., (2006),
Making a Successful Transition to Year 1
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Section

Parents as partners
Aim
To understand the importance of working
with parents in partnership and to gain some
practical ideas as to how to move this work
forward within your setting.

Objectives

5

1

Recognise the principles of partnership working

2

Review the significance/importance of
‘parents as partners’.

3

Identify the barriers to parental participation
and explore strategies to overcome them.

4

Examine the different partnership models when
working with parents and the implications of
them upon relationships that are formed.

5

Develop strategies to improve parent
consultation within the school community.

Delivered by SHS - www.shs.org.uk
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The importance of parents as partners
Parents create a learning environment
which starts before birth and continues for
many formative years.
It’s important to remember that more than
of
children’s lives are spent both with their family and the
wider community, which means that the opportunities
for learning within these environments are both
significant and enduring.
Therefore, it stands to reason that:
Successful relationships between parents and
educators can have long-lasting and beneficial
effects on children’s learning and well-being.
Successful relationships become partnerships when
there is two-way communication, and when parents
and practitioners really listen to each other and
value each other’s views and support in achieving
the best outcomes for each child.
(Effective practice: Parents as Partners.
The Early Years Foundation Stage, 2007)
By developing effective partnerships with parents in
order to enhance the learning and development of
the children with whom they work, the outcomes for
children are significant, even accounting for factors
such as poverty and disadvantage.

Key quote
Parental involvement in the form of ‘at-home good parenting’ has a significant positive effect
on children’s achievement and adjustment, even after all other factors shaping attainment have
been taken out of the equation. In the primary age range, the impact caused by different levels
of parental involvement is much bigger than differences associated with variations in the quality
of schools. The scale of the impact is evident across all social classes and all ethnic groups.
(Desforges, 2003)

Section

5

Parents as partners
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Defining parents as partners
Parental engagement within the life of your
school can take a variety of forms,
with differing levels of involvement and
responsibility supported by the
school community, and can include the
following aspects:
Parents as welcome visitors
The first thing to establish with your parents
is that they are welcomed in the school.
Careful attention needs to be paid to the impression
you give even before getting a parent over the
threshold. The impression given from a welcoming
reception area and the greetings from the reception
staff are all extremely important.

Parents as interested parties

Parents as helpers

Acknowledging parents’ direct interest in the
effectiveness of your school’s educational provision
will pay dividends on all fronts. There are a number
of areas in which this can be exploited positively, for
example the delivery of an effective homework policy.
By involving parents the benefits accrued could be:

A natural next step is to try to engage the active
involvement of parents as helpers in a variety of roles
within the school.

Designing homework with the intention of
involving parents.
Ensuring that parents are fully informed about how
and when they should intervene at home.
Making sure that parents know the school’s policy
and the part that they can play in its delivery.
Listening to what parents have to say about
homework in practice.
Involving them directly in any school homework
support provision that the school runs.
A second possibility is that parents develop strategies
that have motivated their own children and may be
persuaded to share this good practice with other
parents. They can also be encouraged to use these
strategies to mentor other children in their child’s year.
Teachers may want to use their skills in a consultative
capacity by having regular discussions with parents
who have had a positive effect on changing the
attitude of their child and identifying strategies to
support others, including the designing of teaching
resources and sessions.

First is the classroom helper; parents can be an extra
pair of hands, ears and eyes in the classroom. They
can assist with distributing books, listening to queries
about written work and giving advice to children
who are stuck. They can even help support group
discussions and snuff out inappropriate behaviour
before it has time to develop. This is not only of great
benefit for the school, but also the parents, as being
actively involved will boost their confidence and skills
with supporting their own child with understanding
the curriculum.
Parents can be brought into school life as helpers in
other ways. For example if they are expert gardeners
they may be able to inject a bit of life into the
environment. Other parents might be better suited to
help out in the school library or on school trips.
Assuming that you have developed a positive
relationship with parents, there will be a lot of parental
support taking place at home as well.
It is important to make some effort to ensure that
this support is on the right lines, not just in terms of
homework but also in terms of encouraging pupils’
commitment and concentration at key times and
maintaining a positive attitude towards the school
without blind subservience.
Supporting parents by running an information evening
about certain key subjects will give you the opportunity
to deliver plenty of advice, at the same time as
informing parents of the initiatives happening at school.

Section

5

Parents as partners
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Defining parents as partners (cont.)
Parents as fundraisers

Parents as future professionals

Parents as informed partners

It is an easy assumption to cast parents in the roles of
fundraisers and this is usually the main function of a
Parent Teacher Association.

If your school is beginning to feel confident about its
relationship with parents, and if the conditions are right,
it is worth considering how you might offer opportunities
for parents who wish to gain experience before starting
a career in an educational setting – whether it be as a
teacher, parent support advisor or teacher assistant. This
type of support and mentoring has brought about a more
skilled workforce in some schools.

The best relationship between school and parents is
that of partners and it is towards this that your work
should be striving. Key to this development is the
effectiveness of your communication, for example
developing a parent forum for parents to discuss
issues affecting the school or a space for parents
to work together, sharing common concerns and
determining solutions.

If parents are already working in the school in various
roles, they might welcome the opportunity to find
out about what sort of training is required for jobs,
depending on their level of qualification.

At such meetings the group may choose to elect parent
representatives to sit on a whole school parent council.
This type of structure will make explicit the school
commitment to working with parents as equal partners.

By showing an interest in their progress and welfare,
the schools will benefit from their improved motivation
and skills.

Curriculum workshops are another form of informing
and empowering parents. Objectives for the sessions
should be explicit, so parents are clear what they
are getting into and do not build excessive hopes
on an inappropriate basis. A series of workshops
should be planned, well organised and interactive,
where speakers are briefed and there are plenty of
opportunities for questions and answers.

Other parents may not have the requisite skills to become
part of the fundraising team whilst others may be
excellent bid writers. Other parents may have access to
resources needed by the school. They may work for local
employers who may be asked to sponsor the school or
run fundraising enterprises on behalf of the school.
So this parental involvement may be seen as a way of
accessing extra resources for the school to support the
enrichment of the curriculum for their children.

Parents as experts
Parents have expertise and they may be used to benefit
the school. It is worth looking at the possibility of
inviting parents to share their expertise with students
in the classroom; they may be experts on certain topics,
especially at senior level. Parents might be willing to
speak about their vocation during career day. Listening
to someone with first hand experience and knowledge
can be very inspiring.

Section
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Parents as model learners
If the school opens its doors to the community, it
is more likely that some of the new learners will
be parents of pupils at the school. With a little
encouragement these parent learners can be effective
role models for their own children as well as other
pupils and parents.
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Defining parents as partners (cont.)
Parents in multiple roles
We should not try to pigeon-hole parents into one role,
but to encourage engagement on several levels.

Parents in decision-making
First, there is consultation. Parents often see things
from a practical angle whereas schools can sometimes
get tied up with the policies and procedures. Consider
consulting with them in regards to the school
handbook, the content of the school-home agreement
and the content and timings of parents’ evenings.
Secondly there is the facilitating role that schools can
play in ensuring that parents have the opportunity to
network with and to support each other, especially if
they are dispersed over a large geographical range.

Ways to encourage parental networking
The following ideas demonstrate the school’s priority
in listening to parent views in an attempt to make a
productive dialogue:

Ensure that parents’ email addresses are shared
with fellow parents enabling speedy contact
(if they have agreed to do this).
Consider the use of Facebook as a
medium of communication and networking
among parents.
Organise regular gatherings that take the
form of a communal clinic. (Have you got a
problem with the school? Come and tell us and
share it with other parents).
Initiate activities at which working parents,
or parents who live far away from school, can
attend and be part of the discussions with
the school.
Create parent forums, a parental dimension to
the school council, or to go even further a
parent representative on the school’s senior
management team.
Form action teams as a positive step towards active
parental engagement.
Involve parents as governors. Not all parents who
are governors are parent governors. Many are
community governors, or sponsor governors but
parents are more likely to be active governors than
say a local politician who may simply want this on
their .
(Walton, M., Terms of engagement: strategies for
involving parents in learning, Curriculum Briefing
Vol 5 No 1, 2006)
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Ladder of participation
The differing levels of involvement and
responsibility demonstrated by the types of
parental engagement can be viewed against
the ‘Ladder of Participation’.

Viewing all parents as potential partners
A successful journey up through the rungs of the ladder, to the empowerment of parents as
partners in your setting, means having the ability and skills to engage with all parents, accounting
for and according to their needs, abilities and starting points.
Reaching parents

Empowering
Collaborating
Involving
Consulting
Informing

The Ladder of Participation highlights the
hierarchy of parental engagement progression
routes for schools.
It starts with informing at the bottom and
moves through to empowering parents at the
top of the ladder. Identification of the setting’s
current position on the ladder can then enable
staff and practitioners to identify what the
next steps might be when aspiring to move up
to the next rung.

Section
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Often school staff will talk about the difficulty of
reaching all parents and we often hear the terms
‘families with complex needs’ or ‘parents who are hard
to reach’. Labels can be harmful and minimising, with
the potential to strip away the reality and detail of an
individual family’s experience and current situation.
They do not give us the detail of why some families are
not engaging in the life of the school or their child’s
education. If we don’t know why, we can’t put in place
measures to support and encourage the resolution of
the issue. So whilst these terms have become more and
more common place, what do they actually mean and
what do we mean when we refer to families as such?

