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Early

A training toolkit full of  
useful resources to support  

the induction of practitioners 
working with children, young 

people and their families. 
This resource complements the previous  
induction materials developed by CWDC. 



 SHS - Brief history
 
School–Home Support (SHS) was established in 1984, in a single school in east London 
where Bridget Cramp, an ex-Education Welfare Ocer, Terry Farrell, Head of Year 7 
and Peter Andrews, Head Teacher, did whatever was necessary to help many of the 
disadvantaged and vulnerable pupils make the most of their education.

This often meant visiting pupils outside school 
hours to build bridges between a di	cult home life 
and school. Bridget, Terry and Peter soon saw that 
many schools needed this service. With tenacity and 
determination they approached charitable funders 
and were able to make the bene�ts of the SHS 
service available to other schools.

Today SHS is the leading independent provider 
of school-home support services which 
o�er practical and emotional support for 
disadvantaged children and young people,  
and their families, across the country.

The SHS Training and Consultancy Service allows 
SHS to share with other agencies its 28 years  
of experience and good practice within the  
�eld of school-home support services.  
 
For more information on SHS visit: 
 
 www.shs.org.uk 
 
If you have any queries regarding this  
toolkit please email: training@shs.org.uk
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How to use this toolkit 
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Each section of the toolkit contains:
• Session plan – containing interactive activities   
 exploring the theme of early intervention.

• Resources – including PowerPoint slides,  
 handouts and resource templates.

• Background reading.

• Case studies – both local and national.

• Useful resources – signposting to additional   
 resources, websites and other agencies. 
 
Who the toolkit is for
The toolkit is designed to be used by any professional 
involved in training sta� to support early intervention 
within an educational setting.

Within the toolkit there are practical ideas and good 
practice advice to help practitioners develop and 
implement e�ective early intervention strategies. 
 
Delivering the training 
Each section includes background reading 
information, structured session plans, resources  
and evaluation material.

Grouping

For each activity the suggested grouping is   
illustrated. If you are planning a full day session,   
do not simply leave participants in one place   
all day, sitting with those they know best. Take the  
opportunity to mix participants up and move them  
around for di�erent activities. This gives them the  
opportunity to get to know others and to learn   
from di�erent experiences and ways of working.  
 

Know the group 

You will need to consider the range of experience,  
skills, knowledge, understanding, quali�cations   
and con�dence in the group and make every e�ort  
to adjust and di�erentiate delivery to meet the   
needs of all participants.

Setting ground rules

Even if your group members are familiar with each 
other, it is still important to establish ground rules for 
your training to ensure you have created an e�ective 
learning environment, where each member of sta� 
feels comfortable to learn and contribute within the 
session. Ground rules should cover all areas necessary 
to run the training in an e	cient and e�ective way. 
Here are some examples: 

• Listen, talk and discuss in a way that respects  
 each individual. 

• What is said in the room stays in the room. 

• Everyone has a responsibility and a right to   
 contribute. 
 
 
 
 

 

Timings

Timings for slides and exercises are only suggested  
you may choose to allocate more or less time. However, 
you should ensure you are managing time carefully 
and can cover the learning objectives in the time you 
have available. 

Materials needed

Each section of the toolkit highlights the materials 
and equipment needed within each activity. For most 
sections you will need access to:

• Laptop and projector.

• Screen to project onto.

• Flip chart pads and pens. 

• Note paper, pens and Post-it notes.

Setting ground rules – Page 1 of 3
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Setting ground rules

Introduction                               

It is vitally important that  
co-operative learning teams establish 
ground rules for working together.

There are several e�ective ways to create 
ground rules. If time is an issue, as it tends to 
be in short workshops, it may be necessary 
for you simply to list the ground rules for 
the group, asking them to agree or disagree 
where necessary.

However, if you do have time we have 
suggest four possible methods to develop 
ground rules within your educational setting.

Agreeing ground rules

The objectives for all four methods are the 
same. Participants should be able to:

  Establish an agreed set of ground rules  
for the team.

 Explore the value of having ground rules.

Method 1  
Learning from previous 
experiences

 
 
 
Resources required

 Flip chart paper and pens.

With learners working in their co-operative 
learning teams, ask them to consider the 
following points.

1  Think about the best groups or teams 
they have been involved in. What made 
these groups or teams so satisfying? 

2   Think about the worst groups or teams 
they have been involved in. What made 
these so unsatisfactory? 

3  Discuss what groups can do to prevent 
bad experiences and promote good 
experiences.

4  Draft a set of ground rules which the 
whole team agrees with. 

For further ideas and support please refer  
to the Setting ground rules resource.

 Handout 
Setting ground rules 
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Activity

TEACHING ACTIVITY:

•	 Distribute	the	four	case	studies	outlined	in	Handout	10	(Case	studies)

•	 Ask	learners	to	identify	potential	risk	factors	and	the	interventions		
	 they		might	instigate	and	with	whom.	

•	 Ask	learners	to	reflect	on	intended	targets	and	outcomes,	and	on		
	 ways	in	which	they	will	gather	evidence	for	evaluation.	

•	 Share	with	learners	the	full	case	studies	outlined	in	Handout	11		
	 (Outcomes)	which	highlight	what	the	practitioner	instigated	in		
	 each	instance.	Use	the	opportunity	to	bring	in	potential	local	context,		
	 including	differing	rules	and	regulations.	

	
	

LEARNING ACTIVITY:

•	 Learners	read	the	case	studies	and	identify		 	
	 potential	risk	factors	as	well	as	suggesting		 	
	 interventions	and	signposts	that	would	support		
	 this	casework.	

•	 Learners	reflect	on	their	intended	targets		
	 and	outcomes,	and	examine	ways	in	which		
	 they		would	be	able	to	gather	evidence	for		
	 evaluation	purposes.

•	 Learners	receive	the	full	case	studies	so	they		
	 can	compare	their	thinking	and	proposed		 	
	 interventions	with	what	actually	happened.	

•	 Learners	reflect	on	variations	in	approach	and		
	 potential	reasons	why.

Re	ect on early intervention 
practice through case studies

Teacher notes
This session is intended 
to act as a review 
exercise bringing 
together different 
aspects of the module.

 Handout 10 
Case studies

 Handout 11 
Outcomes

Case studies
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Case study 1

Tanya is a single mother with a six-year-old son, Callum and a  
three-year-old daughter, Rosie. She appears to be struggling to cope 
with the children and it becomes clear that, since she and her husband 
separated, she has had no family support.

Callum is often absent from school and when he does attend he generally 
arrives late. When asked about this, Tanya says that she has been feeling 
really low. She complains that both bedrooms in the family’s �at are 
damp and they are all su�ering with chest infections. She says she hasn’t 
reported it to the housing o�ce because she doesn’t feel con dent 
enough to go out with the children, particularly to new places.

Callum is also displaying challenging behaviour towards his sister, pushing 
her around and shouting very loudly at her. Tanya is  nding it di�cult  
to control his anger and she feels frightened, as it reminds her of her  
ex-husband’s mood swings.

In the last term, Callum has been falling behind at school and his progress 
in reading has been a�ected. He can be sullen in class and refuses to 
participate. He has started to show aggressive behaviour towards some of 
his classmates.

Case study: 
outcomes

Handout 11  –  Case study outcomes  –  Page 1 of 2
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Case study 1

Outreach worker Sophie visited Tanya and took time to build a rapport 
with her. With Tanya’s permission, she contacted the local housing o�ce 
to start resolving the problems with the family’s �at. Meanwhile she 
encouraged Tanya to attend a parents’ group at the local children’s centre, 
accompanying her until Tanya felt condent enough to go alone. 

Sophie then talked to Callum’s teachers, arranging for him to have extra 
support with his reading. She also arranged counselling for Tanya and 
Callum, to help Callum express his frustrations and enable Tanya to build 
the skills to manage his anger. Callum still has bursts of aggression, but 
his behaviour towards his mum and his sister is improving, and he is 
beginning to make progress in class.