Hard to reach
‘Hard to reach’ is often attributed to non-engaged
parents where there are issues such as poverty and low
aspiration, often with a negative view of the education
system due to their own experiences of school as a
young person.
It is also used to describe families who may have
recently migrated to the area, who may have come
from overseas and whose cultural experience and
spoken language is very different from that of the
community they have joined.
However, we could also talk about families in affluent
areas, where both parents work, mortgages are high
and the economy is uncertain. This can result in parents

arguing and drinking more. They don’t have time
to spend at the school gate and don’t keep teachers
informed as to their child’s progress with reading
and homework.
It is realistic to say that all three of these situation
‘types’ could be defined as complex needs, yet the
support and resources they need to be able to engage
may be very different, along with their ability to do
so in terms of the different levels of involvement
demonstrated within the Ladder of Participation.
However, whilst the needs of these families may
be very different, it is important to remember that
factors such as mental health, domestic violence and
substance misuse can be seen across the demographic
range within society. These factors can affect both
affluent and economically disadvantaged people alike
with the potential to cut across cultures and ethnicity.

Solution
The key to the engagement of parents as partners is
the ability of school staff to be able to meet parents
‘where they are’ on both an emotional and cognitive
level. By building trusting relationships with parents
based upon mutual respect and by providing strategies
and levels upon which parents can become involved
in school life and their child’s education, the issue of
complex needs is investigated beyond the remit of a
label. The true needs of a family can then be defined
and supported in partnership with them.
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Case study

A parent support adviser’s account
of setting up a parent council

Quotes from parents
I enjoy the exchange of views.

One of my tasks as a School-Home
Support Parent Support Advisor
based in an inner-city secondary
school in the South-west was to
support the setting up of a parent
council and to act as the link
person between the school and
the new group.
The Parent Council (PC) has now been successfully
running for a couple of years. With a healthy number
of parents involved, the group is responsible for
making suggestions and ideas with regard to issues
that affect their children. Communication with the
school, school meals and homework are key areas that
parents have chosen to focus on.
The meetings are run by an elected Chair and
ice chair and a minute taker sends out minutes to
all PC members whilst also reporting back to the
governors. My role has developed into one of
‘Co-ordinator’; I hold agenda meetings with the
hair and ice chair, liaise with the ead Teacher and
staff, introduce community and parent-focused news
and opportunities, organise the resources for the
meetings as well as creating promotional material
and distributing it via newsletters, the website and at
school meetings and events.
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In addition, I communicate with all members of the PC
and offer information and support as required. This can
involve ensuring that all parents are clear about the
role of the PC as well as to signpost parents to other
meetings and staff as appropriate.

I enjoy the opportunity to have our say as
parents and feel part of proposing solutions.

An example of a piece of work we did together is when
parents were concerned about the quality and quantity
of food provided by the external catering company
responsible for school dinners. In response to a written
invitation detailing the concerns, the manager of the
school catering company came to a PC meeting. As a
result of discussions at the meeting, the Parent Council
parents were invited to try a school meal, subsequently
preparing and submitting a report to the company
which resulted in improvements to the menu as well as
the organisation of the lunchtime period.

I’ve met some new parents and have learnt
about running a meeting.

The ice chair, a mother of four children, has become
a learning support assistant in school, working with
Somali children. Through the PC she has set up a
Somali Parent Group, an off-shoot of the PC that deals
specifically with Somali parents’ issues (and there is
now also a Polish Parent Group). Both groups have
representation on the PC. The Chair of the PC has
really grown in confidence and the role has been a big
journey for her; she really wasn’t very engaged with
school before and as a result of her involvement has
become the voice of parents at school events and has
also taken on a parent governor role in her younger
child’s school. Other members of the PC have become
much more involved and engaged in school events,
taking responsibility for promoting activities and
encouraging other parents to join in.

There is a feeling of community
and involvement.

I’ve gained confidence in speaking in a group.
I like that it brings parents together to look at
different things that are going on at school.
It brings people together with similar aims to
myself - all wanting the best for our children.

Quote from a member
of school staff
The Parent Council has been a huge success
and the credit for this must lie with our
School-Home Support Parent Support Advisor
who has worked with our parents to develop
their skills. Although still small in number,
the Parent Council has developed into a
confident group who express opinions,
question policy and more importantly are
strong supporters of the school.
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Activity

i

Introductions

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

General resources required for this section:

Introduce the outline of the day.

Learners listen and ask questions.

Flip chart and paper

Introduce the learning ob ectives.

Learners contribute to agreeing group
ethos and ground rules.

Pens

arry out standard housekeeping.
gree group ethos and ground rules.

Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Notes

Section

5

Parents as partners
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Recognise the principles of
partnership working

1

Activity

Activity

Basic activity

10 MINS

15 MINS

WHOLE GROUP

TEACHING ACTIVITY:

Continue to Advanced activity

->

WHOLE GROUP

TEACHING ACTIVITY:

Introduce the concept of parent partnership and the importance of it in
raising children’s achievement. Refer to Top tip (page 56) for guidance.
isplay PowerPoint Slides

and .

Facilitate discussion and feedback.

Facilitate a thought storm on ‘ nderstanding partnerships’.
ecord ideas on the ip chart.
Prompt/sca old any that are missed. se PowerPoint Slide as a
‘check and balance’ in terms of what the group are feeding back to you.)
hen ideas have been exhausted, display PowerPoint Slide .

LEARNING ACTIVITY:

Learners read PowerPoint Slides

and .

Learners discuss the points raised and ask questions.

iscuss words that the group have come up with and the words on
PowerPoint Slide .
Q. Which words aren’t representative of ‘partnership’. Why aren’t they?
LEARNING ACTIVITY:

	
  

Recognising parents’ expertise in their own lives,
and emphasising partnerships by doing things
with families rather than to them is crucial!

Why parental engagement?
Moran et al, 2004

Learners contribute to thought storm.

2

1

Learners listen and discuss.

It is vital that schools maintain the trust and
Parents, carers
and family members are
confidence of parents who are our partners in
by far the most
important
educating
children. influence
on their children’s
lives. They influence
Steer report, 2005
how young people think about education,
must be Therefore
aware of the their
high value we place
their futureParents
and society.
their and
contribution.
support for upon
schools
engagement in
Deputy Head, Alder Grange Secondary School
learning is crucial

Further discussion based on new ideas revealed by PowerPoint Slide .

Harris, Professor A., Andrew-Power, K., Goodall, J. (2008), Do Parents Know They Matter?:
Raising Achievement Through Parental Engagement
5
1

5

1

Learners ask questions and seek clari cation.

PowerPoint

Slide 1 - 2

Words and phrases associated
with partnership working
Agreement
Negotiation
Openness and honesty
Choice
Empowerment
Mutual respect and trust
Togetherness
Power sharing
Working closely together
Active participation and involvement
Complementary expertise
Agreed aims and process
Clear communication

5

3

Are there any others...?
Superior knowledge
Control
Inequality
Imposed goals
Protection

1

PowerPoint

Slide 3

Section
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Recognise the principles of
partnership working

1

Activity

Advanced activity
15 MINS

SMALL GROUPS

TEACHING ACTIVITY:

LEARNING ACTIVITY:

Introduce Handout 1 (Terms of engagement)
and summarise the key strategies for learners based
on what you’ve read in the introduction.
Explain that the rst eight of the di erent types
of parental engagement may be viewed as sitting
on a continuum of engagement/partnership.
raw on ip chart a continuum line with ‘parents
as welcome visitors’ on the far left and ‘parents in
decision-making’ on the right.
ivide the whole group into three separate groups.
istribute andout Scenarios , one heading and
its related statements for each group.
Facilitate whole group discussion and feedback
from each group on the outcome of the activity.

Learners listen to summary and explanation
of continuum.
Learners categorise their scenarios into
‘poor’, ‘OK’, ‘good’ and ‘excellent’ in relation to
how well they seem to demonstrate partnership
working. Learners to think about:
Q. Do any of these things happen in your setting?
Q. What view of the parent (continuum) does each
scenario best relate to?
Each group to feedback on the activity and
resulting discussion to the whole group.

Parents as welcome visitors

Parents as interested parties
Acknowledging parents’ direct interest in the
effectiveness of your school’s educational provision
will pay dividends on all fronts. There are a number
of areas in which this can be exploited positively, for
example the delivery of an effective homework policy.
By involving parents the benefits accrued could be:
esigning homework with the intention of
involving parents.
Ensuring that parents are fully informed about how
and when they should intervene at home.
Making sure that parents know the school’s policy
and the part that they can play in its delivery.
Listening to what parents have to say about
homework in practice.
Involving them directly in any school homework
support provision that the school runs.
A second possibility is that parents develop strategies
that have motivated their own children and may be
persuaded to share this good practice with other
parents. They can also be encouraged to use these
strategies to mentor other children in their child’s year.
Teachers may want to use their skills in a consultative
capacity by having regular discussions with parents who
have had a positive effect on changing the attitude of
their child and identifying strategies to support others,
including the designing of teaching resources and
sessions.

Section

a straightforward concept. The definition
of a partnership is straightforward
enough: ‘a two-way relationship with
children’s parents and carers’. However,
understanding what partnership means
and how it can be interpreted and put into

Approach to lateness/attendance scenarios

5

Activity

1

Letter home to parents
of children who are late,
informing them of the need
to change their ways.

Telephone call from
Parent Support Advisor,
introducing themselves and
role to parent, explaining
they’d noticed that child was
often late into school in the
morning and asking if
they can support in
any way.

Telephone call from
school secretary, raising
concern about lateness of
child, explaining school
policy about being on time
and suggesting they might
want to speak to the Parent
Support Advisor.

Parent Support Advisor
has picked up a child with
persistent absence every day
for the last three months –
this has solved the
lateness problem.

Parents as helpers
A natural next step is to try to engage the active
involvement of parents as helpers in a variety of roles
within the school.
First is the classroom helper; parents can be an extra
pair of hands, ears and eyes in the classroom. They
can assist with distributing books, listening to queries
about written work and giving advice to children who
are stuck. They can even help support group discussions
and snuff out inappropriate behaviour before it has
time to develop. This is not only of great benefit for the
school, but also the parents, as being actively involved
will boost their confidence and skills with supporting
their own child with understanding the curriculum.

viewed from both parties’ perspectives.

Parents can be brought into school life as helpers in
other ways. For example if they are expert gardeners
they may be able to inject a bit of life into the
environment. Other parents might be better suited to
help out in the school library or on school trips.
Assuming that you have developed a positive
relationship with parents, there will be a lot of parental
support taking place at home as well.
It is important to make some e ort to ensure that
this support is on the right lines, not just in terms of
homework but also in terms of encouraging pupils’
commitment and concentration at key times and
maintaining a positive attitude towards the school
without blind subservience.
Supporting parents by running an information evening
about certain key subjects will give you the opportunity
to deliver plenty of advice, at the same time as
informing parents of the initiatives happening at school.

Handout 1 – Page 1 of 3
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Handout 1

Terms of
engagement

Parents as partners

is important, the ideal partnership is not

is a need to look at how partnerships are
✁

Terms of engagement:
strategies for involving parents in learning

The first thing to establish with your parents is that they
are welcomed in the school. Careful attention needs to
be paid to the impression you give even before getting
a parent over the threshold. The impression given from
a welcoming reception area and the greetings from the
reception staff are all extremely important.

5

Whilst Partnership working with parents

practice can be very complicated. There

There are various roles that schools can
encourage parents to fulfil, with increasing
levels of involvement and responsibility

Section

Top tips
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Activity

1
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2

Activity

Examine the different partnership models when
working with parents and the implications of them
upon relationships that are formed

Introduction

Basic activity

10 MINS

TEACHING ACTIVITY:

If further exploration of ‘barriers’ would be useful,
please see activities in Section 1 of this toolkit.
Introduce three different models of partnership
working as set out in andout
i erent models
of supporting partnership).
LEARNING ACTIVITY

Learners listen, and are encouraged to ask
questions in order to clarify understanding.

✁

superior knowledge.
Different models
of
supporting parenting

Challenges to involvement at home

The partnership model

Lack of time

The helper formulates

Especially working and/or single parents.
More than one child.

Parents and helpers value
each other’s knowledge,
strengths and expertise and
use these in complementary
ways.

hildren need time to relax after school.

Children’s attitudes

esistance in preference of leisure activities.

Parental knowledge

Parents lack provision of guidance on how to help and support
learning at home.

Type of barrier

Details
Especially working and/or single parents.
Preference to spend quality time with children.
eekly commitment considered too much.

Childcare arrangements

Activity

2

Set the task and facilitate whole group feedback.
LEARNING ACTIVITY

Learners decide which statements go under each
of the three headings.
Each group feedback there results to the whole
group and learners discuss any differences in
terms of categorisation.

The helper elicits
information to support
their formulation of the
parent’s problem
or needs.

No clear expectations of
the relationship.

The expert model

The helper is assumed
to be the expert with

The partnership model

The expert model

Section

Parental engagement toolkit – Delivered by www.shs.org.uk

Handout 3

Barriers to family
involvement

5

Activity

2

5

Activity

2

The helper elicits

‘diagnosis’ and defining
problem
Parents and helpers both
The helper leads and controlsthe parent’s
The helper
may be perceived
the outcomes
for
influence decisions on
the interaction.
offering an invitation to
orasneeds.
what occurs.
friendship.
the parent.
The helper structures the
interaction regarding time,
venue, content etc.

The helper structures
the interaction
regarding time,
venue, content etc.

Handout 4

Different models of
supporting partnership

Link the feedback from each group into a
discussion looking at the relationship between the
practitioner/school staff and the parents within
each of these models.
LEARNING ACTIVITY

Learners examine each perspective within the
case study they have been given, including
‘steps that were taken’, then identify and discuss
examples of ‘expert’, ‘befriending’ or ‘partnership’
approaches that were used within each example
by the professionals involved.

The helper elicits
information to support
their formulation of the
parent’s problem
or needs.

hole group feedback and discussion.

The parent is
assumed to need
the expertise of
the helper.

The parent is assumed to need
the expertise of the helper.
The parent is assumed to
accept and be compliant
with what is offered.

Parental engagement toolkit – Delivered by www.shs.org.uk

Distribute one case study per group from Handout
5 (Case studies). If there are more than three small
groups, each case study can be worked on by
more than one group.

with what is offered.

Handout 4 – Page 3 of 5
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SMALL GROUPS

TEACHING ACTIVITY:

No clear expectations of
the relationship.

The helper formulates the
No clear boundaries of
nature of a parent’s problem
the relationship.
by providing a ‘diagnosis’
The relationship may
Parents and helpers reach
defining the outcomes
The helperand
is driven
feel circular.
agreement on what they are
for the parent.
by their personal and/
The parentThe
isparent
assumed
to
trying to achieve and how.
may think that the
The helper elicits information
helper
has no expertise.
or agency’s to
agenda
in formulation
be relatively
deficient
in
Parents and helpers resolve
support their
disagreement or conflict
the parent’s problem or
formulatingofoutcomes
knowledge.
No clear model or frame
through careful negotiation,
needs.
work for working through a
beginning from the parent’s for the parent.
problem.
The helper is driven by their
position.
personal and/or agency’s
No start and nish.
Parents and helpers show
agenda in formulating
mutual respect and trust,
outcomes for the parent.
Parents may feel less alone
involving interest, care and
and isolated.
The helper is not explicit
awareness of each other.
about their role, their agency’s
Parents may be enabled to
Parents and helpers
agenda or how they came
have increased social skills.
communicate clearly in
about their deliberations.
The parent may sort through
ways that show openness
The parent is The
assumed
to
parent is assumed
to
problems without expert
and honesty.
relatively deficient in
intervention.
accept and bebecompliant
knowledge.

The parent is assumed to
accept and be compliant
with what is offered.

Section
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The befriending model

The helper formulates

Parents and helpers actively
is assumed to
The helper engages with
the nature ofThe
a helper
parent’s
information
to support
work together, involved and
be the expert with superior
parents in a warm
actively participating. problem by providing
knowledge. a
and friendly manner.
their formulation
of

Parents and helpers value
each other’s knowledge,
strengths and expertise and
use these in complementary
ways.

The parent is
assumed to need
the expertise of
the helper.

The helper leads and
controls the interaction.

superior knowledge.
Different models
of
supporting parenting

The parent is assumed to need
the expertise of the helper.

‘Not my ob’.
‘My partner deals with school’.

5

The helper structures
the interaction
regarding time,
venue, content etc.

with what is offered.

Make young child too dependent.
Embarrassment for an older child could lead to teasing or
even bullying.

Parental attitudes

Section

interaction regarding time,
venue, content etc.

Especially working and/or single parents.

Fear of negative
consequences for child

The helper elicits

The helper formulates the
No clear boundaries of
nature of a parent’s problem
the relationship.
by providing a ‘diagnosis’
The relationship may
Parents and helpers reach
defining the outcomes
The helperand
is driven
feel circular.
agreement on what they are
for the parent.
by their personal and/
The parentThe
isparent
assumed
to
trying to achieve and how.
may think that the
The helper elicits information
helper
has no expertise.
or agency’s to
agenda
in formulation
be relatively
deficient
in
Parents and helpers resolve
support their
disagreement or conflict
the parent’s problem or
formulatingofoutcomes
knowledge.
No clear model or frame
through careful negotiation,
needs.
work for working through a
beginning from the parent’s for the parent.
problem.
The helper is driven by their
position.
personal and/or agency’s
No start and nish.
Parents and helpers show
agenda in formulating
mutual respect and trust,
outcomes for the parent.
Parents may feel less alone
involving interest, care and
and isolated.
The helper is not explicit
awareness of each other.
about their role, their agency’s
Parents may be enabled to
Parents and helpers
agenda or how they came
have increased social skills.
communicate clearly in
about their deliberations.
The parent may sort through
ways that show openness
The parent is The
assumed
to
parent is assumed
to
problems without expert
and honesty.
relatively deficient in
intervention.
accept and bebecompliant
knowledge.

Parents lack knowledge about sub ect curriculum and teaching
methodology.

Lack of time

The befriending model

‘diagnosis’ and defining
problem
Parents and helpers both
The helper leads and controlsthe parent’s
The helper
may be perceived
the outcomes
for
influence decisions on
the interaction.
offering an invitation to
orasneeds.
what occurs.
friendship.
the parent.
The helper structures the

Challenges to active involvement outside the home

ut up statements from andout
i erent
models of supporting partnership) and distribute
to each group along with the three headings.

✁

The helper leads and
controls the interaction.

The expert model

Parents and helpers actively
is assumed to
The helper engages with
the nature ofThe
a helper
parent’s
information
to support
work together, involved and
be the expert with superior
parents in a warm
actively participating. problem by providing
knowledge. a
and friendly manner.
their formulation
of

Details

Divide learners into three groups.

The expert model

The helper is assumed
to be the expert with

Barriers to family
involvement in education

10 MINS

SMALL GROUPS

TEACHING ACTIVITY:

Introduce the potential barriers to parental
engagement in education, referring to andout
(Barriers to family involvement).