 
Case study 2

Josephine, the SHS worker based at the children’s school, encouraged 
Olivia to come to the school’s regular parent co�ee mornings.  
These sessions involved visits from a number of agencies, including  
a service for African families and mental health charities. 

With support from Josephine, Olivia gained the condence to report  
her abusive husband to the police. The family is currently living safely 
in a church mission house, while a solicitor acquired through the  
African	family	service	is	helping	Olivia	legalise	her	stay	in	the	UK.
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Activity number Activity title

Suggested time to 
complete activity

Suggested  
group size 
 
 

Activity type/level 
Some activities will  
have additional or 
advanced variations.

Resources required 
The appropriate resources required for the 
activity (PDF document and PowerPoint slides).

Activity instructions 
for the learner

Teacher notes
Some activities are 
accompanied by 
teacher notes. 

Activity instructions 
for the teacher

Page number
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Case study 1

Tanya is a single mother with a six-year-old son, Callum and a  
three-year-old daughter, Rosie. She appears to be struggling to cope 
with the children and it becomes clear that, since she and her husband 
separated, she has had no family support.

Callum is often absent from school and when he does attend he generally 
arrives late. When asked about this, Tanya says that she has been feeling 
really low. She complains that both bedrooms in the family’s �at are 
damp and they are all su�ering with chest infections. She says she hasn’t 
reported it to the housing o�ce because she doesn’t feel con dent 
enough to go out with the children, particularly to new places.

Callum is also displaying challenging behaviour towards his sister, pushing 
her around and shouting very loudly at her. Tanya is  nding it di�cult  
to control his anger and she feels frightened, as it reminds her of her  
ex-husband’s mood swings.

In the last term, Callum has been falling behind at school and his progress 
in reading has been a�ected. He can be sullen in class and refuses to 
participate. He has started to show aggressive behaviour towards some of 
his classmates.

3  

2 

Key principles 

!   Tackle	  causes	  rather	  than	  symptoms.	  
	  

!   Intervene	  early.	  
	  

!   Increase	  protec5ve	  factors,	  	  
decrease	  harmful	  ones.	  
	  

!   Invest	  earlier	  to	  save	  earlier.	  
	  

 Handouts  
 File format: Adobe PDF 
 
Printable handouts required to complete each activity. These include 
worksheets, case studies, checklists, further reading material for learners  
and guidance notes for teachers.

Each handout is clearly labelled at the bottom, indicating the section and 
activity it is linked to. 

 PowerPoint slides 
 File format: Microsoft PowerPoint 
 
Presentation material containing information to support you when 
delivering the training.

Each slide is clearly labelled with the section and activity number along 
the bottom and slide number on the top right.

A projector is recommended to display the content at a reasonable size 
for everyone to see.
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Aim 
 
To provide learners with the underpinning concepts 
of early intervention and to re
ect on its de	nitions 
and uses as well as on existing programmes.

Developed by SHS - www.shs.org.uk  3

Introducing early 
intervention

 Objectives 
 
1 De�ne what early intervention is  
 and its current context.

2 Identify and assess the need for early intervention.

3 Explore how practitioners’ key skills can support  
 early intervention strategies and their evaluation.

4 Widen practitioners’ knowledge of the most  
 e�ective evidence-based programmes.

5 Re�ect on early intervention practice  
 through case studies.

Page   7



What is early intervention? 
 
 

Early intervention is a process which aims  
to prevent serious problems a�ecting the 
lives of children, young people and families. 
It starts when children’s diculties have  
been identi�ed, but before the child’s 
development and well being are  
signi�cantly compromised.  
 
Early intervention is not a new concept; it has generated 
much research internationally and in recent years has 
become a key focus in the UK. Government initiatives 
have included an independent commission chaired by 
Graham Allen MP, which reported in 2011, and plans for 
the establishment of an early intervention foundation, 
�rst announced in March 2012. 

E�ective early intervention requires good assessment of 
need that should inform a comprehensive, purposeful 
response to tackle problems. At all times this process 
should be undertaken in partnership with children, 
young people and their families.

It is estimated that at some point in their lives around 
20% to 30% of children and young people have 
additional needs which require support. This could be 
for a limited period or on a longer-term basis. 
 
 

Early intervention: basic principles
A number of basic principles underpin e�ective early 
intervention:

•	 In general, interventions that begin earlier in   
 development and continue longer a�ord greater  
 bene�ts to the participants than those that begin  
 later and do not last as long.

•	 Programmes that are more intensive produce greater  
 positive e�ects than less intensive interventions.  
 Furthermore, those children and parents who   
 participate the most actively and regularly show the  
 greatest developmental progress.

•	 Children receiving interventions that provide direct  
 educational experiences show greater and more  
 enduring bene�ts than children in programmes  
 that rely on intermediary routes to change their  
 competencies (for example, work with parents only).

•	 Interventions that provide more comprehensive  
 services and use multiple routes to enhance children’s  
 development generally have greater e�ects than  
 interventions that are narrower in focus.

•	 Some children show greater bene�ts from   
 participation in early interventions than others. These  
 individual di�erences appear to be related to aspects  
 of the children’s initial risk condition.

(These principles have been summarised from the article Early intervention and early 
experience by Craig Ramey and Sharon Landesman Ramey, published in American 
Psychologist 53, 1998.)
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Early intervention is vital – not only in 
ensuring that fewer and fewer children 
grow up in abusive or neglectful homes, 
but also to help as many children as 
possible to reach their full potential.

(Lord Laming, The protection of children in 
England: a progress report, 2009) 

Early interventions promote schooling, 
raise the quality of the workforce, enhance 
the productivity of schools and reduce 
crime, teenage pregnancy and welfare 
dependency. They raise earnings and 
promote social attachment.

(James Heckman, 2006)

 

Key quotes



Bene�ts of early intervention   
 
 

For children
•	 Strengthens their protective factors.

•	 Increases their chances of positive life outcomes.

•	 Can have a positive ‘multiplier e�ect’ as the child  
 grows up. 
 
 
 
 
For parents
•	 Engages them in their children’s future.

•	 Provides support from pregnancy into early   
 childhood – critical periods in a child’s development.

•	 O�ers a collaborative, supportive approach for the  
 bene�t of their children.

•	 Will make a di�erence. 
 
 
 
 
For schools
•	 Strengthens attendance rate.

•	 Increases participation of both child and parent.

•	 Maximises learning chances.

•	 Increases pupil achievement.

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
Evidence-based programmes for early intervention
The evidence suggests that e�ective early intervention 
programmes share a number of characteristics:

•	 They target speci�c groups/issues.

•	 They are intensive.

•	 They focus on behaviour.

•	 They include both parents and children.

•	 They stay faithful to the programme.  
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Potential risk factors 
 
 

It is helpful to use a list of risk factors as one indicator 
for identifying the need for early intervention, 
although it should not be the only indicator used. 

In the child 
 
•	 Speci�c learning di	culties.

•	 Communication di	culties.

•	 Speci�c developmental delay.

•	 Genetic in�uence.

•	 Di	cult temperament.

•	 Physical illness.

•	 Academic failure.

•	 Low self-esteem.

In the family  
 
•	 Overt parental con�ict.

•	 Family breakdown.

•	 Inconsistent or unclear discipline.

•	 Hostile or rejecting relationships.

•	 Failure to adapt to a child’s changing needs.

•	 Physical, sexual or emotional abuse.

•	 Parental psychiatric illness.

•	 Parental criminality.

•	 Alcoholism, substance misuse,  
 personality disorder.

•	 Death and loss. 

 
In the community 
 
•	 Socio-economic disadvantage.

•	 Homelessness.

•	 Disaster.

•	 Discrimination.

•	 Other signi�cant life events. 