Type of barrier

10 MINS

WHOLE GROUP

Advanced activity

Section

5

Activity

2

5

Activity

2

Refugee/asylum parents
Handout 4 – Page 3 of 5
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Handout 4

Different models of
supporting partnership

Case study 1
Teacher’s perspective
Jamal is in Year 2 and his sister Elisha has
just started Reception. They both have been
missing an increasing number of days of
school and coming into school increasingly
late. Recently, I have asked the Learning
Mentor to pick the children up from home a
couple of mornings a week, in order to get
them in to school on time, which has worked
on the days she has been able to do it. It’s a
pity that this isn’t possible every morning.
At least they would get in to school on time.
In addition, both children have started having
school dinners but have not always paid and
the debt is increasing. The school secretary has
told me that she has paid the dinner money
for Mum on a number of occasions in order to
help out because she feels sorry for her.

hen I attempted to approach his mother
in the playground about my concerns she
anxiously explained she had an appointment
to get to, apologised and then left. It’s
frustrating that she avoids me because I’m sure
we would be able to help her. We deal with so
many complex family issues as a school that
I’m sure we would have some answers for her.
Since I tried to approach Mum, amal now
meets his mum outside of the school gates.
What do we do next?

amal is a really bright child. owever, I’ve
noticed that he is increasingly withdrawing
from class activities. He seems tired and
irritable, especially in the morning. ecently
he keeps forgetting parts of his PE kit and his
homework activities are never fully completed
or seem rushed when he does remember to
hand them in.

Section

5

Activity

2
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Activity

3

Develop strategies to improve parent
consultation and partnership working
within the school community

Activity
25 MINS

SMALL GROUPS

TEACHING ACTIVITY:

Notes

LEARNING ACTIVITY:

Explain that in order to know what parents want and need,
we need to find ways to work with them effectively.

hole group discussion about andouts

and .

Learners divide into smaller groups. They place
each statement onto what they feel is the most
appropriate rung of the ladder.

Introduce andout Ladder of participation . It is
another kind of continuum. Explain that the ‘Ladder of
Participation’ model is one way of examining how engaged
parents are within your setting.

In their groups, they identify where they feel
their setting is currently in relation to the
different rungs.

Introduce andout Encouraging parent voice and give
a brief overview of the issues explained within it.

Learners re-group into different smaller groups
if necessary.

ivide learners into small groups and give each group a large
‘Ladder of Participation’ drawn onto flip chart paper.

Each learner writes down their three next steps
individually on a piece of
paper, so that they
can take this away from the session with them.

ut-up statements from Handout 8 (Scenarios), distribute to
each group and set the task.
Ask them to look at the types of activity incorporated into the
next rung of the ladder in relation to where they currently are.
epending on whether you are training people from one
setting or several, re-divide learners into groups with people
from settings who are at the same self-identified level of
the ladder.

Collaborating
Working in partnership with parents in
each aspect of the decision-making process,
including the development of alternatives and
the identification of the preferred solution.

Suggest participants use andout
to help them with ideas.
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Parents as partners

Terms of engagement

Collaborating

Involving
Working directly with parents to ensure that
concerns and aspirations are consistently
understood and considered.

Involving

Consulting

Informing
Providing parents with balanced and objective
information to assist them in understanding
problems, alternatives, opportunities and
solutions.

Informing

3

Some schools have instigated a system of class
representatives, whereby the parents of all
children in one class or tutor group nominate
or elect one or two parent representatives who
undertake to liaise between home and school.
This can serve as an informal and speedy way for
a teacher to contact all parents or for parents to
contact each other and feed back to the school.

3 Parent councils

How engaged are your parents?

Activity

1 Parents’ class meetings
A class meeting is a forum for all parents of children
in one class or tutor group to meet with the class
teacher or tutor. There are many issues, which
affect the parents of children in the same class
and which could be usefully discussed at such a
meeting. Organisational questions concerning
uniform, behavioural policy, homework, school
outings, lunchtime provision, SEN provision are
some examples of issues about which parents
frequently have questions. These meetings can
also address curriculum issues such as what is
being taught, methods for teaching (for example,
reading and writing) and also testing – it is
essential that parents have detailed information
about these areas in order to be able support
their child’s learning. They also give teachers a
regular opportunity to gain parental support.

2 Parent representatives

Consulting
Obtaining feedback from parents on analysis,
alternatives and/or decisions.

5

Informing scenarios

Terms of engagement:
strategies for involving parents in learning

School website

Newsletters

Parents’ evening

Letters home

There are various roles that schools can
encourage parents to fulfil, with increasing
levels of involvement and responsibility

Have you considered?...

Empowering

Empowering
Placing decision-making in the hands of
the parents.

Handout 6 – Page

✁

According to Human Scale Education, there are five key ways of getting
parents engaged in the decision-making process of the school.

The ‘ladder of participation’ model is
one way of examining how engaged
are parents within your setting.

Section

Ask each group to identify what the next steps might be in
terms of progressing up the ladder.

Encouraging the parent’s voice
within your school community

Ladder of participation

of

– Enlarge to
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Handout 6

Ladder of
participation

Parent councils enable parents to contribute
democratically to decision-making on issues which
a ect them and their children. epending on the si e
of the school, each class or tutor group nominates a
parent to represent them on a whole school parents’
council. The council meets on a regular basis - termly
or half-termly – to discuss issues which have been
referred either from class parents’ meetings or from
governors’ meetings.
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Parents as welcome visitors

There are a large number of issues on which
parents have a view e.g. allocation of resources,
environmental policy, taking on new staff, bullying,
uniform, school transport and most importantly,
the curriculum, which are beyond the remit of class
meetings. The views of the parent body can be
relayed to the governing body and can inform policy
making. Parent councils should also have a link to
student councils.

Parents as interested parties

4 Parent forums
As an alternative to a parent council, schools can
set up a parents’ forum to give parents a regular
opportunity to discuss school issues. Such a forum
does not involve representation from individual
classes or tutor groups, and as such is more informal
than a parents’ council. The Parents’ Forum can meet
on a termly basis and can be attended by any parent,
carer, student or teacher who wishes to come along.
It can be chaired by the ead Teacher, the hair of
Governors, a parent governor, the Chair of the PTA,
or a different person altogether can be elected. Small
task groups can be set up at these meetings to work
in specific areas and report back, as appropriate.

Text messages

Talk by the
Head Teacher

Parent surveys

Parent focus groups

Parent class
meetings

One-to-one
consultations

esigning homework with the intention of
involving parents.

Making sure that parents know the school’s policy
and the part that they can play in its delivery.

5 Parent action groups
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Handout 7

Encouraging
parent voice

Acknowledging parents’ direct interest in the
effectiveness of your school’s educational provision
will pay dividends on all fronts. There are a number
of areas in which this can be exploited positively, for
example the delivery of an effective homework policy.
By involving parents the benefits accrued could be:

Ensuring that parents are fully informed about how
and when they should intervene at home.

Listening to what parents have to say about
homework in practice.
Involving them directly in any school homework
support provision that the school runs.

In some schools groups of parents have formed
an action group to work together on a specific issue.
One example of this is an environmental action group
set up by parents wanting to encourage and support
their child’s school in working towards environmental
sustainability. Parents in another school have joined
forces to draw up a transport policy to reduce car
use in the vicinity of the school. There is also an
example of parents working together to discuss
testing and the SATs and they have encouraged
the school to reduce pressure on their children.

Handout 7 – Page 1 of 1

The first thing to establish with your parents is that they
are welcomed in the school. Careful attention needs to
be paid to the impression you give even before getting
a parent over the threshold. The impression given from
a welcoming reception area and the greetings from the
reception staff are all extremely important.

Section
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Handout 8 – Scenarios – Page 1 of 2
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Handout 8

Scenarios

A second possibility is that parents develop strategies
that have motivated their own children and may be
persuaded to share this good practice with other
parents. They can also be encouraged to use these
strategies to mentor other children in their child’s year.
Teachers may want to use their skills in a consultative
capacity by having regular discussions with parents who
have had a positive effect on changing the attitude of
their child and identifying strategies to support others,
including the designing of teaching resources and
sessions.
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Activity

1

Parents as helpers
A natural next step is to try to engage the active
involvement of parents as helpers in a variety of roles
within the school.
First is the classroom helper; parents can be an extra
pair of hands, ears and eyes in the classroom. They
can assist with distributing books, listening to queries
about written work and giving advice to children who
are stuck. They can even help support group discussions
and snuff out inappropriate behaviour before it has
time to develop. This is not only of great benefit for the
school, but also the parents, as being actively involved
will boost their confidence and skills with supporting
their own child with understanding the curriculum.
Parents can be brought into school life as helpers in
other ways. For example if they are expert gardeners
they may be able to inject a bit of life into the
environment. Other parents might be better suited to
help out in the school library or on school trips.
Assuming that you have developed a positive
relationship with parents, there will be a lot of parental
support taking place at home as well.
It is important to make some e ort to ensure that
this support is on the right lines, not just in terms of
homework but also in terms of encouraging pupils’
commitment and concentration at key times and
maintaining a positive attitude towards the school
without blind subservience.
Supporting parents by running an information evening
about certain key subjects will give you the opportunity
to deliver plenty of advice, at the same time as
informing parents of the initiatives happening at school.

Handout 1 – Page 1 of 3
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Handout 1

Terms of
engagement
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4

Activity

Plenary

Plenary activity
10 MINS

WHOLE GROUP

Notes

TEACHING ACTIVITY:

Summarise learning from today’s session and identify e ective full partnership
working with parents.
sk each learner to feed back two areas for development that would support
more effective partnership working within their setting.
LEARNING ACTIVITY:

Whole group listens.
Individual learners feedback to whole group.

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 5.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

5

Activity

5

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Action plan
Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Plenary – Action planning template – Page 1 of 4
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Plenary
Action planning template

Reference/further reading: Section 5
Sharpe, C., White, G., Burge, B., Eames A. (2006), Making A
Successful Transition To Year 1

Section
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Parents as partners
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Strategies for engagement

Aim
Gain practical skills and ideas to assist
learners’ parental engagement work at
a practitioner level and whole-school
approach level.

Objectives

3

1

Identify the key principles underlying
effective parental engagement.

2

Identify barriers that may prevent parents
and families from engaging.