In its 2010 publication, Early intervention: securing good outcomes for all children and 
young people, the Department for Children, Schools and Families – now the Department 
for Education – identi�ed a range of factors which might prompt intervention in the life 
of a child or family. 
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Early intervention: a strategy for change 
 
 

1 The best start in life

 Healthy child development, particularly from birth  
 to �ve years, provides a foundation for a prosperous  
 and sustainable society. Later interventions, although  
 important, will be considerably less e�ective when  
 early foundations are lacking.

 
2 A language for life

 A sizeable proportion of children have signi�cant  
 language delay when they start school. Research  
 shows that there is a strong correlation between  
 communication di	culties and low attainment,  
 mental health issues, poor employment and youth  
 crime. If the right support is provided early, children  
 can recover well.

 
3 Engaging parents

 Parents are the most signi�cant in�uence on children.  
 It is vital to convince parents that engaging in their  
 children’s lives can make a real di�erence, no matter  
 what disadvantages they face. 
 
 
 

4 Smarter working, better services

 A continuum of services is needed to identify  
 the most appropriate intervention to match   
 speci�c needs at a particular point. Some  
 individuals will require ongoing support, whilst  
 others may bene�t from targeted interventions 
 at given moments in their lives.

 
5 Knowledge is power

 It is important to ensure that reliable and   
 relevant evidence is used systematically to design,  
 develop, implement, evaluate, cost, commission  
 and decommission early interventions. The key  
 lies in providing evidence that an intervention  
 is having a signi�cant impact and is good value 
 for money. 
 

In its 2011 report, Grasping the nettle: early intervention for children, families and 
communities, the Centre for Excellence and Outcomes in Children’s and Young People’s 
Services (C4EO) identi�ed �ve ‘golden threads’, summarised below. Woven together, these 
threads constitute a coherent strategy for systemic change:
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Welcome and ice breaker activity   i

Introduction

General resources required for this section: 
 

 Flip chart and paper

 Pens

 Post-it notes

 Blu-Tack or masking tape

 Handouts, PowerPoint slides and other specific  
 resources as indicated under each activity.

Notes

Introduction  
 

Ice breaker activity 
 

TEACHING ACTIVITY:

•		 Carry	out	standard	housekeeping.

•	 Agree	ground	rules	and	refer	to	learning		 	
 agreement as necessary. Record on �ip chart. 

•	 Welcome	and	facilitate	introductions:	name,		 	
 job role and one expectation from the day.   
 Record on �ip chart.

•	 Introduce	aims	and	objectives	of	session.	 
 
LEARNING ACTIVITY:

•		 Learners	contribute	to	agreeing	group 
 ground rules.

•	 Learners	introduce	themselves.

•	 Learners	listen	and	ask	questions. 
 

TEACHING ACTIVITY:

•		 Draw	an	imaginary	line	in	the	training	room.

•		 Ask	learners	to	stand	up	and	to	place			 	
 themselves on the line: on a scale of 
 1 to 10, 1 being lowest, 10 highest, answering:

Q. How con�dent do you feel about early   
 intervention?

•	 Once	they	are	in	position,	ask	learners	to	find			
 someone near them to discuss their position  
 and their feelings about early intervention.

•	 Take	feedback	as	appropriate. 
 
LEARNING ACTIVITY:

•	 Learners	consider	the	question	and	position		 	
 themselves on a virtual line drawn in the training  
 room. Once positioned on the line, they discuss  
 what this means for them with others positioned  
 with or near them.

•	 Learners	contribute	some	of	their	feelings		 	
 and expectations regarding early intervention to  
 the whole group.

WHOLE GROUP WHOLE GROUP10 MINS 10 MINS
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Basic activity  
 

 
De�ne what early intervention is 

PAIRS/SMALL GROUPS15 MINS

1
Activity

TEACHING ACTIVITY:

•	 Divide	learners	into	pairs	or	small	groups.

•	 Ask	learners	to	formulate	a	definition	of	early	intervention	in	their		
 own words and to write it on a Post-it-note.

•	 Introduce	Handout	1	(Definitions	of	early	intervention).	

•	 Ask	learners	to	identify	their	top	two	definitions	and	to	give	their		
 reasons why.

•	 Facilitate	feedback	from	the	whole	group.	It	may	be	useful	here	to		
 discuss strong reactions against a particular de�nition and why.

•	 Ask	learners	to	compare	their	preferred	definition	from	Handout	1	to		
 the one they formulated at the start of the activity. 

Q. How would they rate their understanding of early intervention 
 at this point? 

Q. Does this match their ranking on the virtual line during  
 the ice breaker?

 
 

LEARNING ACTIVITY:

•	 Learners	access	any	prior	knowledge	of	concept		
 and experience, and create their own de�nition.

•	 Learners	select	their	preferred	two	definitions	and		
 o�er reasons why.

•	 Learners	may	be	encouraged	to	share	any	strong		
 reaction against any de�nition in Handout 1.

•	 Learners	select	their	preferred	definition	and		 	
 compare and contrast it to their own job role. Is it  
 a good match or how could the gap be narrowed?

•	 Learners	reflect	on	their	current	understanding	of		
 early intervention by comparing their own   
 de�nition to those on Handout 1 and assess   
 whether their positioning during the ice breaker  
 was accurate.

 Handout 1 
De�nitions of early 
intervention

Notes

Continue to Advanced activity ->

De�nitions of  
early intervention

1
Handout 1  –  De�nitions of early intervention  
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Activity     

1
Universal provision in the early stages of life  
through an excellent universal o�er, such as high 
quality early education and also targeted provision 
for children and families which have characteristics 
that evidence suggests makes them more likely to 
experience problems, such as children of lone  
parents living in temporary accommodation.
Family Directory Services, London Borough of Redbridge 

 
 
2
Intervening as soon as possible to tackle  
problems that have already emerged for  
children and young people.
Department for Children, Schools and Families 2010 

 
 
3
Interposition or interference of one state in the 
a�airs of another.
dictionary.com 

 
 
4
Early intervention strategies aim to in�uence 
children’s, parents’ or families’ behaviours in order 
to reduce the risk or ameliorate the e�ect of less  
than optimal social and physical environments
Prevention and Early Intervention Literature Review, New 
South Wales, Australia  

 
 
5
Early childhood intervention is a support system 
for children with developmental disabilities or  
delays and their families.
Wikipedia 
 
 
 
 
 

6
Intervening early and as soon as possible to tackle 
problems emerging for children, young people and 
their families or with a population most at risk of 
developing problems. E�ective intervention may occur 
at any point in a child or young person’s life.
C4EO 

 
 
7
A process of assessment and therapy provided 
to children, especially those younger than age 
6, to facilitate normal cognitive and emotional 
development and to prevent developmental disability 
or delay.
medical-dictionary.thefreedictionary.com 

 
 
8
Special education and related services provided to 
children under age �ve. Designed to identify and 
treat developmental disabilities as early as possible 
in order to prevent more serious disability, ensure the 
maximum growth and development of each child, 
and assist families as they raise a developmentally 
disabled child.
education.com 

 
 
9
…to ensure that every baby, child and young person 
grows up with the basic social and emotional 
competencies that will give them the bedrock skills 
upon which all else is built.
Graham Allen MP 

 
 
bk
Intervening as soon as possible, through e�ective 
targeting, to identify the right children and young 
people and to tackle problems that have already 
emerged for them.
Prevention and Early Intervention Strategy 2010-2015, 
Hampshire
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Advanced activity  
 

 
De�ne what early intervention is 

PAIRS/SMALL GROUPS15 MINS

1
Activity

TEACHING ACTIVITY:

•	 Divide	learners	into	pairs	or	small	groups.

•	 Ask	learners	to	formulate	a	definition	of	early	intervention	in	their		
 own words and to write it on a Post-it-note.

•	 Ask	learners	to	identify	their	preferred	definition	from	Handout	1	 
 (De�nitions of early intervention) based on their current knowledge  
 and experience of early intervention.

•	 Encourage	learners	to	provide	examples	of	early	intervention	to		
 illustrate their preferred de�nition and to demonstrate how well they  
 are making the link between theory and practice.