3

Explore effective engagement strategies
with parents from a practitioner perspective.

4

Develop a plan for sustaining parental
engagement work within the school.
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Principles and values underlying
effective parental engagement
Key principles and values that underpin effective engagement work
with parents include the following:
Trust

Empathy

Trust is defined as the firm belief in the reliability, truth,
ability or strength of someone or something. It is crucial
for developing effective relationships with parents.
Some strategies to assist in trust building include telling
the truth, transparency, authenticity (i.e. being honest
with yourself and others) and being reliable (i.e. being
consistent between what you say and what you do).

Empathy is the ability to recognise and, to some extent,
share the feelings that are being experienced by
another. In order to do this, the ability to listen to what
people might be saying, both verbally and non-verbally
is key. In some cases, silences can be an indicator of a
powerful message.

Respect

Non-judgement
This involves avoiding making personal judgements
about a parent, family, child or young person. There
are almost always reasons and emotions behind
words or behaviour that you find challenging. Remove
judgemental thoughts about people and work to
identify the reasons why they may be feeling, speaking
or behaving in a particular way.
Families are unique and aren’t defined by the issues
they may face. Recognising parents’ expertise in their
own lives, and emphasising partnership by doing
things with families rather than to them, is crucial.
(Moran et al, 2004)

Respect denotes a positive feeling of esteem for a
person. Respect can be due to the abilities of a person,
or respect for their thoughts, motivations and values.
Before being able to respect others, the first step is to
respect yourself.
Respect yourself and others will respect you.
(Confucius)

What parents look for from the
practitioners and the school:
Parents respond well to confident,
well-informed practitioners, and need
to feel that:
They are not being judged or compared
to others.
What they already do with their child is valued.
Their views are listened to.
They are treated as individuals, with
unique circumstances.
Their knowledge of their child is respected
and valued.
They know most about their own lives and
the lives of their children.
Parents would like:
Their own views and knowledge about
their child to be taken into account.
To be in an equal relationship with
practitioners.
To be considered as active partners in
all parts of the process.
Not to feel indebted or obligated to
practitioners.
To keep a sense of control in dealing with
any support provided.
Not to feel stigmatised by asking for support.

Section
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Strategies for engagement
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Practical strategies for engaging parents
All school staff should understand the importance of parental engagement in children’s learning.
Parental engagement has been shown to significantly
help to improve attendance, to address behavioural
problems and to enhance attainment, three objectives
that are vital to school and that often suffer due to
problems relating to family life. ery often teachers do
not have the time to address these issues because of
their teaching workload.

It is particularly important for schools to have realistic
expectations about parental engagement work. School
staff should have clear expectations and understanding
of the work of practitioners who work with parents.
It is also vital for practitioners to understand school
processes, staffing structures, support and professional
development for pastoral school staff and the wider
resources available in the community for signposting
and other services.

Some strategies that practitioners have used to embed
themselves within the school have included:
Talking to school staff.
Organising a staff briefing about the role of the
practitioner and of parental engagement.
Enhancing referral processes within the school (e.g.
identifying particular children and families that may
need additional support).
Finding out about other services and organisations
within the local area that may deal with the issues
for signposting (e.g. drug and alcohol, health,
domestic violence, supplementary schools,
family support, children’s centres etc).
Sending letters home in book-bags introducing the
parental/family support role in the school.
Making small talk with parents at the school gates
in the morning. This will not usually involve
addressing issues immediately.
Often as a result of these initial activities, parents
will start to become familiar with the face of the
practitioner, and by being available during the times
when parents are most likely to be in the school, the
practitioner will be able to start the development of a
relationship with parents.

Section
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Strategies for engagement
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Practical strategies for engaging parents (cont.)
Engaging parents through group work

In most cases, it is important to find out how dads
would like to be involved in their child’s school or
learning. Usually this means asking them through
surveys and speaking to them informally at the school
gates or group events.

Once clear expectations from the school have
been agreed, and parents recognise the face of the
practitioner, group strategies are often effective in
bringing together parents and making initial contact.
The first step is to find out what parents are interested
in by talking to them, and potentially carrying out
a survey, as well as checking with local community
providers for various activities.
Following this, start to arrange some group activities:
Coffee mornings.
Information on managing money.
Taster sessions of Zumba, yoga and other activities.
Advice on benefits.
Cooking sessions or healthy eating sessions.
Adult learning – such as English language courses
in conjunction with English for speakers of other
languages (ESOL) providers, teaching assistant
courses, parenting courses, family social and
emotional aspects of learning (SEAL) workshops and
other adult learning courses that can be provided by
other agencies and organisations in your local area.
Developing a ‘walking bus’ to pick up children
on their way to school to ensure attendance
and punctuality.
Homework clubs for children and ‘keep up with
your children’ courses for those parents who don’t
feel confident in helping their children at home.
Developing a peer support session for parents facing
particular issues.

Section
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Strategies for engagement

Strategies that have been helpful in some of SHS’s
parental engagement work include practical activities
that bring together fathers and their children.
Examples include:
Encouraging peer support is important, and often
asking those parents who do come to these events
to bring another parent is an excellent strategy for
peer support amongst parents, as well as increasing
awareness of the services of the school and practitioner
for parental and family support. Ensure that you have
excellent refreshments!

Fathers
Stereotypically, mothers have tended to take on
traditional roles within the family, where nurturing and
educating children have largely lain in the mother’s
domain. However, both parents are important in the
educational outcomes of their children, particularly in
the case of single dads or separated parents.

Go-kart making, which may involve inter-generational
learning around numeracy skills for measuring and
putting together parts of the go-kart.
Landscaping, which might require numeracy skills for
calculating measurements for volume and distance.
Film clubs, which have included discussion about films
after the session, providing a forum for parents
and their children to develop an interest in the arts.
Football clubs, excellent in encouraging team work
and motor skills.
Breakfast or ‘tea and toast’ clubs before school,
particularly useful for those fathers who might
be working.
Fathers are often more difficult to contact, since in
general mothers tend to be the main care providers,
including dropping off and picking up their children at
school. In some cases, fathers do take on this role. There
may be a key father, who is linked to other fathers, and it
is usually a good idea to get this father involved, asking
him to help promote any parent-child activities amongst
his peers. Some practitioners have also used group
events to bring fathers into the school; of particular
interest are sporting events.
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Practical strategies for engaging parents (cont.)
Work with individual families or parents,
or complex cases
Often, work with individual families or parents involves
referral by the school. Whilst each family may be
experiencing different complex issues, it is important to
gain the trust of parents.
Some strategies which SHS practitioners have used to
deal with particular issues, both at school and in the
home, have included:
Assisting with applications for free school meals,
uniform grants, benefits, housing, immigration and
other financial aid. Whilst not always possible, this
often cements a relationship with parents and helps
to provide the conditions for children’s learning.
Persistence – some parents will put up boundaries
and reject a school or practitioner’s efforts at
engagement. Put aside the human reaction to leave
this parent out of engagement activities. Sometimes,
parents are testing the practitioner or they may
not wish to disclose issues immediately.
Providing advice on parenting - whilst parenting
classes exist, there may be many reasons why some
parents are not able to come to the classes.
Practitioners who are trained can offer their support
and advice in a one-to-one session with parents.
It is important to have an appropriate space where
practitioners can meet with parents. This helps to
ensure trust. This space can include a room in the
school or a neutral place such as a café. Alternatively,
home visits can be arranged (with appropriate homevisit, lone-working and safety policies in place).

Section
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Strategies for engagement

In some cases, motivation groups with students and
children who have particular difficulties have been
established within the school. These groups provide
space to share feelings, and provide peer support for
managing and dealing with issues.
Individual work with students can address some of
their difficulties, including drawing and talking work,
‘learn to smile’ or just having an adult person in their
life whom they can trust and speak to.
If there is a particularly large ethnic group at the school,
encouraging teachers to learn some basic words of
the language, potentially getting parents involved
in developing and delivering basic materials.

Top tips
Some top tips, directly from an
SHS practitioner, about parental
engagement strategies:

There is no quick fix, persistence and
commitment are needed at all levels if there
is to be effective and successful parental
engagement work.
• There is no right or wrong way of engaging
with parents. Different approaches will work
with different parents. Most parents want
the human touch and creating personal
relationships is vital.
• For each parental engagement activity
(group work, or individual support), begin
with the end in mind.
• Seek out other opportunities with community
groups and local services.
• Most importantly, seek first to understand,
then to be understood.
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Practical strategies for engaging parents (whole-school approach)
Creating an atmosphere for purposeful parent engagement and partnership begins with governance
and school leaders, pastoral staff and teachers. These leaders are key for setting the tone for parent
engagement and ultimately the success of a school for student achievement and families.
Elements of whole-school approach
Where success in student achievement is supported by
creating a culturally responsive, positive environment for
parent engagement.
Set high expectations for engagement.
The acknowledgement of high expectations for
successful parent engagement sets a tone that will
benefit students, teachers and community. The same
high expectations that are set for students should also
be set for teachers, staff and parents.
Create space and time to plan together.
At the beginning of each school year, create a plan with
staff about how to involve parents. Explore the benefits
of such involvement and what you will be doing to
bring everyone (staff and parents) together. Key topics
that parents like to discuss are ‘rigour’, ‘discipline’ and
‘communication’.