 
 
 

LEARNING ACTIVITY:

•	 Learners	access	any	prior	knowledge	of	concept		
 and experience, and create their own de�nition.

•	 Learners	choose	their	preferred	definition		 	
 from Handout 1 and explain their choice. They  
 incorporate their own de�nition in this process.

•	 Learners	are	able	to	provide	examples	of	early		
 intervention strategies, which they are familiar  
 with in their job role.

 Handout 1 
De�nitions of  
early intervention

De�nitions of  
early intervention

1
Handout 1  –  De�nitions of early intervention  
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Activity     

1
Universal provision in the early stages of life  
through an excellent universal o�er, such as high 
quality early education and also targeted provision 
for children and families which have characteristics 
that evidence suggests makes them more likely to 
experience problems, such as children of lone  
parents living in temporary accommodation.
Family Directory Services, London Borough of Redbridge 

 
 
2
Intervening as soon as possible to tackle  
problems that have already emerged for  
children and young people.
Department for Children, Schools and Families 2010 

 
 
3
Interposition or interference of one state in the 
a�airs of another.
dictionary.com 

 
 
4
Early intervention strategies aim to in�uence 
children’s, parents’ or families’ behaviours in order 
to reduce the risk or ameliorate the e�ect of less  
than optimal social and physical environments
Prevention and Early Intervention Literature Review, New 
South Wales, Australia  

 
 
5
Early childhood intervention is a support system 
for children with developmental disabilities or  
delays and their families.
Wikipedia 
 
 
 
 
 

6
Intervening early and as soon as possible to tackle 
problems emerging for children, young people and 
their families or with a population most at risk of 
developing problems. E�ective intervention may occur 
at any point in a child or young person’s life.
C4EO 

 
 
7
A process of assessment and therapy provided 
to children, especially those younger than age 
6, to facilitate normal cognitive and emotional 
development and to prevent developmental disability 
or delay.
medical-dictionary.thefreedictionary.com 

 
 
8
Special education and related services provided to 
children under age �ve. Designed to identify and 
treat developmental disabilities as early as possible 
in order to prevent more serious disability, ensure the 
maximum growth and development of each child, 
and assist families as they raise a developmentally 
disabled child.
education.com 

 
 
9
…to ensure that every baby, child and young person 
grows up with the basic social and emotional 
competencies that will give them the bedrock skills 
upon which all else is built.
Graham Allen MP 

 
 
bk
Intervening as soon as possible, through e�ective 
targeting, to identify the right children and young 
people and to tackle problems that have already 
emerged for them.
Prevention and Early Intervention Strategy 2010-2015, 
Hampshire

Notes
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5  

2 

Graham Allen Report – key findings 

Early intervention 
is the answer 

	  

4  

2 

Graham Allen report – key findings 

!   A cultural shift is required from late intervention 
to early intervention culture. 

!   A need to break the transgenerational cycle of 
deprivation and dysfunction. 

!   Impact on every taxpayer of low educational 
achievement, poor work aspirations, drink and 
drug misuse, teenage pregnancy, criminality  
and unfulfilled lifetimes on benefits. 

3  

2 

Key principles 

!   Tackle	  causes	  rather	  than	  symptoms.	  
	  

!   Intervene	  early.	  
	  

!   Increase	  protec5ve	  factors,	  	  
decrease	  harmful	  ones.	  
	  

!   Invest	  earlier	  to	  save	  earlier.	  
	  

2  

2 

Intervening early and as soon as possible to tackle 
problems emerging for children, young people and 
their families or with a population most at risk of 
developing problems. Early intervention may occur 
at any point in a child or young person’s life. 

Centre for Excellence and Outcomes (C4EO) 
Children and Young People’s Services Early Intervention and Prevention  
in the Context of Integrated Services (2010) 

Early intervention definition 2 

Basic activity  
 

PAIRS15 MINS

2
Activity

TEACHING ACTIVITY:

•	 Divide	learners	into	pairs.

•	 Introduce	PowerPoint	Slides	1	and	2.

•	 Summarise	current	situation	by	comparing	and	contrasting 
 Allen and C4EO de�nitions of early intervention.

•	 Make	the	point	about	the	duality	of	purpose	of	early	intervention:		
 early in a child’s life and early in the genesis of a problem.

•	 Display	PowerPoint	Slide	3	to	reinforce	key	principles	 
 underpinning de�nitions.

•	 Emphasise	which	definition	most	local	authorities	seem 
 to have adopted.

•	 Display	PowerPoint	Slides	4	and	5	to	the	whole	group.	

•	 Examine	key		findings	from	the	Graham	Allen	report.	Ask	for	learners’		
 reactions in relation to the context in which they operate.

•	 Facilitate	small	group	discussions	around	the	current	context,	and		
 what early intervention would have meant some years back.

•	 Make	references	to	research	on	early	intervention	and	possible 
 further reading.

 
 

LEARNING ACTIVITY:

•	 Learners	read	the	two	most	used	and	current			
 de�nitions of early intervention.

•	 Learners	express	their	responses	to	the	two		 	
 de�nitions and examine key �ndings from the  
 latest report on early intervention. 

•	 Learners	examine	how	relevant	the	key	 
 �ndings are in relation to their job role and  
 their own context.

•	 Learners	give	feedback	on	early	intervention		 	
 as de�ned here, both nationally and the potential  
 impact on their professional role.

Notes

De�ne early intervention 
in its current context

 PowerPoint 
Slides 1 - 5 

1  

2 

Early intervention is the answer: a range of well-tested 
programmes, low in cost, high in results, can have a lasting 
impact on all children, especially the most vulnerable. 
 
If we intervene early enough, we can give children a vital 
social and emotional foundation which will help to keep them 
happy, healthy and achieving throughout their lives and, 
above all, equip them to raise children of their own,  
who will also enjoy higher levels of well-being. 
 
 
Graham Allen – Early intervention: the next steps (2011) 

Early intervention definition 1 

Developed by SHS - www.shs.org.uk Page   15Early intervention



Introduction 
 

Basic activity 
 

TEACHING ACTIVITY:

•	 Display	PowerPoint	Slide	6.	Emphasise	the	importance	for	practitioners		
 of being aware of issues, signs and symptoms that are likely to prompt  
 early intervention.

•	 Emphasise	also	the	responsibility	faced	by	practitioners	and	their	ability		
 to correctly identify and then assess needs.

•	 Allow	some	feedback	and	reassure	learners,	providing	solution-focused		
 suggestions about where to get further training and discussing links  
 within the continuum. 
 
LEARNING ACTIVITY:

•		 Learners	read	the	statement	on	Slide	6,	which	emphasises	the	crucial		
 nature of their job and in particular the importance of identifying needs  
 appropriately.

•	 Learners	reflect	on	the	responsibility	placed	on	them	to	recognise		
 symptoms and signs for early intervention.

 

TEACHING ACTIVITY:

•	 Distribute	Handout	2	(Needs	and	symptoms).

•	 Divide	learners	into	pairs	or	small	groups	and	ask	them	to	categorise	 
 the examples as:

 •  Universal targeted.     •  Targeted/specialist.     •  Complex/acute.

•	 Inform	learners	that	all	categorised	needs	belong	to	a	set	that	may	warrant	attention.

•	 Point	out	that	the	needs	of	children	and	young	people	are	not	static;	circumstances		
 change, and children can experience a number of di�erent needs across the   
 continuum at di�erent times throughout their childhood. They can also experience  
 di�erent levels of need in di�erent areas of their lives.

•	 Introduce	the	idea	that	the	examples	match	the	triangle	of	need:	universal,	targeted		
 support and specialist response.

•	 Ensure	feedback	is	shared	across	the	whole	group. 
 
LEARNING ACTIVITY:

•	 Learners	categorise	given	examples	according	to	acuteness	of	need.

•	 Learners	share	their	views.

 

Identify and assess the  
needs for early intervention 
 

WHOLE GROUP PAIRS/SMALL GROUPS10 MINS 10 MINS

 Handout 2 
Needs and symptons

3
Activity

3
Handout 2  –  Needs and symptoms  –  Page 1 of 3

Early intervention toolkit – Developed by www.shs.org.uk
Activity     

✁
Needs and symptoms

Defaulting on 
immunisation/

developmental checks

Parents stressed by 
unemployment

Not always engaged 
 in learning

Parent requiresadvice  
on parenting issue

Unable to  
demonstrate empathy

Poor punctuality

Limited support from  
family and friends

Acrimonious divorce 
 /separation

Developmental  
milestones not met

Extreme poverty

 PowerPoint 
Slide 6 

6  

3 

Practitioners require the skills and 
knowledge to be able to identify need 
appropriately and signpost families to 
suitable support services in order to 
help achieve the best outcomes for 
children and young people. 
 
 
Grey, Easton (2012) Early intervention informing local practice 

 

A key recommendation 

Continue to Advanced activity ->

Developed by SHS - www.shs.org.uk Page   16Early intervention



Advanced activity 
 

TEACHING ACTIVITY:

•	 Using	the	same	set	of	examples	of	needs,	ask	learners	which	examples	evidence		 	
 universal support, targeted and specialist response.

•	 Look	out	for	differences	of	opinion	and	challenge	learners	to	present	a	rationale	for		
 their decisions. Unpick potential personal circumstances as well as wider context.

•	 Ensure	feedback	is	shared	across	the	whole	group	and	summarise	key	points 
 from discussion. 
 
LEARNING ACTIVITY:

•		 Learners	categorise	examples	according	to	triangle	of	need.

•	 Learners	consider	the	reasons	that	prompted	their	decisions	and	offer	a	rationale.

•	 Learners	are	asked	to	consider	the	wider	context	in	which	they	operate	and	how		 	
 this might in�uence identi�cation and assessment of needs. 

•	 Learners	share	examples	of	their	practice	with	reference	to	triangle	of	need,	with		 	
 the emphasis on early intervention.

PAIRS / SMALL GROUPS10 MINS

3
Activity

Inter-sessional task 

•	 Learners	are	asked	to	familiarise	themselves	with	the	local		
 context within which they operate. 

Q. What is the operation  model? 

Q. How many levels of intervention are there? 

Q. What other agencies are available to them? 

Q. How are they using the Common Assessment Framework? 
 
•	 Following	their	findings,	what	are	the	implications	for	their		
 day-to-day jobs regarding early intervention?

Identify and assess the  
needs for early intervention 
 

Continue to Concluding activity ->

Developed by SHS - www.shs.org.uk Page   17Early intervention

 Handout 2 
Needs and symptons3

Handout 2  –  Needs and symptoms  –  Page 1 of 3

Early intervention toolkit – Developed by www.shs.org.uk
Activity     

✁
Needs and symptoms

Defaulting on 
immunisation/

developmental checks

Parents stressed by 
unemployment

Not always engaged 
 in learning

Parent requiresadvice  
on parenting issue

Unable to  
demonstrate empathy

Poor punctuality

Limited support from  
family and friends

Acrimonious divorce 
 /separation

Developmental  
milestones not met

Extreme poverty



Concluding activity 
 

WHOLE GROUP10 MINS

3
Activity

TEACHING ACTIVITY:

•	 Introduce	PowerPoint	Slide	7.

•	 Distribute	Handout	3	(The	Windscreen	Model)

•	 Make	the	point	about	identifying	actions	across	a	continuum,			
 providing relevant support, a �uidity of approach and  continuous  
 planned care.

•	 Scaffold	a	discussion	around	identification	and	assessment	of	needs		
 and learners’ context.

•	 Reinforce	usefulness	of	Common	Assessment	Framework	and		 	
 overarching principles and its importance in this process.

•	 Alternatively,	an	inter-sessional	task	could	be	set	for	learners	to		
 research how this model is implemented in their local area: how  
 many levels of intervention, what for, and what agencies are available  
 with whom to liaise.

Q. How are they using the Common Assessment Framework? 

•	 Ask	learners	to	reflect	on	how	the	local	context	will	affect		 	
 their ways of working.

 
 
 

LEARNING ACTIVITY:

•	 Learners	familiarise	themselves	with	the		 	
 Windscreen Model.

•	 Learners	make	the	link	between	needs	and	their		
 place on the continuum and how this relates to  
 early intervention.

•	 Taking	their	level	of	experience	into	account,			
 learners are asked to identify how they (might)  
 make use of this model and how they (might)   
 work in practice within it.

 Handout 3 
The Windscreen Model

Teacher notes
In some local authorities 
(eg Hampshire, Luton) 
there are four levels  
of need. Normally, level 1 
is universal and level 4 is 
acute, immediate  
intervention, whilst 
2 and 3 span from 
targeted, specialist to 
complex and acute. 

It will be useful to share 
local practice with 
learners whilst reinforcing 
the universal principles 
around the model.

3
Handout 3  –  The Windscreen model  –  Page 1 of 2

Early intervention toolkit – Developed by www.shs.org.uk
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Identify and assess the  
needs for early intervention 
 

 PowerPoint 
Slide 7 

7  

3 

The Windscreen Model 

!

Single practitio
ner

Targeted  support

Integrated support

Integrated support from
 statutory

          or specialist services

Lead 
professional
not required

Lead 
professional
not required

Relevant
practioner takes on
lead professional functions 

 
Practitioner

already required 
by statute or

   best practice 
to take on lead 

role e.g social 
worker, YOT 
o�cer, Key 
worker, etc.

      N

      T

      I

      T

      T

      I

     I

Children with
additional needs

Children with 
no identi�ed 
additional needs

Children with
complex needs

I  = Identi�cation and action
T  = Transition
N  = Needs met

Common assessment
(using CAF) from this point

      N

      N

    N

   
   

   
   

   
   

  I
n
fo

rm
atio

n sharing between practitioners

Children and families 
at the centre

Universal services
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9  

4 

6-step process diagram 

Referral 

Consent 

Sharing goals 

Action planning 

Review 

Final review/exit 

Part 1 
 

WHOLE GROUP15 MINS

4
Activity

TEACHING ACTIVITY:

•	 Display	PowerPoint	Slide	8	as	a	reminder	of	a	practitioner’s	key	skills.

•	 Reinforce	structured	approach	of	the	work,	the	professional		 	
 relationship between child and/or parent and the focus on outcomes  
 for young people/families. Emphasise how this way of working  
 underpins early intervention.

•	 Emphasise	that	a	solution-focused	approach	to	working	needs	to	be		
 monitored and evaluated, so it can remain fully e�ective. 

•	 Display	PowerPoint	Slide	9	and	ask	learners	to	consider	how	they		
 monitor and evaluate their work. 

Q. How do they use the cycle to support their evaluative practice?

•	 Share	with	learners	the	definitions	for	output,	outcome	and	impact,		
 to crystallise understanding of key concepts. Emphasise the link  
 between output and outcome as a means of measuring e�ectiveness.

 
 

LEARNING ACTIVITY:

•	 Learners	re-acquaint	themselves	with	the	 
 structured approach of the work and remind   
 themselves about its importance. How can   
 this way of working support early intervention?  
 How do they know how e�ective their   
 interventions are?

•	 Using	Slide	9,	learners	begin	to	consider	what	is		
 in place and what they use to evaluate the quality  
 of their interventions.

•	 Learners	are	introduced	to	the	definitions	of		 	
 output, outcome and impact as a way of   
 measuring the e�ectiveness of a given  
 intervention.

Continue to Part 2 ->

Explore how practitioners’ key skills can support 
early intervention strategies and their evaluation

 PowerPoint 
Slides 8 - 9 

8  

4 

 A structured approach to working 

Referral 

Assessment 

Planning Implementaion 

Review How  will it 
support early 
intervention? 