Begin with the premise that parents do care and know
what they need for themselves and their children.
Key questions to ask:
‘Does the school know what parents’ needs are?’
‘What opportunities have been provided or will be
provided for parents to give feedback?’
‘How will the school use this information in a
meaningful way to respond to their needs?’
‘What needs do they have that could be provided
through community services?’
Issues that may arise at home where there is no support
do affect the learning process. It is important to listen
actively to parents.
Publicly acknowledge and celebrate parent engagement.
When parents are recognised, they feel appreciated and
valued and always respond enthusiastically, for example,
acknowledging the contributions of parents through
awards and recognition ceremonies that value and
honour their contributions. Parents could be encouraged
to participate in site-based management and decisions,
the school-community advisory board, school field trips,
parent-teacher organisation fundraisers and student
interventions.
Become a parent engagement advocate.
Rather than perpetuating the erroneous myth that parents
do not care or are not involved, pro-actively affirm that
parents do have high expectations for their children and
that they care deeply about their academic success. To
counteract any blaming and negativity, be an advocate
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and cite examples of successful parent engagement. Be
responsible for generating a different mindset with ideas
about how to engage parents successfully.
Ensure ongoing communication and monitoring
of engagement.
Continually seek ways to maintain the momentum of
engagement, sharing successes, checking and adjusting
strategies and moving forward together. Parents really
do want to know what is happening in school. They
also want to participate, but may feel unwelcomed
or intimidated because of language barriers between
parents and teachers. Therefore, plan for meetings to be
held in the language of the community, with sufficient
child care support and during times that are convenient
for parents. Offer feedback and ask for feedback on a
regular basis and make a point of de-mystifying school
procedures and school jargon for parents. When parents
develop that needed level of trust and confidence in
the school, they begin asking more and more questions
related to implications of grades, attendance, testing
and higher education.
Keep the focus on children’s academic success at the
centre of all engagement activities.
This means aligning talk to action and focusing on
keeping parents informed and involved, making them
an integral part of the teaching and learning process for
student academic success. Parents are eager, willing and
ready for engagement. As their children’s first teachers,
they have much to offer. Parents are the integral
component of keeping the public in public schools
and of helping to create a climate where high school
graduation is ensured for all students.
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Activity

i

Introduction

Activity
10 MINS

WHOLE GROUP

TEACHING ACTIVITY:

LEARNING ACTIVITY:

isplay PowerPoint Slide .
Introduce the aims and ob ectives of the session.

Learners listen, contribute to learning
agreement and ask questions.

arry out standard housekeeping.
gree learning agreement and ground rules.

Learning objectives

1

1. Identify the key principles underlying effective
parental engagement.
2. Identify barriers that may prevent parents and families from
engaging.
3. Explore effective engagement strategies with parents
from a practitioner perspective.
4. Develop a plan for sustaining parental engagement
work within the school.

6

i

PowerPoint

Slide 1

Section

6

Strategies for engagement

General resources required for this section:
Flip chart and paper
Pens
Post it Notes - various colours
Handouts, PowerPoint slides and other specific
resources as indicated under each activity.

Notes
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Principles and values underlying
effective parental engagement

1

Activity

Activity

Alternative activity

10 MINS

20 MINS

WHOLE GROUP

TEACHING ACTIVITY:

SMALL GROUPS

TEACHING ACTIVITY:

sk learners to suggest some principles and values of e ective
parental engagement practice.
ecord ideas on the ip chart.
istribute andout Principles and values and facilitate
additional comments.
isplay PowerPoint Slide .

isplay PowerPoint Slide .
Place four ip chart papers in four corners of the room, labelled with four
values and principles:
1. Develop trust.
2. Show empathy.
. e non udgemental.
. Show respect.
ivide learners into four groups, numbering them one to four.

LEARNING ACTIVITY:

Learners contribute ideas regarding the principles and values of
parental engagement.

Each group to spend two minutes at each ip chart, writing up ways that
they can demonstrate this value in their practice.

Learners read andout and contribute any additional
comments regarding these principles.

ollate results from the four ip charts so that all learners can see the results
of the work.
LEARNING ACTIVITY:

Learners spend two minutes at each ip chart, writing up ways to demonstrate
that value in their practice.

Principles and values
underlying effective
parental engagement work

Trust

Empathy

Trust is defined as the firm belief in the
reliability, truth, ability or strength of
someone or something. It is crucial for
developing effective relationships with
parents. Some strategies to assist in trust
building include telling the truth, transparency,
authenticity (i.e. being honest with yourself
and others) and being reliable (i.e. being
consistent between what you say and what
you do).

Empathy is the ability and capacity to
recognize and, to some extent, share feelings
that are being experienced by another. In
order to do this, the ability to listen to what
people might be saying, both verbally and
non-verbally is key. In some cases, silences
can be an indicator of a powerful message.

Non-judgemental
This involves avoiding making your own
judgements about a parent, family, child
or young person. There is usually a reason
behind emotions, words and particular
behaviour. Try to push away your judgements
about people and find out the reasons why
they may be speaking, feeling or behaving in
a particular way.

Principles and values underlying effective
parental engagement

2

Respect
Respect denotes a positive feeling of esteem
for a person. Respect can be due to the
abilities of a person, or respect for their
thoughts, motivations and values. Before
being able to respect others, the first step is
to respect yourself.

Develop trust

Show empathy

Be non-judgmental

Show respect

“Respect yourself and others will
respect you.”
Confucius

“Families are unique and aren’t defined by the issues they may face.
Recognising parents’ expertise in their own lives, and emphasising
partnership by doing things with families rather than to them, is crucial.”
(Moran et al, 2004)

Section
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Principles and values underlying effective
parental engagement

2

1
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Handout 1

PowerPoint

Principles and values

Slide 2

Develop trust

Show empathy

Be non-judgmental

Show respect

6

1

PowerPoint

Slide 2

Section
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2

Identify barriers that may prevent
parents and families from engaging

Activity

Activity

Alternative activity

20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

20 MINS

SMALL GROUPS

TEACHING ACTIVITY:

Divide learners into four groups, numbering
them one to four.
isplay PowerPoint Slide .
Each group to use flip chart paper to list:
1. What do parents look for from practitioners?
2. What do parents want from schools?
. What barriers do parents face to
engagement in learning?
. What barriers do parents face to
involvement in school?
Facilitate feedback from each group and note
any key learning points.
LEARNING ACTIVITY

Learners use flip chart to discuss topics
and make lists.
Learners feedback lists and contribute key
thoughts and learning points.

ivide learners into four groups.
Group 1: imagine they are parents of a primary or secondary school
child and imagine a school that they find really welcoming. Learners
to write on green Post-it notes different things that they would find
welcoming in a school.
Group 2: imagine a primary or secondary school that is really
unwelcoming. Learners write on pink Post-it notes different things
that they would find unwelcoming in a school.

LEARNING ACTIVITY:

Learners use Post it notes to write
up ideas.
Each group brings together their
Post-it-notes as instructed.
Learners contribute key thoughts and
learning points about barriers that
prevent parents from engaging with
school life.

Group 3: think of institutions other than schools that they find
really welcoming. Learners to write on green Post-it notes different
things about these institutions that they find welcoming.
Group 4: think of institutions other than schools that they find
challenging or unwelcoming. Learners write on pink Post-it notes
different things about these institutions that they find unwelcoming.
Group one and three bring their Post it notes together
onto one flip chart.
Groups two and four bring their Post it notes together
onto one flip chart.
Facilitate group discussion on
1. Barriers that prevent parents from...

3

Barriers to engagement
What do parents look for from practitioners?
What do parents want from schools?
What barriers do parents face to engagement in learning?
What barriers do parents face to involvement in school?

6

Section

PowerPoint

Slide 3

2

6

Strategies for engagement

2. What makes an institution welcoming?
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Explore effective engagement strategies
with parents from a practitioner perspective

Activity

Activity

Alternative activity

30 MINS

20 MINS

TRIOS

TEACHING ACTIVITY:

TRIOS

TEACHING ACTIVITY:

ivide learners into trios.

ivide learners into trios.

isplay PowerPoint Slide .

istribute case study

istribute andout
ase studies , one case study per group, and instruct
learners to work through the questions.

from andout

ase studies .

sk trios to read through the case study and carry out a role play.
ne participant is a parent.

emind the participants that the focus of the strategies should be to improve
pupil attainment and other positive outcomes for children and young people.

second participant is a practitioner.
third participant observes.

Facilitate feedback from each group.

LEARNING ACTIVITY:

LEARNING ACTIVITY:

Learners read the case studies in Handout 2 and answer the questions.
Learners feedback answers and learning points to the rest of the group.

Two participants conduct the role play as parent and practitioner
for 5-8 minutes.
bserver feeds back for
during the role play.

minutes on the listening skills that were used

If time allows, change roles so that everyone has a turn in each role.
Case studies on effective
parental engagement
Case 1: Shaeda
Teacher’s perspective

Effective engagement strategies

4

What are the first steps you would take to engage with the family?
What steps would you take in working with teaching staff and
other professionals?
How would you make sure that you followed the principles and values
of parental engagement?

Shaeda is a Year 3 student who regularly
misses one or two days per week from school.
During the last two terms, you have noticed
that this is having a serious impact on her
learning. She has shown little progress in
Maths or writing over the year and she shows
general disinterest in school work. Shaeda
cries often in class and is very reluctant to
discuss how she feels with you or with her
peers. She has stopped interacting with other
students altogether. You worry that emotional
and other needs are not being met and that
this has affected her learning.
She has a lot of potential as a student and
you are not sure what to do next.

What challenges might you face with this case?
What steps would you take to overcome these challenges?
What outcomes would you aim for in this case?

3

Section

PowerPoint

Slide 4

Section

6

Case 1: Shaeda
Teacher’s perspective
Shaeda is a Year 3 student who regularly
misses one or two days per week from school.
During the last two terms, you have noticed
that this is having a serious impact on her
learning. She has shown little progress in
Maths or writing over the year and she shows
general disinterest in school work. Shaeda
cries often in class and is very reluctant to
discuss how she feels with you or with her
peers. She has stopped interacting with other
students altogether. You worry that emotional
and other needs are not being met and that
this has affected her learning.
She has a lot of potential as a student and
you are not sure what to do next.