Developed by SHS - www.shs.org.uk Page   19Early intervention

Teacher notes
For further information 
on monitoring and 
evaluating parental 
engagement, please 
refer to the final 
toolkit in this series 
- Monitoring and 
evaluating parental 
engagement in  
education settings. 



Part 2 
 

PAIRS15 MINS

4
Activity

TEACHING ACTIVITY:

•	 Ask	learners	to	consider	an	early	intervention	programme	or		 	
 activity they are delivering/have delivered. 

•	 Divide	learners	into	pairs.

•	 Distribute	Handouts	4	(How	effective	are	your	interventions?)	and	5 
 (Evaluating e�ectiveness) to structure a discussion around skills,  
 practice and evaluation. Handout 5 is intended to focus learners  
 on speci�cs and to further their understanding around output,  
 outcome and impact.

•	 Encourage	learners	to	reflect	on	how	they	could	gather	evidence		
 for outcome changes and what might be available to them. Distribute  
	 Handout	6	(Gathering	evidence	of	impact)	to	focus	learners	on	what		
 schools might be able to provide.

•	 Join	each	pair	of	learners	to	another	pair.

•	 Facilitate	group	discussion	as	feedback,	highlighting	key	points		
 about data for evaluation. Reinforce the message that this is a cycle:  
 a structured approach underpins early intervention work and allows  
 for evaluation of the quality of interventions.

 
 

LEARNING ACTIVITY:

•	 Learners	consider	an	early	intervention		 	
 programme or activity that they are delivering  
 or have delivered. 

•	 Using	Handouts	4	and	5,	learners	unpick	what		
 they did to whom and note outcomes and  
 potential impact. 

•	 Learners	focus	on	how	they	might	gather		 	
 evidence to demonstrate outcome changes   
	 following	intervention	work,	using	Handout	6.

•	 Learners	feed	back	about	outcome	change	and		
 impact, and how they can evidence this.

Explore how practitioners’ key skills can support 
early intervention strategies and their evaluation

Teacher notes
The level of difficulty  
here will be by outcome, 
so no need for a  
two-tiered approach.

 Handout 4 
How e�ective are  
your interventions?

 Handout 5 
Evaluating  
e�ectiveness

 Handout 6 
Gathering  
evidence of 
impact

How e�ective are  
your interventions?

Handout 4  –  How e�ective are your interventions? 

Early intervention toolkit – Developed by www.shs.org.uk
Activity     

Re�ect on an early intervention programme that you are currently 
delivering, have recently delivered or are considering delivering.  
 
With a coaching partner, ask yourselves:

Q. What is it intended to achieve? For whom, why, how, where?

Q. How clear and speci�c is the focus of the intervention?

Q. Is it having any impact? 

Q. What measures are available to you to evaluate the impact of  
 your intervention?

Q. How do you know whether or not it is making a di�erence?

Q. Is this intervention part of a wider early intervention strategy?  
 Do you feel supported in delivering it?

Q. Is it an evidence-based intervention?

Evaluating the e�ectiveness  
of a given intervention

Handout 5  –  Evaluating e�ectiveness  –  Page 1 of 2

Early intervention toolkit – Developed by www.shs.org.uk
Activity     4

Output  
What did you do and how?

Outcome  
What changes did you notice?

Impact  
Any lasting change overall?

Gathering evidence  
for monitoring and  
evaluation of impact

Handout 6  –  Gathering evidence of impact –  Page 2 of 2

Early intervention toolkit – Developed by www.shs.org.uk
Activity     4

Parental  
involvement to  
events data

Focus groups

Interviews/visits 
/phone calls

Referrals

Analysis of  
interventions

Possible evidence 
indicator

Is it available  
in school?

Would it be 
useful as a 
measure?

What does it 
measure?

Action(s) to  
be taken

Developed by SHS - www.shs.org.uk Page   20Early intervention



Introduction 
 

SMALL GROUPS15 MINS

5
Activity

TEACHING ACTIVITY:

•	 Divide	learners	into	small	groups.

•	 Introduce	activity	in	the	current	context	of	early	intervention,	with		
 particular reference to the Allen report and recent research on early  
 intervention programmes. Make reference to the Early Intervention  
 Foundation about to be set up.

•	 Point	out	that	the	activity	is	to	familiarise	learners	with	the	current		
 best performing evidence-based programmes.

•	 Show	PowerPoint	Slide	10,	which	gives	a	definition	of	 
 evidence-based practice.

•	 Offer	learners	a	quick	recap	of	evidence-based	programmes,	how		
 they work and what they o�er. Ask learners for examples of   
 programmes known to them.

 
 

LEARNING ACTIVITY:

•	 Learners	are	introduced	to	current	activity	on			
 evidence-based programmes as outlined by the  
 Allen report. 

•	 Learners	familiarise	themselves	with	the 
 concept of evidence-based practice and are  
 shown a de�nition.

•	 Learners	are	given	a	summary	of	what	 
 evidence-based practice does and how it works.

Notes

Evidence-based programmes  
for early intervention: what works?

 PowerPoint 
Slide 10 

10  

5 

Finding out what works and ensuring that the 
interventions we and others make in children’s  
lives are as good as they possibly can be. 
 
Graham Allen – Early intervention: the next steps (2011) 

Evidence-based practice 

Evidence based practice is a combination of 
practitioner expertise and knowledge of the best 
external research, and evaluation based evidence. 
 
Evaluating the evidence, 2010 

Continue to Basic activity ->
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Basic activity 
 

SMALL GROUPS15 MINS

5
Activity

TEACHING ACTIVITY:

•	 Distribute	Handout	7	(Intervention	programmes).

•	 Ask	learners	to	match	the	title	of	early	intervention	programmes	with		
 the short description on the cards.

•	 During	the	activity,	ask	learners	whether	they	are	able	to	distinguish		
 programmes aimed at ages 0-5, 5-11 and 11-18, and whether any cut  
 across age ranges. Introduce the concepts of readiness for primary  
 and secondary school, and for life.

•	 End	the	session	by	giving	out	Handouts	8	(The	current	context)	 
 and 9 (Evidence-based programmes) which summarise the activity.

 
 

LEARNING ACTIVITY:

•	 Learners	read	the	short	description	cards	 
 and match them to the early intervention   
 programme cards.

•	 During	the	activity,	learners	decide	which		 	
 programmes are aimed at ages 0-5, 5-11 or 11-18  
 and which cut across age ranges.

•	 Learners	discuss	the	benefits	of	running 
 such interventions. 

Notes

Evidence-based programmes  
for early intervention: what works?

 Handout 8 
The current  
context

 Handout 7 
Intervention 
programmes

 Handout 9 
Evidence-based 
programmes

Evidence-based programmes: 
the current context

Handout 8  –  The current context 

Early intervention toolkit – Developed by www.shs.org.uk
Activity     Activity     5

Curiosity Corner

0 – 5

5 - 11

11 - 18

Across all ages

Early Literacy and Learning Model

Nurse Family Partnership

Reading Recovery

Multisystemic Therapy

Project Towards No Drug Abuse

Functional Family Therapy

Incredible Years

Ready, Set, Leap!

Let’s Begin with the Letter People

Promoting Alternative Thinking Strategies

Life Skills Training

Lions’ Quest Skills for Adolescence

Multidimensional Treatment Foster Care

Safe Dates

Safer Choices

STARS for Families

Incredible Years

Success for All

Interventions for all children Interventions for children in need Age range

The programmes below are the 19 programmes listed 
in Graham Allen’s report, ‘Early intervention: the next 
steps’ (2011), which have been found to be e�ective 
according to a thorough list of performance indicators.

These intervention programmes are designed to be 
applied before the development of impairment to a 
child’s well-being or at an early stage of its onset. They 
could also pre-empt the problem or tackle it before it 
becomes entrenched and resistant to change.

The programmes are categorised as:

0-5      Readiness for primary school.