How would you measure your outcomes? How would you know that
your work with this family had been successful?

6

Case studies on effective
parental engagement

6

Activity

3

Handout 2 – Page 1 of 18
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Handout 2

Case studies

Strategies for engagement

Section

6

Activity

3

Handout 2 – Page 1 of 18
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Handout 2

Case Studies
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4

Activity

Develop a plan for sustaining parental
engagement work within the school

Activity
30 MINS

PAIRS OR TRIOS

TEACHING ACTIVITY:

Notes

LEARNING ACTIVITY:

sk learners to consider current parental
engagement work that they are involved with or
aware of in shcool.

ontribute ideas regarding successful parental
engagement work at whole-school level.

Facilitate a thought storm to generate ideas about
what makes parental engagement successful at
whole-school level.

Learners feedback on action plans and contribute
any key learning points.

ivide learners into pairs or trios depending on the
number of strategies that have been identified.

Learners use andout

to devise action plans.

Learners receive andout
reading.

for supplementary

isplay PowerPoint Slide .
Introduce andout Parental engagement tool .
Instruct learners to develop an action plan to deliver
the identified parental engagement strategy.

A parent engagement tool

Strategies for engagement
There are different ways that a practitioner or service can engage parents;
these are known as ‘methods of engagement’. These methods can range from
telling parents about a service to giving parents the responsibility for running
part of the service. Each of the different methods brings about different levels
of empowerment for parents.

Type of parental engagement project

1 Goals/results we want to achieve with this strategy. What will be different when more
parents are engaged in this effort?

A parental engagement tool
2 What are the elements that will make this strategy successful? Who should be involved?

5

What will be different when more parents are engaged in this effort?

sk for feedback regarding the action plans that
have been devised.
istribute andout Strategies for engagement ,
for supplementary reading after the session.

Section

6

Strategies for engagement

Information

Communicating with parents about the service
e.g. telling parents what is available and/or planned; providing feedback
about the service’s effectiveness, consultation results, decisions etc.

Education

Providing opportunities for parents to learn how they can promote
their child’s development
e.g. raising parents’ awareness, developing parents’ skills and knowledge,
supporting and challenging parents’ behaviours and/or attitudes.

Consultation

Asking parents to comment or express views
e.g. seeking opinions about a document, idea or policy.

Involvement

Ensuring parents have an influence on decisions and are part of the
decision-making process
e.g. parents have a role in finding solutions, endorsing and
agreeing decisions.

What type of parental engagement project will you choose?

What are the elements that will make this strategy successful?
3 What do we believe about the roles parents can and/or should play in this strategy/project?

What do we believe about the roles parents can and/or should
play in this strategy/project?

Working together as equal partners to carry out work or run
parts of the service
e.g. parents and staff running parts of the service together, involving
parents in providing support for other parents.

Partnership

How can we sustain parental engagement?
What actions can we take to uphold our values and achieve our goals?

Section

6

Activity

4

Handout 3 – Page 1 of 2

6

4
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Handout 3

Parental
engagement tool

PowerPoint

Slide 5

Devolve power

Section

6

Handing over power and control to parents
e.g. giving a group of parents sole responsibility for the contents
and production of a monthly newsletter.

Activity

4

Handout 4 – Page 1 of 2
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Handout 4

Strategies for
engagement
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Activity

Reflection

Activity
5 MINS

WHOLE GROUP

TEACHING ACTIVITY:

Notes

LEARNING ACTIVITY:

Introduce andout

Self re ection .

isplay PowerPoint Slide .
sk participants to suggest one piece of practice
that they are going to implement to improve
parental engagement.

Learners read through andout .
Learners use andout to answer the questions
once they have returned to their setting.
Learners contribute the piece of practice that they
will implement.

Self reflection on
parental engagement
In considering the quality of how we are engaging with parents, it is
useful to take time to reflect on the following questions, and to engage
in thoughtful analysis of our personal practice in parent engagement as
members of the school community.

Jot down some answers to the following questions:
Q. As a member of the school staff team, do I consistently value and acknowledge the
strengths and gifts that parents from diverse backgrounds and languages can bring
to the teaching and learning process? How do I do so?

Q. Am I willing to implement varied approaches to engage parents from diverse linguistic
and ethnic backgrounds meaningfully as partners in a community of learners?

Reflection

6

Whats the one thing you will change
in your practice to improve parental
engagement?

Q. Do I facilitate engagement that is relevant to parents’ context and needs, and do I set
the tone of respectful readiness to begin to partner effectively with a diverse group
of parents?

Section

6

Activity

5

Handout 5 – Page 1 of 2

Handout 5

Self reflection

Section

6

Strategies for engagement

6

5
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PowerPoint

Slide 6
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Activity

6

Plenary

Plenary activity
10 MINS

WHOLE GROUP

Notes

TEACHING ACTIVITY:

Summarise learning from today.
Identify good practice for ‘Strategies for engagement’ and areas for development.
and out Plenary

ction planning template .

LEARNING ACTIVITY:

Identify the next steps post training, alongside any individual learning needs.
se Plenary to stimulate discussion.
Reference/further reading: Section 6
Desforges, C. and Abouchaar, A. (2003), The impact of parental
involvement, parental support and family education on pupil
achievement and adjustment: a review of the literature, DfES, RR433

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 6.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

6

Activity

6

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Action plan
Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.
Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Plenary – Action planning template – Page 1 of 4
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Plenary
Action planning template

Hallam, S., Rogers, L., Shaw, J. (2004), Improving children’s behaviour
and attendance through the use of parenting programmes: an
examination of good practice, DfES
Harris, A., Andrew-Power, K., Goodall, J. (2009), Do Parents Know
They Matter?: Raising Achievement Through Parental Engagement,
Network Continuum
Leat, D. (2001), Thinking through geography, Chris Kington Publishing
Moran, P. and Ghate, D. (2004), What works in parenting support, DfES

Section

6

Strategies for engagement

Delivered by SHS - www.shs.org.uk

Page

72

Section

7

Evaluation
Aim
To examine the current level of parental
engagement activity within the school
community against OFSTED’s criteria and
enable the facilitator to monitor progress
and record actions/strategies for further
development.

Objectives

3

1

Raise awareness of the Ofsted requirement on
parental engagement.

2

Collect valuable data to identify the current skills,
knowledge and experience within the school
community on parental engagement.

3

Devise a school action plan to improve parental
engagement within the school community.

Delivered by SHS - www.shs.org.uk
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Getting prepared for Ofsted
How can the knowledge gained throughout the training sessions support the SEF/SIP process?
Throughout this training toolkit staff will be given the
opportunity to examine their current levels of skills,
knowledge and understanding in relation to ‘raising
achievement through parental engagement’.
Firstly, by completing the parental engagement audits.
Never

Statement

Rarely

Always

Sometimes

Parental engagement audit (page 1 of 2)

Support staff

Evidence

Areas for improvement

Are friendly and recognise visitors
straight away.

Front office staff answer the phone in
a friendly manner.

Evaluation

Front office staff give information easily.

Have been given professional development
about parental engagement.

Know how to deal with confrontation.

Parental engagement audits

Are informed about school policy and
procedure about parental engagement.

Parental engagement audit – Support staff – Page 1 of 2

7

Evaluation
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Secondly, at the end of each training session the teacher
will collect the ideas generated throughout the session by
completing the action planning template.

What will be evaluated

What will be taken into account

According to ‘The Evaluation Schedule for Schools’
July 2009, inspectors should evaluate:

The guidance inspectors are asked to take
account of includes:

The extent to which the school takes account
of parents’ and carers’ views and how well
they are involved in contributing to decisionmaking about whole-school matters.
The extent to which the school enables
parents and carers to support, and make
decisions about, their own children’s
learning, well-being and development.
The quality of the school’s communication
with parents and carers (Ofsted).

Action planning template
This action planning tool has been designed to enable you to capture the
good practice that is currently happening within your school environment,
but also identify the areas that require further development.
As part of the plenary activity for each
section of this training resource you will be
able to identify the key issues facing your
school community with regards to parental
engagement and identify ways of addressing
these issues as a team.
This activity will support the development
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key
messages that have occurred during
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the
recommendations your group has selected
to address the issues in Section 5.
List the recommendations and then decide
if the school has the power to change these
issues. If the answer is “yes”, next determine
if the recommendation needs to be addressed
immediately or if it can wait. Please specify
the time period you would expect it to be
addressed within e.g. by the end of summer
term 2011 if you have identified it as not
being an urgent issue.
For those items that should be addressed
immediately, rank the recommendations in
the order that they should be addressed.

Section

5

5

Also identify the lead person who will be
responsible for ensuring this activity is carried
out. If a working group is required to support
this lead person, please identify any volunteers
who would be willing to support that activity.

Action plan
Use this sheet to plan the prioritised
recommendations. First describe the
‘current state’ – what the situation is now.
Next describe the ‘desired state’ you would
like to see.

Plenary

Then, on the right side of the arrow, list the
steps the school staff needs to take to reach
the desired state. Where possible, please
include resources, time and costs associated
with each activity. Finally, on the left hand
side of the arrow list the steps the Senior
Management Team/Governors need to take
to help you reach your desired state. Again
where possible, please include resources,
time and estimated costs for completing
this activity.

Action planning template

Plenary – Action planning template – Page 1 of 4
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The data collected by both these tools will help the
SMT to complete a whole-school audit on parental
engagement. The information collected in this
document may support the SEF/SIP process on
parental engagement.
Parental engagement

1 2 3 4

Examples of how you
currently demonstrate it

(Ofsted)

Examples of how you
could improve it

Evalutaion

Ofsted grading criteria:

7

The effectiveness of the school’s engagement
with parents and carers is one of the eight
judgments under ‘Leadership and management.

Whole-school audit

Criteria
Activity

Evaluation

Key quote

Whole-school audit tool

1 Outstanding 2 Good 3 Satisfactory 4 Inadequate

Whole-school audit tool – Page 1 of 10
Parental Engagement Toolkit – Delivered by www.shs.org.uk

The effectiveness with which the school
communicates with all parents and carers with
parental responsibility, including those who may be
reluctant or unsure about approaching the school,
such as mothers and fathers not living with their
children, those accessing additional services and
those whose children have special educational
needs and/or disabilities.
The views expressed by parents and carers through
the Ofsted survey carried out at the point of
inspection and any survey information provided by
the school.
The frequency and quality of the school’s
communications with parents and carers regarding
the achievement, well-being and development
of their children, including, for example: reporting
arrangements; parent/teacher consultation
arrangements; clarity of lines of communication;
response rates and complaints procedures.
The frequency and quality of the school’s
communications with parents and carers regarding
important school developments, including the
ways the school has used the views of stakeholders
to influence the school’s priorities.
The mechanisms for helping parents to support their
children’s learning, for example through: information
provided, activities for parents and carers and
support for specific groups and individuals.
(Tackling the new SEF Ofsted school inspection project, July 2009.)

Section

7

Evaluation
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Parental engagement audit and school action plan
The overall aim of the audit tool is to
work towards the five strands of parental
engagement, those being:

3

How do you know things are working?
Detail the ways you have been monitoring
and evaluating your work.

4

Now underline the key words in the Ofsted
descriptors that match your grade selection.

5

Match your evidence to the descriptors.

When should you complete it?

6

Does your grade need to change?

The audit tool not only helps staff assess their current
levels of activity against Ofsted requirements, but also
encourages them to become more aware of the role
they play in improving parental engagement.

7

What can you do to improve your grade?

8

What can you do to maintain your grade?

9

Are there any better monitoring and
evaluating tools you could put into place to
capture your evidence better?

A parent questionnaire has also been included.
Example of parent questionnaire

Dear Parents and Carers,
<Name of school> is currently undertaking long term planning for its future development.
To help us with this process we are inviting you to take part in this survey. All responses
are completely anonymous.
The purposes of this questionnaire are:
To find out what you believe is important in an education for your child.
To find out what you think of <name of school> now.
To find out what you would like <name of school> to provide for your
children in the future.
Returning the survey:
You are asked to return the questionnaire to the school office by <return date>
Thank you for your time and the information you provide.

Evalutaion

<signature>

Having positive and strong relationships
with parents and carers.
Regularly receiving feedback from parents
and carers.
Keeping parents and carers informed of
pupil progress.
Informing parents how to help their pupils.
Ensuring lines of communication with parents
and carers are open and are varied.
The parental engagement audit has been designed to
help you recognise and celebrate the areas that are
currently working within your school community, and
to identify those which need further development. It
will then be used to inform the planning and strategy
for the School Action Plan on parental engagement.

Headteacher

<signature>
Chairperson (Board of Governors)/Parents’ Group

Date:

Evaluation

7

Parent questionnaire – Page 1 of 8
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Parent questionnaire

We would advise that staff complete the audit before
they attend the training sessions. This information will
support the plenary section of the training sessions.
Steps to completing the parental engagement
audit tool:
Read the statements.
Give yourself a grade.
Provide evidence to support your decision.

Parental engagement audit (PEA)
Within this toolkit there are five types of parental
engagement audits corresponding with the different
roles that exist within a school community:
PSA.

List further areas for improvement.

Parental engagement - whole-school audit

(to be completed by SMT only)

SMT.

Using the information you have compiled
from the training sessions:

Middle Managers.

1

Give the grade you think you should get
from the Ofsted grade descriptions detailed
on the following pages.

2

Give the evidence(s) to support this.

Classroom Teachers.
Support Staff.

Section

7

Evaluation

10 What support can you access or will you
need in order to improve/sustain your grade?
11 How can you share with others what is
working well?
Reflect on the following:
A Is your approach consistent?
B How many different methods do you use?
C Are the same parents engaging with you, or
different ones depending on the method?
D What do you do when something doesn’t work?
E What do you do when something does work?
F What other information/professional
development do you need?

Delivered by SHS - www.shs.org.uk
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Strands to parental engagement
1

Relationship with parents

Outstanding (1)
The school has a highly positive relationship with all
groups of parents and carers, particularly those groups
of parents and carers who might traditionally find
working with the school difficult.
Good (2)
The school has a highly positive relationship with most
groups of parents and carers.
Satisfactory (3)
The school has a generally positive relationship with
parents and carers.
Inadequate (4)
Communication between the school and parents and
carers, or particular groups of parents and carers, is poor.

Section

7

Evaluation

2

Seeking the views of parents

Outstanding (1)
Parents and carers are heavily involved in decisionmaking on key matters through
well-established procedures.
Good (2)
The school regularly asks parents and carers
for their views and ensures that these are
used to inform important decisions about whole school
matters.
Satisfactory (3)
The school regularly seeks and takes account of the
views of different groups of parents about important
issues.
Inadequate (4)
The school does not take sufficient account of parents’
and carers’ views, or the views of particular groups of
parents and carers, so that they have too little say in
decisions about whole-school matters.

3

Keeping parents informed of
pupil progress

Outstanding (1)
Parents and carers are exceptionally well informed
about all aspects of their own children’s achievement,
well-being and development.
Good (2)
Parents and carers are kept well informed
about their children’s achievement, well-being and
development.
Satisfactory (3)
There is a regular exchange of information
with parents and carers, providing them with adequate
information on how well their children are achieving,
their well-being and development.
Inadequate (4)
Parents and carers, or particular groups of parents and
carers, are not sufficiently involved in supporting and
making decisions about their children’s well-being.
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Strands to parental engagement (cont.)
4

Informing parents how to help
their pupils

Outstanding (1)
The school provides tailored guidance and information
about precise ways parents and carers can support
their children’s learning across a wide range of
subjects.
Good (2)
The school helps parents and carers to support their
children’s learning in different ways.
Satisfactory (3)
There are some general strategies to help parents and
carers support their child’s learning.
Inadequate (4)
Parents and carers, or particular groups of parents and
carers, are not sufficiently involved in supporting and
making decisions about their children’s well-being.

5

Lines of communication

Outstanding (1)
All groups of parents and carers are able to
communicate with the school through a wide range
of media. The school’s systems for keeping parents
informed about aspects of its work ensure that parents
and carers have coordinated, up-to-date, accurate and
timely information.
Good (2)
There are clear and accessible channels for parents
and carers to communicate with the school which the
school actively encourages parents to pursue. The
school’s systems for keeping parents informed about
aspects of its work run smoothly.
Satisfactory (3)
There are clear and accessible channels for parents
and carers to communicate with the school. The school
generally keeps parents up-to-date about the main
events in its calendar.
Inadequate (4)
Communication between the school and parents and
carers, or particular groups of parents and carers, is
poor.

Section

7

Evaluation

6

Effective information systems

Outstanding (1)
The school’s information systems ensure parents and
carers have coordinated, up-to-date, accurate and
timely information.
Good (2)
The school has smooth-running systems for keeping
parents informed about its work.
Satisfactory (3)
The school generally keeps parents up-to-date about
the main events in the calendar.
7

Impact of parental engagement

Outstanding (1)
Consistent and productive partnerships ensure parents
and carers are strongly engaged with their children’s
learning and the school’s work.
Good (2)
The effective liaison with parents contributes to
improvement in pupils’ achievement, well-being and
development.
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Ofsted grade descriptors for parental engagement
Outstanding (1)

Good (2)

Satisfactory (3)

The school has a highly positive relationship with all
groups of parents and carers, particularly those groups
of parents and carers who might traditionally find
working with the school difficult.

The school has a highly positive relationship with most
groups of parents and carers. The school regularly asks
parents and carers for their views and ensures that
these are used to inform important decisions about
whole-school matters. Parents and carers are kept well
informed about their children’s achievement, wellbeing and development.

The school has a generally positive relationship with
parents and carers. The school regularly seeks and
takes account of the views of different groups of
parents about important issues.

Parents and carers are heavily involved in decisionmaking on key matters through well-established
procedures. Parents and carers are exceptionally well
informed about all aspects of their own children’s
achievement, well-being and development. The school
provides tailored guidance and information about
precise ways parents and carers can support their
children’s learning across a wide range of subjects. All
groups of parents and carers are able to communicate
with the school through a wide range of media.
Consistent and productive partnerships ensure
that parents and carers are strongly engaged with
their children’s learning and the school’s work. The
school’s systems for keeping parents informed about
aspects of its work ensure that parents and carers
have coordinated, up-to-date, accurate and timely
information.

The school helps parents and carers to support their
children’s learning in different ways. The effective
liaison with parents and carers contributes to
improvements in pupils’ achievement, well-being and
development. There are clear and accessible channels
for parents and carers to communicate with the
school which the school actively encourages parents
to pursue. The school’s systems for keeping parents
informed about aspects of its work run smoothly.

There is a regular exchange of information with
parents and carers, providing them with adequate
information on how well their children are achieving,
their well-being and development.
There are some general strategies to help parents and
carers support their child’s learning.
There are clear and accessible channels for parents
and carers to communicate with the school. The school
generally keeps parents up-to-date about the main
events in its calendar.
Inadequate (4)
Parents and carers, or particular groups of parents and
carers, are not sufficiently involved in supporting and
making decisions about their children’s well-being.
The school does not take sufficient account of parents’
and carers’ views, or the views of particular groups of
parents and carers, so that they have too little say in
decisions about whole-school matters.
Communication between the school and parents
and carers, or particular groups of parents and carers,
is poor.

Section

7

Evaluation
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