5-11    Readiness for secondary school.

11-18  Readiness for life.

5
Handout 7  –  Intervention programmes  –  Page 1 of 2

Early intervention toolkit – Developed by www.shs.org.uk
Activity     

✁
Titles

Curiosity Corner STARS for Families

Ready, Set, Leap! Incredible Years

Let’s Begin with the  
Letter People Success for All

Promoting Alternative 
Thinking Strategies

Early Literacy and  
Learning Model

Life Skills Training Nurse Family Partnership

Lions’ Quest Skills for 
Adolescence

Reading Recovery

Multidimensional 
Treatment Foster Care Multisystemic Therapys

Safe Dates
Project Towards 
 No Drug Abuse

Safer Choices Functional Family Therapy

Promoting Alternative 
Thinking Strategies

Incredible Years

Evidence-based programmes: 
what they are and what they do

Handout 9  –  Evidence-based programmes –  Page 1 of 6

Early intervention toolkit – Developed by www.shs.org.uk
Activity     5

The following are brief descriptions of the programmes identi�ed in 
Graham Allen’s report, ‘Early intervention: the next steps’:

Early Literacy and Learning Model (ELLM)
www.unf.edu/dept/�e/ellm-plus-home.html

ELLM is a US literacy-focused curriculum and support system designed for 
young children from low-income families. The ELLM programme includes 
curriculum and literacy building blocks, assessment for instructional 
improvement, professional development for literacy coaches and teachers, 
family involvement and collaborative partnerships. The ELLM curriculum 
and support system is designed to enhance existing classroom curricula 
by speci�cally focusing on children’s early literacy skills and knowledge. 
The ELLM curriculum materials include: a set of literacy performance 
standards; monthly literacy packets; targeted instructional strategies; 
resource guides for teachers; a book-lending library; and literacy 
calendars. ELLM requires a two-hour block of daily literacy and language 
instruction. Trained literacy coaches provide instructional support to pre-
school teachers who use the curriculum.

Functional Family Therapy (FFT)
www.�tinc.com

FFT is a structured, family-based intervention that works to enhance 
protective factors and reduce risk factors in the family. FFT has three 
phases. The �rst phase is designed to motivate the family towards change; 
the second phase teaches the family how to change a speci�c critical 
problem identi�ed in the �rst phase; and the �nal phase helps the family 
to generalise their problem-solving skills. A randomised controlled trial of 
Functional	Family	Therapy	is	currently	under	way	in	Brighton	as	part	of	the	
SAFE Project.

 
 
 
 
 

Continue to Advanced activity ->
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Advanced activity 
 

SMALL GROUPS15 MINS

5
Activity

TEACHING ACTIVITY:

•	 Distribute	Handout	7	(Intervention	programmes).

•	 Ask	learners	to	match	the	titles	of	early	intervention	programmes		
 with the short descriptions on the cards.

•	 Ask	learners	to	identify	which	programmes	are	universal	and	which		
 are more targeted.

•	 Ask	learners	to	list	benefits	of	programmes	and	link	case	load,			
 programmes and impact.

•	 Feedback	should	focus	on	learners’	experiences	of	any	of	the		 	
 programmes listed and their bene�ts in terms of early intervention.  
 End the session by giving out Handouts 8 (The current context) and  
 9 (Evidence-based programmes), which summarise the activity. 

 
 

LEARNING ACTIVITY:

•	 Learners	read	the	short	description	cards	 
 and match them to the early intervention   
 programme cards.

•	 Learners	distinguish	between	universal	and		 	
 targeted programmes.

•	 Learners	list	benefits	of	programmes.	They		 	
 examine links between theory and practice,   
 between their own cases and speci�c programmes,  
 and between bene�ts and impact achieved. 

•	 Learners	discuss	their	experience	of	any	such			
 programmes and how relevant a tool they might  
 be against the backdrop of early intervention. 

Notes

Evidence-based programmes  
for early intervention: what works?
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Evidence-based programmes: 
the current context

Handout 8  –  The current context 
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Activity     Activity     5

Curiosity Corner

0 – 5

5 - 11

11 - 18

Across all ages

Early Literacy and Learning Model

Nurse Family Partnership

Reading Recovery

Multisystemic Therapy

Project Towards No Drug Abuse

Functional Family Therapy

Incredible Years

Ready, Set, Leap!

Let’s Begin with the Letter People

Promoting Alternative Thinking Strategies

Life Skills Training

Lions’ Quest Skills for Adolescence

Multidimensional Treatment Foster Care

Safe Dates

Safer Choices

STARS for Families

Incredible Years

Success for All

Interventions for all children Interventions for children in need Age range

The programmes below are the 19 programmes listed 
in Graham Allen’s report, ‘Early intervention: the next 
steps’ (2011), which have been found to be e�ective 
according to a thorough list of performance indicators.

These intervention programmes are designed to be 
applied before the development of impairment to a 
child’s well-being or at an early stage of its onset. They 
could also pre-empt the problem or tackle it before it 
becomes entrenched and resistant to change.

The programmes are categorised as:

0-5      Readiness for primary school.

5-11    Readiness for secondary school.

11-18  Readiness for life.

5
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✁
Titles

Curiosity Corner STARS for Families

Ready, Set, Leap! Incredible Years

Let’s Begin with the  
Letter People

Success for All

Promoting Alternative 
Thinking Strategies

Early Literacy and  
Learning Model

Life Skills Training Nurse Family Partnership

Lions’ Quest Skills for 
Adolescence

Reading Recovery

Multidimensional 
Treatment Foster Care Multisystemic Therapys

Safe Dates
Project Towards 
 No Drug Abuse

Safer Choices Functional Family Therapy

Promoting Alternative 
Thinking Strategies

Incredible Years

Evidence-based programmes: 
what they are and what they do
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Activity     5

The following are brief descriptions of the programmes identi�ed in 
Graham Allen’s report, ‘Early intervention: the next steps’:

Early Literacy and Learning Model (ELLM)
www.unf.edu/dept/�e/ellm-plus-home.html

ELLM is a US literacy-focused curriculum and support system designed for 
young children from low-income families. The ELLM programme includes 
curriculum and literacy building blocks, assessment for instructional 
improvement, professional development for literacy coaches and teachers, 
family involvement and collaborative partnerships. The ELLM curriculum 
and support system is designed to enhance existing classroom curricula 
by speci�cally focusing on children’s early literacy skills and knowledge. 
The ELLM curriculum materials include: a set of literacy performance 
standards; monthly literacy packets; targeted instructional strategies; 
resource guides for teachers; a book-lending library; and literacy 
calendars. ELLM requires a two-hour block of daily literacy and language 
instruction. Trained literacy coaches provide instructional support to pre-
school teachers who use the curriculum.

Functional Family Therapy (FFT)
www.�tinc.com

FFT is a structured, family-based intervention that works to enhance 
protective factors and reduce risk factors in the family. FFT has three 
phases. The �rst phase is designed to motivate the family towards change; 
the second phase teaches the family how to change a speci�c critical 
problem identi�ed in the �rst phase; and the �nal phase helps the family 
to generalise their problem-solving skills. A randomised controlled trial of 
Functional	Family	Therapy	is	currently	under	way	in	Brighton	as	part	of	the	
SAFE Project.
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Activity

TEACHING ACTIVITY:

•	 Distribute	the	four	case	studies	outlined	in	Handout	10	(Case	studies)

•	 Ask	learners	to	identify	potential	risk	factors	and	the	interventions		
 they  might instigate and with whom. 

•	 Ask	learners	to	reflect	on	intended	targets	and	outcomes,	and	on		
 ways in which they will gather evidence for evaluation. 

•	 Share	with	learners	the	full	case	studies	outlined	in	Handout	11		
 (Outcomes) which highlight what the practitioner instigated in  
 each instance. Use the opportunity to bring in potential local context,  
 including di�ering rules and regulations. 

 
 

LEARNING ACTIVITY:

•	 Learners	read	the	case	studies	and	identify		  
 potential risk factors as well as suggesting   
 interventions and signposts that would support  
 this casework. 

•	 Learners	reflect	on	their	intended	targets	 
 and outcomes, and examine ways in which  
 they  would be able to gather evidence for  
 evaluation purposes.

•	 Learners	receive	the	full	case	studies	so	they	 
 can compare their thinking and proposed   
 interventions with what actually happened. 

•	 Learners	reflect	on	variations	in	approach	and		
 potential reasons why.

Re¹ect on early intervention 
practice through case studies

Teacher notes
This session is intended 
to act as a review 
exercise bringing 
together different 
aspects of the module.

 Handout 10 
Case studies

 Handout 11 
Outcomes

Case studies
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Case study 1

Tanya is a single mother with a six-year-old son, Callum and a  
three-year-old daughter, Rosie. She appears to be struggling to cope 
with the children and it becomes clear that, since she and her husband 
separated, she has had no family support.

Callum is often absent from school and when he does attend he generally 
arrives late. When asked about this, Tanya says that she has been feeling 
really low. She complains that both bedrooms in the family’s �at are 
damp and they are all su�ering with chest infections. She says she hasn’t 
reported it to the housing o�ce because she doesn’t feel con dent 
enough to go out with the children, particularly to new places.

Callum is also displaying challenging behaviour towards his sister, pushing 
her around and shouting very loudly at her. Tanya is  nding it di�cult  
to control his anger and she feels frightened, as it reminds her of her  
ex-husband’s mood swings.

In the last term, Callum has been falling behind at school and his progress 
in reading has been a�ected. He can be sullen in class and refuses to 
participate. He has started to show aggressive behaviour towards some of 
his classmates.

Case study: 
outcomes
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Case study 1

Outreach worker Sophie visited Tanya and took time to build a rapport 
with her. With Tanya’s permission, she contacted the local housing o�ce 
to start resolving the problems with the family’s �at. Meanwhile she 
encouraged Tanya to attend a parents’ group at the local children’s centre, 
accompanying her until Tanya felt condent enough to go alone. 

Sophie then talked to Callum’s teachers, arranging for him to have extra 
support with his reading. She also arranged counselling for Tanya and 
Callum, to help Callum express his frustrations and enable Tanya to build 
the skills to manage his anger. Callum still has bursts of aggression, but 
his behaviour towards his mum and his sister is improving, and he is 
beginning to make progress in class.

 
Case study 2

Josephine, the SHS worker based at the children’s school, encouraged 
Olivia to come to the school’s regular parent co�ee mornings.  
These sessions involved visits from a number of agencies, including  
a service for African families and mental health charities. 

With support from Josephine, Olivia gained the condence to report  
her abusive husband to the police. The family is currently living safely 
in a church mission house, while a solicitor acquired through the  
African	family	service	is	helping	Olivia	legalise	her	stay	in	the	UK.
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Plenary activity 
 

WHOLE GROUP15 MINS

7
Activity

Plenary

TEACHING ACTIVITY:

•		 Summarise	learning	from	the	day.

•	 Present	work-related	activities	and	questions	for	reflection	as	a	way	of			 	
 extending learning and continuing professional development.

•	 Distribute	Handout	12	(Work-based	activities	and	further	reading).

•	 Distribute	action	planning	template	(Plenary). 
 
LEARNER ACTIVITY:

•		 Learners’	attention	is	drawn	to	the	work-related	activities	and	questions	 
 for  re�ection, which are designed to assist continuing professional development. 

•	 Identify	the	next	steps	post-training,	alongside	any	individual	learning	needs.

•	 Use	the	action	planning	template	to	stimulate	discussion.

 Plenary 
Action planning template

 Handout 12 
Work-based activities  
and further reading

References 
 
 
References are taken from the further reading articles listed 
in Handout 12 (Work-based activities and further reading).

Plenary  –  Action planning template  –  Page 1 of 4
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Action planning template

Activity     7

As part of the plenary activity for each 
section of this training resource, you will  
be able to identify the key issues facing  
your school with regards to early 
intervention and identify ways of  
addressing these issues as a team.

This activity will support the development  
of your SEF/SIP activity.

Key messages
Use this sheet to capture the key  
messages that have occurred during  
today’s training session.

Prioritising recommendations
Use this sheet to prioritise the 
recommendations your group has selected  
to address the issues in this toolkit.

List the recommendations and then decide 
if the school has the power to change these 
issues. If the answer is ‘yes’, next determine  
if the recommendation needs to be addressed 
immediately or if it can wait. Please specify 
the time period you would expect it to be 
addressed within e.g. by the end of summer 
term 2013 if you have identi�ed it as not  
being an urgent issue.

For those items that should be addressed 
immediately, rank the recommendations in  
the order that they should be addressed.

 
 
 
 
 
 
 
 
 
Also identify the lead person who will be 
responsible for ensuring this activity is carried 
out. If a working group is required to support 
this lead person, please identify any volunteers 
who would be willing to support that activity.

Action plan 
Use this sheet to plan the prioritised 
recommendations. First describe the  
‘current state’ – what the situation is now. 
Next describe the ‘desired state’ you would 
like to see.

Then, on the right side of the arrow, list the 
steps the school sta� needs to take to reach 
the desired state. Where possible, please 
include resources, time and costs associated 
with each activity. Finally, on the left hand 
side of the arrow, list the steps the senior 
management team/governors need to take 
to help you reach your desired state. Again 
where possible, please include resources,  
time and estimated costs for completing  
this activity.

This action planning tool has been designed to enable you to capture the 
good practice that is currently happening within your school environment, 
but also to identify the areas that require further development.

7
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Work-based activities 
and further reading

Activity     

Work-based activities for 
early intervention 

To show how you have applied your learning 
and understanding of early intervention, write a 
case study drawing on an example (or  
examples) from your past experience. Outline 
the risk factors of the child/young person and 
their family, your identi�cation and assessment of 
need, what interventions you subsequently put in 
place and what outcomes these generated for this 
individual.  
 
 
To show how you have applied your learning 
on monitoring and evaluation of your practice, 
re�ect on a case you have been involved with. 
List all indicators and what they measure, and 
demonstrate what the outcomes have been 
following your interventions. 
 
 
To show how you have applied your 
understanding of the ‘Windscreen Model’, plan 
a presentation to be delivered to teachers in your 
school/cluster of schools, which will outline how 
children are supported in your local context. 
Show the nature of your work and how this sits 
within a continuum of needs. 
 
 
To show how you have applied your 
understanding of evidence-based programmes 
and their bene�ts, imagine a conversation with 
your line manager about what programmes 
might work best given the nature of your  
case loads.

Questions for reflection 
 
Q. Which key principle(s) of early    
 intervention do you feel most drawn to?  
 Can you explain why? 
 
Q. Following your reading of some of the 
  documents in the ‘Further reading’ list,   
 what additional learning would you like 
 to undertake? How would that support   
 your work further? 
 
Q. How clear is your position on the   
 continuum of needs in your area?  
 Can you think of ways which might   
 further support the e�ectiveness of  
 your work? 
 
Q. What could you do to facilitate your   
 work with other agencies and colleagues  
 for the bene�t of young people and  
 their families?

?
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www.shs.org.uk 
 
If you have any queries regarding this  
toolkit please email: training@shs.org.uk 
 
School-Home Support Services UK 
Registered	charity	no:	1084696

More training toolkits are available from SHS
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of useful resources 
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Marginalised communities 
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A training toolkit full  
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 marginalised communities
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Volunteers 
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Volunteers

A training toolkit full  
of useful resources for 

identifying opportunities  
for volunteers and ongoing 

support for their development.
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All photography and illustrations within this toolkit are the property of, or are licensed 
for use by SHS. They may not be extracted, edited or reproduced as a stand-alone �le. 
Photography is used for illustrative purposes only, any person depicted is a model. 




